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Abstract. Teaching English nowadays is not an easy task, as English
teachers, including those teaching Business English, are constantly under
pressure, because they have got to do more than just teaching the language.
Taking into account the changes and challenges occurring in the modern
world, they have got to prepare the people who are ready to live, study or/and
work in a globalised environment, where the basic language of international
communication is English. The knowledge of the English language is not the
only necessary thing on the way of becoming a global citizen. Some skills are
also necessary, which are often named the 21% century skills. There are some
practical ways to implement global citizenship education both at the
institutional level and in the classrooms. Business English lessons prove to
be particularly effective in this respect.
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""Education is the most powerful
weapon you can use to change the world."
(Nelson Mandela)

INTRODUCTION

The modern world is subject to various constantly happening
changes, related to all spheres of human life. Contemporary people
take the challenge of innovations and tend to adapt their modernized
mentality and technologies to newly appearing concepts of
development. The list of challenges is constantly updating. What are
some of the biggest ones we are facing in the 21% century? The recent
‘leader’, i.e. the coronavirus health pandemic, has recently been
substituted by the war in Ukraine. Besides, there is climate change and
pollution, ethnic conflicts and migration, terrorism, racism, poverty,
prejudice, social inequality. To sum up, there are lots of political,
social, financial and environmental issues the modern world is
suffering from. There is something all of them have in common — they
are all the result of an interconnected world. Problems do not happen
just locally, they often affect neighbouring regions, and, ultimately,
might cause changes (nowadays, unfortunately, mostly negative) all
over the world. Considering the fact that, in this mutually dependent
world, where events in one place affect other parts of the world, it is
clear that it is not possible to live in an isolated way, not depending on
events and changes happening worldwide. Thus, we are not just
citizens of a country or a set of countries, we are citizens of the world.
These ideas have given rise to the concept ‘global citizenship’, which
refers to “a sense of belonging to a broader community and common
humanity” [4].

Therefore, we all share responsibility to look after our world
and everything in it. Antoine de Saint-Exupéry’s lesson about being
responsible forever for what you’ve tamed has not lost its significance.
On the contrary, itis as relevant as ever and is becoming even more vital
than it was back then. We should be responsible for our planet and
everything happening here, and younger generation should be taught
this sense of responsibility in the same way the fox taught the little
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prince to be responsible for his rose. Global citizenship education
(GCE) is an effective means to do this as it is an educational initiative
to prepare students not only for the challenges of the modern world,
but also the opportunities and responsibilities that are brought by being
a member of the global community. Young people are the key to
protecting our world for future generations. Global citizenship
education can inspire students to get involved in being the change they
wish to see in the world, following Mahatma Gandhi’s slogan “You
must be the change you wish to see in the world.”

2. BASIC CONTENT
2.1. Global citizenship education: essence, focus, aims,
dimensions, importance and value
Global citizenship education (GCE) is “a framing paradigm

which encapsulates how education can develop the knowledge, skills,
values and attitudes learners need for securing a world which is more
just, peaceful, tolerant, inclusive, secure and sustainable” [4]. It should
prepare students for the global challenges, opportunities and
responsibilities that they are likely to face in the 21% century. This
approach to teaching and learning opens students’ eyes to the world
around them, and empowers them to make positive changes both on
the local and global level. Raising individuals as global citizens
requires some changes in traditional educational approaches.
Education is not only a means of globalization or integration, but it is
also a tool for overcoming the problems created by globalization. That
is why it is of great importance that the education system must renew
itself in this sense and contribute to this process. In this context, global
citizenship education has recently gained importance in education
systems around the world. It is focused on the following:

- promoting among learners the idea of not only belonging to

their nation, but also to the world,;
- including global issues such as democracy, social justice,
human rights, etc.;
- preparing for living in an increasingly diverse world.
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Global citizenship is a sense of belonging to a broader

community and common humanity. It emphasizes political, economic,
social and cultural interdependency and interconnectedness between
the local, the national and the global. This kind of education gives
learners the competencies and opportunities to realize their rights and
obligations to promote a better world and future for all. Being applied
in different ways in different contexts, settings, regions, cultures and
communities, GCE has a number of common elements and implies
developing in learners a specific set of knowledge, skills (cognitive
and non-cognitive), attitudes, values and behaviours. Thus, the aims
of GCE include fostering:

deep knowledge about world countries, cultures, global
governance structures, rights and responsibilities, global
issues and connections between global, national and local
systems and processes;

cognitive skills of critical thinking, decision-making, co-
operative problem solving, creativity, adopting a multi-
perspective approach that recognizes the different dimensions,
perspectives and angles of issues, etc.;

non-cognitive skills including social skills, empathy, conflict
resolution, communication skills, negotiation skKills,
networking and interacting abilities, each of them being
related to different backgrounds, origins, religions, languages,
cultures and perspectives;

attitudes of global awareness, cultural appreciation, respect for
diversity, care and empathy for others and the environment, each
of them being supported by an understanding of a collective
identity on the one part and individual cultural, religious, ethnic
or other differences on the other part;

universal values such as fairness and social justice, equality,
dignity, respect etc.;

behavioural capacities to act collaboratively, think creatively,
be willing to find solutions for challenges and to strive for the
collective good, on local, national and global levels.
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The ‘product’ of GCE are global citizens, who are ready to
face and resolve global challenges and contribute to transforming the
world into a more peaceful, tolerant, inclusive and secure place.
Oxfam defines a global citizen as someone who:

- is aware of the wider world and has a sense of their own role as

a world citizen;

- respects and values diversity;

- has an understanding of how the world works;

- is passionately committed to social justice;

- participates in the community at a range of levels, from the local
to the global;

- works with others to make the world a more equitable and
sustainable place;

- takes responsibility for their actions [2].

According to Clarisse O. Lima and Scott W. Brown [1], a global
citizen is a person who has the following characteristics:

1) awareness and concern about globalization and its impacts on
individuals and the world;

2) awareness about rights and responsibilities of a citizen;

3) meaningful and socially valued use of information and
communication technologies (ICT);

4) basic skills needed to fully operate and participate in a
globalized society (critical-thinking skills, decision making
skills, problem-solving skills, initiative, IT skills etc.).

Global citizenship education entails three core conceptual
dimensions which can serve as the basis for defining its goals, learning
objectives and competencies, as well as priorities for assessing and
evaluating learning. These core conceptual dimensions are based on,
and include, aspects from all three domains of learning: cognitive,
socio-emotional and behavioural.

The cognitive domain implies that students acquire knowledge,
understanding and critical thinking about global and local issues
related to the environment, countries, populations, human rights,
citizenship etc.

10



The socio-emotional domain is connected with developing the
sense of belonging to a common humanity, sharing values and
responsibilities, empathy, solidarity and respect for differences and
diversity. Students develop values/attitudes that help them live
respectfully and peacefully with others from around the world.

The behavioural domain is related to acting effectively and
responsibly at local, national and global levels for a more peaceful and
sustainable world. Students are motivated to participate, fight
injustice, and become agents of change.

GCE promotes learning that nurtures greater consciousness in
and around real life issues. First of all, it is focused on ways to make
changes at local level that can ultimately influence the global level
through participatory strategies and methods. All this is possible with
transformative pedagogy, which helps to increase the relevance of
education in and out of classrooms. Transformative pedagogical
practices are learner centered; foster awareness of local challenges,
collective concerns and responsibilities; encourage dialogue and
respectful teaching/learning; are focused on cultural norms, national
and international policies that influence the formation of values;
promote critical thinking and creative abilities; are solution-oriented,;
develop resilience and promote tolerance and respect [4].

GCE promotes teaching and learning that:

e are based on respectful attitude of/to every participant of the
process;

o are learner-centered and highly interactive;

e promote active style of work and involve quite a lot of
cooperation;

e offer opportunities for students to experience learning in varied
settings including classroom activities, institutional ones, those
requiring community participation or involving international
exchanges;

e include globally-oriented learning resources that help students
understand better their own identity both on local and global
levels.
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2.2. Integrating GCE into Business English lessons

Global citizenship education can be integrated with many subject
areas, and each of them has an important contribution to developing the
key elements of active and responsible global citizenship. One of the areas
in which it can be especially effectively implemented is foreign language
programs, including Business English. The English curriculum is ideal
for this in many ways.

Firstly, English itself is the lingua franca of the modern era in
general and the language of business in particular. It is no longer owned
by a few nations, but has become a tool for a great number of speakers,
both native and non-native, which is actively engaged in a shared cross-
cultural dialogue.

Second, there is a certain subject flexibility in foreign language
courses, which does not exist in others. When we teach English, we
need a context. And the phenomenon of global citizenship can provide
that content. In Business English classes, it is common to read/listen
and discuss global issues related to international trade,
making/selling/buying goods and services, various aspects of
multinational companies’ activity (management, marketing, finance,
etc.), negotiations, doing business internationally and others. Reading
texts on such a great variety of topics exposes students to different
perspectives of life. An indispensable part of Business English lessons
is listening to conversations, watching videos, where people from
different corners of the world meet and often speak English with
different accents. Thus, students deal with real-world situations
showing the diversity of the world. Taking part in projects, speaking
and writing practices, individually or collaboratively, are a natural
way to elicit students’ opinions and ideas and share them with group
mates/teachers.

Third, learning English is closely connected with ‘putting
yourself in someone’s shoes’, which is directly related to many of the
goals of GCE, e.g. fostering empathy, promoting peaceful intercultural
communication, learning from the cultures of others, etc. At Business
English lessons, students are often engaged in role-play activities,
group/pair work, case studies, where they perform various roles,
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discuss various people’s actions, comment on their decisions, and
consider positive and negative consequences.

Finally, GCE is implemented at Business English lessons
through promoting cooperative learning, setting up collaborative
tasks, which provide an appropriate environment for helping students
develop personal, socio-emotional, behavioural and so-called 21
century skills. In particular, learners are engaged in collaborative tasks
and projects that allow them to develop self-awareness and empathy
as well as practise critical thinking, analytical, problem-solving,
digital, collaborative, communicative, and creative and lots of other
useful skills.

It is clear that the main task of foreign language instructors
should not be just teaching vocabulary, grammar, pronunciation,
listening, speaking, reading and writing; they have a responsibility to
train students who will actively participate in the solution of global
issues or at least develop awareness and understanding of these issues.
Global issues should be addressed in ELT courses as a way of teaching
for global citizenship. In this context, one of the best approaches is
content-based, when teaching is organized around themes and topics,
instead of grammar, functions or situations. The English language
becomes an instrument of learning about the world, that is why it is
beneficial to tackle motivational themes and authentic materials in the
process of teaching/learning. GCE becomes an educational filter
through which teachers create and manage the learning environment,
plan and design teaching materials, deliver and evaluate their lessons,
responding to students’ real needs.

English teachers always encourage students to explore diverse
identities and cultures, think critically about their place in the world, build
respectful relationships and collaborate positively and dynamically. A
global citizenship approach to teaching/learning English develops
learners’ empathy, respect for diversity and a better insight into their place
and role in local/national/global communities. It also expands learners’
thinking and enlarges their horizons, as well as develops critical literacy,
leading to higher motivation and better achievements. The emphasis of
GCE on real-life learning, using real stories coming from real people, is
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a great way to inspire learners become global citizens. They are provided
with practical opportunities to develop self-expression, communication
and social skills to interact with others both in their own communities and
worldwide.

Taking into account the above-mentioned information, it is safe
to say that Business English classroom is a favourable space to
promote GCE. There are several reasons why it is so beneficial for
preparing global citizens. The first reason is GCE helps students
develop their global identity. Students view English as a way to
communicate in the global landscape, but not just as a means to access
the English-speaking world. Another reason is that the Business
English curriculum often includes many themes related to GCE.
Finally, looking at GCE from an educator’s point of view, English
language teachers often have more resources and opportunities for
global training, which enables them to be more resourceful and
creative on the latest global issues; not only educating students but
also conducing teachers' growth. For this reason, teachers should have
a positive attitude towards global citizenship; be knowledgeable about
designing an educational environment that integrates global
citizenship education into their courses and arranging the classroom
environment to implement these practices. However, not all ELT
instructors have sufficient level of knowledge, skills, attitude and
action related to global citizenship education. Therefore, it may be
helpful to provide ELT educators at all levels with in-service training
on integrating global citizenship education into ELT so that they can
organize the teaching-learning environment according to the
principles of global citizenship education.

2.3. Ways of implementing GCE in the Business English classroom

It can be concluded that the need for global citizenship
education is a growing global norm. English lessons prove to be
particularly effective for integrating its important elements and aspects
into classroom management and learning environment. The ways of
implementing GCE in the Business English classroom might be the
following:
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empowering students through Business English knowledge;
learning about other people/nations/regions/countries through
language activities (reading, listening, speaking);

using global citizenship for the teaching context;

encouraging resource sharing;

setting up collaborative tasks, organising pair/group work,
which demonstrates the importance of cooperation and showing
respect;

ensuring fairness in interactions;

respecting personal boundaries and preferences of work
dynamics (e.g. acknowledging students who prefer to work
individually);

encouraging students not only to voice their own opinions, but
also to actively listen to the opinions of others, developing
active listening skills;

minimizing waste and promoting a tidy, clean environment;
providing students with opportunities to both question
themselves (e.g. self-evaluation tasks) and learn from those
around them (e.g. peer teaching, peer assessment);

using visuals that normalise global citizenship showing the
diversity of people and challenging stereotypes.

A global citizenship approach within the Business English

course offers numerous, diverse opportunities for real-life learning in
English, enabling younger generation to learn, think and take action in
relation to global issues. Here are just a few practical ideas:

SPEAKING AND LISTENING

Develop empathy, explore different perspectives and recognise
the complexity of an issue by role playing a particular character
or situation. Case studies are especially favourable in this
respect. Dealing with them, students investigate how some
departments/companies/ communities around the world are
being influenced by various situations happening on
local/national/international level.
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e Develop students’ skills to constructively discuss their own
values, opinions and ideas about simple and complex
local/global issues such as doing business, working for an
employer or being self-employed, relocation, mergers and
takeovers, creating decent working conditions and pleasant
working environment etc.

e Use various teaching strategies, methods and techniques to
develop a wide range of English skills, including critical,
creative and collaborative thinking; supporting arguments and
counter-arguments; generating hypotheses; making and
checking predictions etc.

e Explore issues such as conflict resolution, creativity,
inventiveness, entrepreneurship, building a successful career,
successful promotion, importance of HR, career growth, etc.

o Develop collaborative thinking and increase exploratory talk.

e Present information about local/global issues, products,
companies in a variety of ways, providing visual support, using
various types of graphic organizers.

READING

e Use various fun and effective learning strategies to explore the
information about various local and global issues, e.g. ,,Know —
Want to know - Learnt”, SWOT analysis, a Venn diagram etc.

e Use case studies to explore similarities and differences between
the lives and experiences of others and learners’ own ones, and
identify common hopes, worries, and values.

e Use a wide range of texts to stimulate learners’ imagination,
critical and analytical thinking abilities.

o Research business stories from different cultures. Look at how
people/companies/organizations succeed or fail and analyse
reasons and consequences.

WRITING
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Write leaflets, create posters, which persuade others to take
action. Develop learners’ ability to make a case clear and
persuasive, using specific examples and supporting evidence.
Inspire learners to find, write down and present interesting facts
about local and global issues related to the topics studied during
the course.

Write business letters/emails about real or imaginary issues.
Write persuasive letters to customers.

Teaching Business English with a global citizenship approach has

a number of benefits.

BENEFITS TO LEARNERS

Develops effective communication, critical literacy and
thinking skills which lead to better achievements.

Improves cultural understanding and enhances learners’
awareness of their own opinions, values and assumptions.
Develops language knowledge which reflects the cosmopolitan
nature of English in a changing world.

Enables learners to explore how language is used to represent
the world and the ways people experience it.

BENEFITS TO TEACHERS

Engages learners through the use of real-life stories and
situations to develop their reading, writing and spoken language
skills.

Motivates learners to deepen their understanding of local and
global issues.

Challenges learners’ current perspectives and values.

BENEFITS TO THE WIDER WORLD

Enables learners to apply their language learning to local and
global issues.

Encourages learners to value diversity and challenge inaccurate
or false assertions made by others.

Gives learners confidence in sharing their learning with real
audiences.
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e Equips learners with the knowledge, understanding, values,
attitudes and skills that will enable them to contribute towards
a more just and sustainable world.

3. CONCLUSIONS

As a result of all this complex and multifaceted work students
will become real global citizens who:

e are more emphatic, worldly, understanding;

don’t follow the crowd, but always have their own judgement;
take time to learn and become lifelong learners;
always keep an open mind;
crave experiences, not possessions;
are not afraid to think big, as big issues need big solutions;
are not short-sighted,;
work well with others, are ready and able to collaborate;
are ready and willing to embrace responsibility;
are ready to embrace their role in the world community and
understand how their actions help shape our world.
Global citizenship education is an educational philosophy, a
teaching/learning style enabling students to make informed choices
about their communities and the world around them. It helps students
learn that they share similarities with others, and that, at the same time,
there are differences, which develops respect and appreciation for
diversity. It helps students realise that they are part of something large.
As a result, they are prepared to live in a constantly changing world,
contributing in a positive way to its sustainable development. At its
core, GCE empowers teachers to become better educators, students to
become better learners, and all the participants of the educational
process to become better people for a better world and active global
citizens.

» We can change the world and make it a better place. It is in
our hands to make the difference.” (Nelson Mandela)
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economy. Entrepreneurs asked for deeper analysis of culture as found
multicultural communication an important part of business. This way,
International tourism deserves deepened analysis as entire structure of it is
multicultural communication and recent tourism trends warns against need
to be prepared to revise existing organizational standards of international
tourism enterprises.

The aim of this article is literature review identifying issues of multicultural
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Introduction

The tourism industry is considered transnational and cross-
cultural in its genetic nature and character. It is a global socio-cultural
practice, as well as a growing sphere of professional activity, and the
most common and increasingly affordable way of learning and
mastering the world, that is, “their” and “foreign” cultures, As a result,
the modern tourism industry is not able to perform its functions
without intercultural communication. Due to the fact that globalization
processes in society are accelerating, the nature of intercultural
communication in the system of international tourism industry is
undergoing various changes. The effect of space-time communication,
the formation and spread of a global language and global culture,
cities, tourism market, information and virtualization of tourism space,
and many other factors of globalization to a large extent modify the
content and features of intercultural communication in tourism.

Tourism is an industry that serves the international
communities. Language plays here an important role in the global and
local communication. A tourist travels to various destinations due to
the fact that it is of environmental, social, cultural, and religious
importance. No tourist chooses a destination due to the language, but
often tourists consider language a barrier for travel and tourism. This
article explores the diversity in culture in terms of language used for
communication both oral, written, and body language in the context of
global to local.

The tourism industry is experiencing changes, which affect the
globalization, and creates a new context for its development and a new
environment in which people travel with ever-decreasing restrictions,
and as a result, become witnesses and participants in the
interpenetration of cultures, wide intercultural contacts. Tourism not
only affects the economic development of the regions, while creating
a large number of jobs, and affects the natural environment, but it is
also an agent of cultural change. The content and forms of intercultural
communication in the system of international tourism become and
develop as a result of interaction between the subjects of social and
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cultural activities in tourism, and are tourism factors at the level of
individuals, groups, social communities, and ethno-cultural,
professional and business communities, organizations and institutions
that belong to different cultures. This interaction takes place in the
tourist conceptual space in view of the fact that it is necessary to
achieve a basic and effective understanding based on the needs of joint
activities and the exchange of information through the adopted sign
systems, that is, through languages, techniques and means of their use.
It is assumed that intercultural communication is a communication
between representatives and carriers of different cultures, that is, a
meeting of so-called “their” and “‘alien” but also the interaction of
identical units, which suggests that, on the one hand, the existence and
expansion of various cultural-specific species and forms of
intercultural contacts, and on the other, it is the development and
transformation of the units themselves in the process of intercultural
interaction in the tourist space. In the global tourism space, the culture
of tourism, and as a consequence, the tourism industry culture
determines and directs tourism communication and the latter supports
strengthens, recreates and transfers the tourism culture for others. It
should also be noted that tourism as a multicultural phenomenon has
the features of intertext, which is a tourism texts overlay of different
interacting cultures, the use of which is provided by a set of cultural-
specific concepts. Interaction of globalization on international tourism
business environment and intercultural business communication is
comparably newly appeared subject, taking into consideration that
contemporary tourism has developed as a typical product of Western
societies (Davidson, 1993:5). Entrepreneurs of Western societies have
developed international tourism, basing their ideas in classical
Western philosophy, values and lifestyle (Hooker, 2009: 60). Even
Europe is still expected to be main market player in terms of
international travelers, international receipts and international
expenditures, new emerging markets of international tourism certainly
play increasing role (UNWTO, 2000). Changing structure of
international tourism business environment will be challenging for
destinations, current market leaders, and in particular Europe as new
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outbound tourism markets is expected to require alternative products,
corresponding to their cultural interests and needs.

In order to better understand further expectations, intercultural
differences will re-gain their topicality as they might act as a guarantee
for successful operational performance. In the context of
globalization, cultural aspects cannot be ignored (Kavous 2009:513)
Intercultural communication, fundamentally, is an approach to
analyze how different cultures or people with different cultural
background interact to each other. Even formulation of one and unique
definition of culture is challenging, often there are three significances
mentioned how culture can be understood: sense of excellence,
integrated system of human knowledge and opinion and attitudes,
values and practices describing institution, organization or group
(Singer 1998:98). All the different definitions demonstrate
understandings on how to understand certain action or criteria, how to
analyze them.

Culture includes technology, arts, science as well as moral values,
also habits and behavior of individuals, groups or societies. Through
culture, individuals and societies set a frame of daily routines, by
implementing general understanding of categories as right or wrong, good
or bad and similar (Hofstede, 1989: 390). At the same time, there is an
emphasis on language, physical and psychological dimension,
determining the successful outcome of communication. It is, however,
important to highlight interdependence of these dimensions as they can
be observed from either objective or subjective perception. Considering
ongoing market changes, formulation of new international business
communication strategies are expected. In these strategies intercultural
communication will be playing an increasing role, considering that
effective intercultural communication strategy can improve company’s
global competitiveness (Griffith, Harvey, 2000:88).

As culture in general is playing an important role on corporate
organizational culture and employees as basic elements of
organization when it comes to cultural analysis in an organization
(Evans, 2007:2), intercultural communication difficulties arise also in
international business relations. Obviously, that increasing numbers of
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outgoing tourism travelers from emerging markets and so called BRIC
countries in the first place (UNWTO, 2000; UNWTO 2010) and
existing prognosis of increasing importance of these markets, are
considered as a new business opportunity for inbound tourism
business in most of destinations and Europe, as a market leader in
particular.

However, these opportunities are bounded with challenges,
related to intercultural differences and among them the following
should be highlighted.

Firstly, in the future, people will have to spend more and more
time with people who will be speaking different languages, related to
different values and will be interacting to different principles,
compared to ones currently known in Western societies. The world is
becoming smaller and it can be named as global village and can be
considered as a form of future societies (Barnlund 1998: 35). Cultural
relations, both in daily routines and business are expected to gain its
importance. We will not be able to live only with basic knowledge of
cultural differences or learned standard phrases of different languages.
Finding of ways how to enter into different cultural space, understand
values and norms of this space will be an important task. Without it,
societies and industries will not be able to operate efficiently as
members of global system, lacking general knowledge of conditions
how international business is done. Every culture expresses it through
communication and cultures primarily exist to defend groups of
symbols, language, gestures, physical contact and importance of
subjects (Barnlund 1998: 38). In a conversation, the involved
members seek to find information defining importance, which can be
further associated to understandable things.

Each culture tends to create its own universe of discourse
(Barnlund 1998: 45) and when different universes interact to each
other, culture shock occurs. In a global village, such interaction is
unavoidable. If language can be learned, then understanding of
physical contact is something requiring different knowledge and
cultural understanding (Griffith, Harvey, 2001:89).
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Secondly, emerging international tourism markets represent
different cultural type and communication context. In analysis of
culture and elements, different societies are encompassing into their
cultures: two cultural types can be distinguished, based on
psychological studies and studies concentrating on individual
relationship to group (Triandis, Bontempo, Villareal, 1988:324,326).
Two cultural groups can be named: individualist (USA, Canada,
Europe — UK, Germany, Scandinavia, Australia, New Zealand,
individual goals are primary versus collectivist) and collectivist
cultures (Asia (Japan, China, Korea, India), Africa, Mediterranean
countries, Middle East, Central and South America (Brazil, China,
Argentina), goals of individualist are subordinated to collectivist; in
collectivist cultures it is considered to be important — how my own
action interacts with entire group) (Watkins, Liu, 1996: 69).

Individualist and Collectivist cultures also represent different
approaches how emotions, also towards service supplier are expressed.
Individualists are concerned only about personal concerns, while in
collectivist cultures the worth of entire group is considered; in
collectivist cultures emotions signal internal, subjective feelings, while
in an individualist culture emotions signal changes of reality (Mesquita,
2001: 69). Alternatively, it is offered categorization of cultures from
communicational perspective and they are observed and named
respectively low context and high context communication. Cultures
with Western European roots rely in low context communication when
details are specified and context must be explicit in the message. The
message itself means everything. Low context cultures are German-
Swiss, Scandinavian, English (both American and British); in contrast,
have high context communication when all is understood from the
context, where verbal messages have little meaning without the
surrounding context. These are such cultures as Japan, China, Arab
Countries, Latin American countries; In these cultures, relations are
close and personal, like in a family (Hooker, 2008: 250).

Practically, classical international tourism market leaders and
core markets can be considered as low context, while current ongoing
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market changes means that high context cultures are expected to enter
these markets.

Thirdly, conceptual challenges are packed into language and
importance of competences. In a globalized world international trade
is a new form of global economic order. In 1960 international trade
was only 136 billion USD, compared to 9 trillion in 2000 (EFMD).
Growth of international trade stimulates further growth of global
interdependence. Globalization requires managers to become
interculturally competent. This competence includes nature of work,
as well as worker and management process. Any business conducted
across national borders is different from business run in domestic
market only (Saee 2007:56). Through occurring changes affecting
modern societies in forms of market liberalization, political
democratization and technological development, globalization
obviously has created new challenges for international tourism and it
can be named a product of globalization. It has also stimulated
emergence of intercultural communication as a phenomena of a
modern society involving interpersonal communication between
people from different socio-cultural systems and/or communication
between members of different subsystems (ethnical or racial groups)
(Saee 2007: 57).

However, these relations are accompanied with wrong
assumptions, where among most important is that efficient
communication between cultures is solely based on linguistic
competences; much of knowledge that people have about different
cultures is not based in language (Bloch 1991: 184) and assumption
that communication is mechanical, unrelated to emotional and other
interpersonal factors (Saee 2007:57). At the same time, undeservedly,
less attention is paid to the fact that misunderstandings come from
existing stereotypes and unneeded ethnocentrism and intercultural
differences are embedded into values and priorities of different
cultures. Five competences needed to become interculturally
competent

1) cultural awareness: understanding the differences,
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2) communicative competence: communicating across the
differences,

3) cognitive competence: acknowledging stereotypes,

4) valuing differences,

5) gaining synergy from the differences;

Fourthly, Barna M. LaRay gives an overall summary
supplementing some of the previously mentioned issues, naming them
stumbling blocks (LaRay 1998:173). The ones deserving more
attention are

1) assumption of similarities, based on own assumption of
proper way of living, not considering biological and social
expectations;

2) non-verbal interpretations of people representing different
cultures;

3) previously formed assumptions and stereotypes creating
misleading image reducing effectiveness of communication;

4) wish to evaluate and compare individual, group or cultural
perception to the one owns;

5) disturbance, as any intercultural communication is closely
related to interaction with unknown, creating wish of defense.

Intercultural dialogue is also an effective form of intercultural
communication and a tool for smoothing interethnic, interracial,
interreligious contradictions and tensions, movement to peace and
stability, sustainable development, solving the problems of preserving
the natural and cultural environment and cultural diversity. It can also
act as a means, model for solving the civilizational problems of the
modern multicultural world in its global understanding, as well as a
strategy of cultural policy of states in a multicultural world. It is
necessary to understand the dialogue of cultures in the global tourism
space as an effective form of intercultural communication, the main
purpose of which is to achieve interaction, mutual understanding and
mutual enrichment of peoples, countries and cultures

Having catered to international tourists for years, hotel workers
in many countries already recognize the need for multicultural
awareness and skills. Many hotel employees, however, do not have a
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multicultural outlook. A study of 19 hotels that serve a large number
of foreign guests found that communicating with those guests in their
language is important. But speech alone is not enough, and guest-
contact employees should learn about visitors' cultural expectations.
Hoteliers should supply their personnel with multicultural training
either on their own, in conjunction with other operations, or in
partnership with local college programs. Strategies for multicultural
training include language training and familiarization with the body
language, social systems, history, and etiquette of other cultures.

It should be mentioned that intercultural communication is a
tool for making of the tourist environment to provide a safe,
comfortable, sustainable, harmonious, understandable and attractive
environment for tourists. As a result, both verbal and non-verbal
tourist communication are considered. And verbal communication
systems are broadcast in the cultural and intercultural spaces of
tourism through a system of concepts, which are verbalized in national
and international tourism term systems.

Conclusion

To summarize, everything stated above, it must be pointed out,
that the intercultural competence as a set of interrelated components
(language, communicative, cultural and other competencies) is a
social need of the individual, which provides it with intercultural
adaptability, and professionally significant qualities of a new
generation specialist, designed to act in a multicultural environment.
It should also highlight the conceptual competence, in which it is
believed that the necessary knowledge, understanding, ability and
willingness to effectively interpret the figurative, conceptual, value
meanings of concepts, and should be used correctly all of the above in
communication linguocultural and linguocognitive concepts from the
common for communicants cognitive base, as the fact that
intercultural communication constantly and synchronously creates
and recreates concepts in which it makes sense and in turn, involves
the interaction of the concept spheres of different cultures.
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Thus, it can be concluded that globalization has helped to
develop contemporary tourism and at the same time created new
challenges with further global integration. Discourse of intercultural
communication, its importance and competences is among the key
issues to be noted. Overall literature analysis of intercultural
communication highlights conceptual cultural differences of emerging
markets and content of these differences is challenging to business.
Integration of basic principles of intercultural communication should
be respected into international tourism business as they respect
important elements of the industry (individual relations to group,
perception and language)
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Abstract. In a culturally diverse and globalized society, where half of the
world’s population is estimated to be bilingual, the concept of cultural
identity appears to be constantly influenced in ways it has never been before.
The number of people suffering from a crisis of cultural identity is rapidly
increasing. This can be explained by the fact that as members of two or more
cultures, many do their hardest to integrate into the dominant culture, even
if it means sacrificing the values of the culture in which their parents were
raised, only to have a sense of belonging in the dominant culture’s society.
In this article we try to identify the specific features of bilingualism and
pluriculturalism in social and family context in Western and Eastern cultures.
Using France in the West and South Korea in the East as examples, we
examined from various perspectives how immigrants who are fluent in the
dominant culture’s language, have adopted its values into their lifestyle, yet
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even after spending in this country the most of their lives they feel alienated and
discriminated. Based on documentary, analytical, historical, descriptive, and
juxtaposed comparative methods of research we reached to the conclusion that
while we advocate for equality regardless of ethnicity, gender, colour, or
religion, equality remains an ideal that we have failed to achieve because we
are still reluctant to fully accept cultural diversity of Identity.

Key words: Cultural Identity, Cultural Diversity, Bilingualism,
Multiculturalism, Pluriculturalism, Globalisation.

JEL CLASSIFICATION: Z1, F6, J1, J15, J16
INTRODUCTION

Today’s world is characterised by its remarkable heterogeneity
resulting from the growing phenomenon of globalisation. Technology,
migratory movements, tourism, economy are some of the reasons why
the need to be in contact — may it be online or offline — with people
from all over the world. This fact plays a key role in today’s society.
Learning to connect and communicate efficiently with people from
different cultural backgrounds is critical in today’s interconnected
world. The capacity to communicate in two or more languages is vital
for success in the global economy, and a bilingual approach to
education has proven to be extremely helpful to pupils, (short-term)
students and life-long learners. In a society where people are
increasingly mobile and ethnically self-aware, living with not just one
but multiple identities, scholarly and pragmatic concerns about
bilingualism and pluriculturalism are becoming more relevant.

One of the basic concerns is trying to comprehend how
globalisation influences our language acquisition and our cultural
identity (identities) in the twenty-first century. In this regard, it is
essential to understand how bilingualism and pluriculturalism affect
our social interactions. For relationships to thrive, it is vital that
nations mutually respect the culture of the Other (in terms of language,
values, aspirations, cultural traditions, ethnicity, belonging, ethnical
customs, beliefs, religions, etc.) and the manners/way(s) they interact.
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It is crucial to address and assist individuals who endeavour to
assimilate into the dominant culture of the country in which they
reside, while still preserving the values and traditions of their cultural
identity that represents a minority culture.

Despite the fact that we are supposed to be living in one of the most
prosperous periods of human civilization, with great efforts being made
to promote human rights and cultural diversity, there are still many people
who face discrimination because of their culture and are unable to
integrate into the society of the dominant culture in which they live.
Amidst their greatest efforts, individuals are discriminated against and
viewed as inferior for the most insignificant reasons, such as their cultural
understanding and mindset, social behaviour and religious belonging,
skin colour and their facial traits, etc. Unfortunately, not everyone is
educated (enough or not at all) on this subject, and innocent people who
merely wish to be happy are treated with disrespect. We all wish for a
world in which everyone is happy, welcomed, and respected, regardless
of background, religion, ethnicity, or gender. This study aims to identify
the specific features of bilingualism and pluriculturalism in social and
family context in Western and Eastern cultures. Using France in the West
and South Korea in the East as examples, we examined from various
perspectives how immigrants who are fluent in the dominant culture’s
language, have adopted its values into their lifestyle, yet even after
spending in this country the most of their lives they feel alienated and
discriminated.

Cultural Identity, Bilingualism and Pluriculturalism in
France

France has undergone a tremendous social, political, cultural,
and intellectual transformation over the previous fifty years. France is
one of the world’s oldest nations and Europe’s most ethnically diverse
country. It has been a world leader in various spheres throughout
history, notably culture, food, philosophy, music, art, film, fashion,
literature, and sport. France is, de facto, a multicultural country;
however, the notion has been much contested. “About 140,000 legally
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recognized immigrants arrive in France each year, not counting
foreign students. More than 100,000 people acquire French citizenship
each year. According to an official report published by the High
Council for Integration in 2011, one out of five people living in France
is an immigrant or has at least one immigrant parent. But France does
not see itself as a pluralist or multicultural society” [3].

Until the Revolution of 1789, the country was divided into
provinces with their own cultures, languages, legislative
bodies, although the mandatory use of French in administrative and
judicial rules, the defence and unification of the French language, as
well as the centralisation of the civil service, began very early. The
French Revolution attempted to redefine the French community, from
a mixture of cultures and institutions that comprise the state toward a
philosophical and political concept of national cohesiveness centred
on the nation and its free and equal individuals. Multiculturalism
received a tremendous attention in France until lately, owing to the
pressures of immigration, Europe’s policies, and globalisation, but
also to the desire to emphasize the importance of indigenous cultures
within the heritage of national culture. Many French are hesitant to
recognize this, arguing that it contradicts the exclusivity of Jacobin
values such as secularism, formal equality, legal liberty, civic norms
of coexistence, and patriotism.

French identity is so inextricably linked to its colonial past that
there is a fear of a reversal, where there is a belief that a foreign
cultural invasion would change France into a “colony”, an argument
frequently voiced by populist movements. French secularism, an
important element of French identity, has become increasingly
difficult for Muslim immigrants and anyone who wishes to publicly
declare and practice their faith. Many immigrants may feel French, yet
they are not accepted as such. The naturalization process has been a
fundamental part of the integration for immigrants in France. The
French strategy for ensuring citizen equality is to make differences
invisible. Immigrants’ participation in various cultural and religious
organisations has been kept confidential during the integration
process. French people who are descents of immigrants are perceived
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as different by the majority of the population and are likely to be the
target of discriminatory practices. Although they are citizens of France
the term immigrant is widely used just to differentiate them from
the Frangais de souche — the legitimate (white) members of the
nation. There is a noticeable distinction between native citizens and
naturalized immigrant communities that feel excluded from the
benefits of French citizenship.

The late 1950s and early 1960s industrial boom created
opportunities for foreign workers, primarily from North Africa to secure
jobs in suburban industries such as textiles, construction, and public
works. It is important to consider the fact that immigrants did not settle in
prosperous metropolitan centres, but in industrialized suburbs. Moreover,
at the time, immigrants were returning to their native countries after
working for a set period. The importation of employees was regarded as
a transient and purely financial endeavour. Foreign males emigrated to
France in order to earn a living and return home to support their families.
The 1970s saw a shift in the dynamics of immigration. Not only did
immigrants aim to settle permanently in France, but they also brought
their spouses and children with them. By the 1980s, immigrant families
had established themselves as long-term residents in France, and their
children had either been born in France or came at a very young age.

The twenty-first century added a new dimension to the debate
over immigration. In the 2000s, “immigrants” were not foreign
manufacturing employees accompanied by their families. The “new”
immigrants were men and women born in France and who had
acquired French citizenship by the age of 18. Children born in France
to foreign parents are subject to a deferred jus soli nationality law,
which states that they are foreigners at birth and will automatically
become French when they reach the age of 18, or earlier if requested.

Numerous Muslim immigrants want to integrate, but they
experience discrimination. As a result, they are more connected to
their home country than to their host country. Especially,
discrimination can be felt in the job market, where studies have shown
that Muslim applicants are substantially less likely than other religious
backgrounds to be called back for employment interviews. To remedy
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this, French internal laws must be reformed to facilitate the emergence
of a new multicultural France in which immigrants can celebrate their
ancestry, practice their chosen religion, and be French.

It is important to underline the fact that French society
(frequently, if not always) seeks to assimilate rather than integrate
immigrant communities. True integration requires a two-step process
in which immigrants embrace and invest in their new home while also
being welcomed as equals by their new country. On the other side,
assimilation frequently lacks this reciprocal element, and immigrants’
incapacity to assimilate the local customs and attitudes, holding on to
keep their social peculiarities, distinguishes them from mainstream
culture. Discrimination and a lack of integration of France’s Muslim
immigrants, who are frequently from former French North African
colonies such as Algeria, Morocco, and Tunisia, are at the center of
the country’s immigration conflict.

Isolation is not just emotional but also physical for Muslim
minorities. These minorities are frequently found in impoverished
areas of France, known as banlieues, a disparaging term for slums
populated by immigrants. These are deteriorating suburbs with high
rates of violence, drugs, and unemployment. Employment
opportunities are required for minorities to break free from the cycle
of poverty. France must also continue its efforts to improve social
housing and expand educational, leadership, and career prospects.

According to the TeO survey from 2008, when asked about their
“national belonging”, defined as feelings of attachment to France or
their country of origin (or the one of their parents for the second
generation), only 35% of immigrants questioned said they “strongly feel
French”, compared to 81% of the mainstream population and 77% of
immigrants’ descendants. Age upon arrival, as well as having at least
one French parent, influence national feelings: generation 1.5 reports a
strong sense of Frenchness twice as often as adult immigrants, while
descendants with mixed parentage are close to the mainstream
population. As a result, there is a linear increase in French national
feeling with each consecutive immigrant generation, confirming the
integration of a national ethos through generations [Cf. 9].
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Today, the majority of residency permits in France are given on
the basis of familial ties. The immigration candidate is most frequently
married to a French citizen, seeking to reunite with another family
member through family reunification, or has other familial
connections in France. France has one of the most liberal nationality
laws in Europe. After two years of marriage, a foreign spouse of a
French national may claim French nationality (three years if the
foreign national has not resided in France for at least one year
following the marriage). Unless the registration is rejected or opposed,
French nationality is granted one year after the claim is registered.
90% of spouses of French nationals are naturalized in this manner.

There is a trend in sociological study on immigrants and
children to emphasize generational differences among children in
relation to their arrival in the nation of settlement. Thus, immigrants
who came in France as adults are considered as part of the 1.0
generation, while those who entered as children are categorized as part
of the 1.5 generation. Children born in France to two immigrant
parents are regarded as the 2.0 generation, whereas those born to
native and immigrant parents are considered to be of the 2.5
generation. The 3.0 generation would consist of children born in
France to French-born immigrant parents.

“From 1945 until the early 1970s French schools dealt with
ethnic minorities as they had always done with their own citizens. From
the early 1970s to the early 1980s limited measures were designed
around immigrant children either to integrate them better into French
society (assimilation) or to prepare them to return to their “home
countries” (preparationism). In the early 1980s there was a brief, weak
push towards active multiculturalism that quickly gave way to the more
assimilationist rhetoric and policies of earlier eras™ [2].

Since the early 1970s, only a few policy measures in France
have explicitly addressed concerns of ethnic and cultural diversity.
However, with the exception of initiatives implemented in the early
1980s, most have had the explicit or implicit purpose of converting
immigrants into Frenchmen. France dealt with its main mode of
assimilationism twice, once in the late 1970s with limited moves
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toward preparationism and again in the early 1980s with weak and
futile moves toward active multiculturalism. Few French educational
initiatives or public declarations have been directed at the French
society as a whole with the goal of developing active multiculturalism
in the past.

“While bilingual education programmes in European
mainstream languages are becoming increasingly popular in France,
the bilingualism of migrant children remains overlooked and is
believed by many to delay the acquisition of French” [11]. There is a
striking contrast between the high priority placed on foreign language
teaching (FLT) at the primary level and the unwillingness to accept
the growing number of migrant’ cultures and languages spoken by
children in French classrooms. As is the case in other European
countries, the position of the concerned languages is critical; whilst
European languages are highly regarded socially and economically,
the languages of immigrant communities are associated with poverty
and past dominance. The failure to assist children from migrant
backgrounds’ bilingualism is even more obvious in light of the
significant effort and financial resources devoted in teaching European
languages and early bilingual education programs in prestigious
languages.

In Citizen Outsider: Children of North African Immigrants in
France Jean Beaman, a Northwestern University-trained sociologist,
interviewed forty-five Algerian, Moroccan, and Tunisian adult children
residing in Paris and its suburbs. This second generation of maghrébin
origin was born in France (hence natural French citizens), received higher
education, secured professional jobs, has achieved middle-class status,
and, most importantly, has embraced French culture and shares the
country’s Republican spirit, reflected the French national motto “liberte,
egalité, fraternité”. They are French in every aspect, and have achieved
success by society standards, however, they are not considered as truly
French. Despite their natural citizenship, they perceive themselves to be
outsiders.

One of the people interviewed named Murad moved from Tours
to Paris in the early 2000s to pursue PhD studies in sociology at
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Sciences Po. He lives alone in the seventh arrondissement, a bourgeois
quarter near the Eiffel Tower. Given that neither of his parents
attended college, obtaining an education at one of the world’s top
colleges will be a big accomplishment for him. He states the
following: “For me, being French is a desire, a desire to live together
despite our origins. That is the theory, but in practice being French
when you are of immigrant origin of Swiss or Swedish or British
origin, there isn’t a problem. You’re viewed as French, and no one
talks about integration. However, if you’re of maghrébin origin, that’s
different. There are barriers. And in the eyes of others, you see that
you are not always considered French” [1].

French Republicanism decides whether a person is identified as
French or as a foreigner. The obvious conclusion is that Being French
or having been born in France does not guarantee recognition as a
French citizen. Children of maghrébin immigrants build their
identities in concordance with French Republicanism, yet they face
discrimination and marginalization in their interactions with whites.
Their white colleagues use race and ethnicity to reinforce the
metaphorical barriers that separate insiders and outsiders. A critical
step forward for France is a paradigm change from a homogeneous
France to a multicultural France.

Cultural Identity, Bilingualism and Pluriculturalism in South
Korea

South Korea is one of the world’s most homogeneous countries,
with its own culture, language, and customs distinct from those of
other Asian countries. South Koreans place a greater emphasis on
diligence, filial piety, and humility in their daily lives. They are
extremely proud people that take pleasure in their traditional culture
and economic achievements. South Koreans value greatly etiquettes
and manners in their society.

Numerous countries throughout the world are experiencing
accelerated aging while also having low fertility rates. Their shared
concern is how to preserve an appropriate workforce in order to
maintain economic growth, particularly in light of an aging society’s
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mounting retirement and healthcare needs. One of the most prominent
policies and social issues plaguing the Republic of Korea today is the
declining birth rate. “South Korea’s total fertility rate hit a record low
of 0.84 last year. It marked the third straight year that the rate was
below 1%” [10]. How much longer can South Korea maintain its
economic and technological competitiveness on a global scale? Are
existing socioeconomic discrepancies likely to widen as demographic
trends decline? These are the major questions underlying South
Korea’s demographic trend. Increasing immigration is a solution that
South Korea must pursue in order to alleviate its demographic
challenges; nevertheless, more immigration will also intensify
disputes about what it means to be a Korean in the twenty-first century.
“Korean culture, like other cultures in the Confucian sphere of Asia,
has traditionally been racially and culturally exclusive to the point of
obsession. In basic terms this meant that someone not born of the
Korean race and raised in Korea simply could not become a Korean
under any circumstances. [...] non-Koreans were always regarded as
and treated as foreigners, as outsiders, even if they were born and
raised in the country, spoke only Korean, and had never been outside
of Korea” [8].

A large part of the cultural exclusivity that was traditionally
associated with Koreans originated from the Confucian-oriented
family system, in which relationships between parents and their
offspring were based on an unchanging dictatorial inferior-superior
hierarchical order. Another key component of the Korean family
system was that it forced individuals to surrender their independence
in order to support the family unit. Wives and children were expected
to blindly obey the senior male in the house. Thus, marriage was a
vital event that engaged the entire nuclear family as well as the closest
kin. Marriages were arranged, and the new couple’s lives remained
under the authority of the groom’s parents. In other words, marriages
did not involve the fusion of two individuals into a new, distinct unit.
They were additions to established families, with far-reaching social,
political, and economic consequences. Brides literally became
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servants to their mothers-in-law, while grooms remained their fathers’
devoted sons, subservient to their will and convenience.

The Korean family culture made it practically impossible for a
son or daughter to choose a match. It was even more strange for
parents to arrange or authorize a marriage between their offspring and
a non-Korean. This was the social climate in Korea following World
War II’s conclusion in 1945, when North Korea fell to Soviet-backed
Communists. The conflict had wreaked havoc on the economy.
Hundreds of thousands of Korean males had been enslaved in Japan.
Even more had been compelled to serve in the Japanese army and were
slaughtered in action. This resulted in the loss of marriage possibilities
for many hundred thousand young Korean women.

Following the war’s end, tens of thousands of young American
men, troops and civilians, began streaming into Korea to assist in the
repatriation of Japanese occupation forces and the country’s re-
establishment. Many of these males made acquaintances with young
Korean women within weeks. The following year saw the first
international marriages. Soon, after marriages between foreign men
and Korean women became frequent, with the majority of newlywed
couples relocating to the husband’s homeland within months or a few
years. Invariably, it was the wives who were expected to adapt to a
completely different way of life in these overseas marriages.
Numerous marriages failed simply because the cultural gaps were too
significant. Other marriages ended when the foreign men returned to
their homelands, their dedication to their Korean spouses — which was
frequently more sexual than emotional — weakened, and they desired
to leave the relationships. The less educated and affluent the males,
the more likely marriages would fail.

As the years passed, an increasing number of foreign-Korean
couples stayed in Korea for extended periods of time or became
permanent residents, posing an entirely different set of challenges for
the foreign spouses. As the horrors and difficulties of war receded and
order and a sense of prosperity returned to Korea, the old attitude
toward international marriage reasserted itself. In public, mixed
couples frequently faced disparaging remarks and other slights.
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Children of foreign-Korean couples frequently endured far more
complex and severe consequences. They were the centre of Korean
children’s jokes/insults and were frequently regarded coldly by adult
strangers as well — the type of discrimination that has historically
befallen mixed-bloods in communities throughout. Many of the
children were also negatively impacted by their families’ visible
ethnic and cultural differences in their own homes. Some of these
children were raised speaking solely Korean, while their fathers from
other countries spoke only English. Generally, the exceptions to these
dysfunctional homes were those in which both husbands and wives
were well educated, shared strong beliefs with their children, and were
wealthy enough to rise above most of the petty discrimination
frequently imposed on people who are different.

Apart from racial and cultural discrimination, mixed families in
Korea were confronted with the issue of interacting with their Korean
relatives. Certain foreign husbands rapidly discovered that they had
acquired entire families in addition to wives and were expected to
behave in part like Korean sons-in-law. The closeness of Korean
families and the associated obligations created a new, unanticipated,
and even onerous responsibility for foreign husbands. Western women
who married Korean men fared better in their relationships with their
husbands’ families, owing to the families’ lower expectations of
them. Men were typically educated overseas, proficient in their
wives’ language, and accustomed to living in a Western style.

Nowadays however Korea is more open to international
couples. According to Yean-Ju Lee, Dong-Hoon Seol and Sung-Nam
Cho “International marriages and multi-ethnic families are becoming
important current topics in the media and in national politics in South
Korea. Heins Ward, who is black and a distinguished football player
in the United States, was the top news story during the ten days he
visited South Korea with his Korean mother in April 2006” [6]. The
media frenzy touched on issues that had never been explored publicly
before, particularly discrimination against mixed-race children in
Korea. As a result of the outrage, the government vowed to pass laws
recognizing the citizenship of children of cohabiting overseas couples.
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As Seung-Man Kang [4] states Korea is a bilingual country
because students have been learning foreign languages like English,
German, French, and Chinese in institutional classroom settings since
1948. English, in particular, was designated as a primary foreign language
in 1963 and a mandatory foreign language in secondary schools in 1974.
Korea’s bilingual education policy is inextricably linked to the country’s
immigration policy. Currently, Korean education is the focus of language
education for multicultural children. This is because language is regarded
as an essential requirement for assimilating into mainstream society, and
learning Korean to adapt to Korean society is considered as a core task in
language education. Although this has recently expanded to include
children of immigrant labourers, multicultural language education is still
limited to children of international marriage.

Korean education for children from multicultural families is
currently handled domestically, or at daycares and kindergartens before
entering school, and by national education institutions after entering
school. Children from mixed-race families frequently lack language
development and communication skills as a result of being educated by
mothers who are not fluent in Korean during their early childhood, which
is the most important period in language learning. After starting school, a
lack of linguistic skills can lead to poor academic performance. This is
why Korean education policy for adults from mixed-race families runs
concurrently with Korean education policy for children. However, there
is a problem that cannot be solved solely by reinforcing Korean education
for interracial marriage immigrants. Because learning Korean is a foreign
language, immigrants of interracial marriage face fluency limitations. As
a result, bilingual education for children must go hand in hand. When
children learn a minority language at a young age, they can become fluent
and quickly.

To examine the cultural identities and experiences of Koreans
living abroad, it would be interesting to focus our attention specifically on
Koreans who migrated to France. Neindre Bouriane Lee-Le mentions that
“Korean migration to France began in 1919, when the government of
France issued work permits to 35 Korean migrant labourers. From a
community of just 3,310 in 1988, their numbers more than tripled by
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2000, and then grew a further 30% by 2007” [7]. Few Koreans in France
want to naturalize as French nationals, unlike in the United States or
Canada, where sizable Korean American and Korean Canadian
communities exist. “Among all South Korean nationals or former
nationals in France, 786 (6%) have become French citizens, 2,268 (18%)
are permanent residents, 6,325 (50%) are international students, and the
remaining 3,305 (26%) hold other kinds of visas. Aside from South
Korean expatriates, children adopted from Korea into French families
form another portion of France’s Korean population; most were adopted
at between ages three and nine” [7].

Nathalie Lee, Leo Seo, Eun Kim, Sungtai Kim, Hayan Kim, and
Yoorim Lee share their thoughts on living as French-Koreans in an
open discussion at “Mille & Un”, a Parisian bakery in the 5"
arrondissement [5]. Being asked if they feel more French or Korean,
Nathalie Lee answers: “95% of myself feel French. First, French is
more comfortable and the French way of thinking too”. However, she
recognizes that she seems to not fit in because of her Asian face.
Sungtai Kim confesses: “Since | was 12, | believed | was Korean.
However, when | entered college, | had the powerful impression that
I was truly French. It may sound unusual, but | received a scholarship
for several years. The French government was supportive. As a result,
I am in considerable debt. France helped me a lot”. When questioned
how they managed to keep their Korean roots, Eun Kim admits that he
was pressured by his father’s acquaintances to learn Korean. He
reveals that when he was younger and spent time with his father and
his friends, he was told by his father’s friends that if he is Korean, he
must be able to speak the language. Or they would ask him why he
can’t speak Korean despite having Korean ancestors.

Nowadays, the Korean government is actively encouraging
diversity and raising awareness of the importance of various cultures.
Some argue that Korean policies encourage immigrants to assimilate
into Korean culture rather than maintain their traditional ways of life.
Korea passed the Act on the Protection and Promotion of Cultural
Variety in 2014, which is thought to lay a new basis for encouraging
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cultural diversity and societal integration in accordance with
UNESCO’s universal concept.

Media is another key weapon for promoting and facilitating the
acceptance of cultural diversity. TV dramas and variety shows can
reflect actual social issues while also propelling society forward.
“Itaewon Class”, a popular Korean TV show that aired in 2020, is a
fantastic example of the media’s power. The drama successfully
combines entertainment and social themes, portraying multicultural
issues such as Amerasian children and gender identity in Korea to a
national and international audience.

There is certainly a long way for Korea to attain an ideal image
of a multicultural society. However, there are definite signs of hope
that multiculturalism within the country is developing. This transition
from an ethnic-based national identity to one based on civic principles
could be the key South Korea needs to unlock a contemporary,
multicultural future.

CONCLUSIONS

In the era of globalisation, individuals are — paradoxically —
more concerned with the uniqueness and particularity of their own
culture in the diversity of all the cultures. As a result of globalisation,
the world is becoming increasingly multicultural, with individuals
from various ethnic groups and religious backgrounds living, working,
and cooperating without sacrificing their own identities, beliefs,
aspirations, and values. It is critical to learn how different cultures
interact and how cultural identities adapt and embrace such
differences.

Acceptance, active listening, and open-mindedness must be
prioritized as the ability to comprehend, tolerate, and learn from the
Other, the diverse cultures and backgrounds, is the defining factor
between success and failure.

The cultural contrasts between (the) East and (the) West are
reflected in people’s attitudes and behaviours, in their mindsets and
actions. However, due to globalisation, these contrasts have come to
continually impact one another, shaping, and moulding one another in
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the process. The primary distinction between eastern and western
cultures is that easterners are more traditional and conservative than
westerners.

In western society, relationships are not hierarchical, as
everyone is considered equally important and respected, regardless of
age or professional reputation. However, in eastern culture(s), elder
individuals and those with better professional qualifications are
regarded as more respectable and significant. As previously
mentioned, respect for age and status is highly valued in the Korean
culture, with hierarchical relationships influencing many aspects of
social interactions. Elders are regarded as the head of the household,
and children must respect and obey them in all circumstances. Elders
generally make critical decisions about the future of their children.
When parents get old, it is considered that it is the natural obligation
of their children to honour, support, and serve their parents.

People in the West are regarded to be more open-minded and
expressive of their emotions. People in the East may conceal their
emotions for the sake of diplomacy and courtesy, whereas westerners
would express their emotions openly. Westerners are also more likely
to express their sentiments and emotions in public.

In both instances, whether in Western or Eastern countries,
individuals who were born and shortly thereafter immigrated with
their parents to a foreign country as children face difficulties
integrating into society, despite having spent a significant portion of
their life in this country. It is difficult for them to determine whose
culture they belong to, and they struggle to establish their cultural
identity. No matter how much they participate in social events, how
successful they are academically and professionally, and how well
they have absorbed the values, traditions of the dominant country, they
still do not feel like they really belong there. Some Koreans who have
spent their entire lives in France believe that they will never be
recognized fully French merely because of their Asian looks. The
same applies for individuals of maghrébin origins who feel
discriminated against because of the colour of their skin, regardless of
how loyal they are to France.
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Another intriguing observation is that those born in immigrant
or mixed families do not speak both languages fluently. In most
circumstances, the native language is less developed than the widely
used foreign language. There are several circumstances in which they
mix these languages, especially when they are surrounded by friends
who have had similar experiences and come from the same
background. We might also remark that, despite the fact that cultural
identity, multiculturalism, and pluriculturalism are addressed more
than ever before in the context of globalization, we cannot speak of
their universal awareness and appreciation. Although significant
efforts are being made to promote human rights and legal equality
regardless of race, gender, and religion, we see a need for a greater
understanding of individuals with a bicultural or even triple identity in
both the East and the West.
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Abstract: In the process of learning a foreign language, gradually mastering
its lexical and grammatical categories, individuals are faced with the fact
that the language barrier is not the only obstacle to successful
communication. Behind every word, behind every language structure there is
a national consciousness-driven view of the world. The problems, which arise
in situations of intercultural communication, are seen as the result of
differences in behaviour and thinking between people from different cultures,
which often leads to ineffective communication.

The aim of this paper is to demonstrate and argue for the importance of the
cultural component in the process of learning a foreign language on the
example of figurative linguistic units as the deep cultural foundations of the
conceptualisation of the world. These linguistic units are used as a means for
interpreting the value aspect of conceptualisation. The research is conducted
on the material of Russian, Romanian and German. The linguistic material
of the study refers to idioms, similes and metaphors as models, correlated
with a deeper conceptual layer, which are actively used by modern speakers
of the respective languages.
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Beenenue

B mnponecce u3ydeHHMs WHOCTPAHHOIO S3bIKa, IOCTEIICHHO
OBJIAJIEBasi €ro JIEKCHYECKMMHU M TpaMMaTHYECKUMHU KaTErOpHsIMH,
YeNIOBEK CTaJKHBAaeTCS C TeM, YTO SA3BIKOBOM Oapeep — He
€IMHCTBEHHOE MPENATCTBHE U1 YCHEIIHOH KOMMYyHMKaLuH. 3a
KOKIBIM CIIOBOM, 3a KaXJOH S3bIKOBOM CTPYKTYpPOH CTOHUT
00yCIIOBIEHHOE HAIIMOHAJBHBIM CO3HAHMEM IPEICTABICHUE O MHpE.
[IpoOnembl, BO3HUKAIOLINE B CUTYaLUsIX MEKKYJIbTYPHOTO OOIICHUS,
paccMaTpuBalOTCs Kak pe3ynbTaT pa3duduidl B IOBEICHUH U
MBIIUIEHUH MEXKIy TPEACTaBUTENSIMA pa3HbBIX KyJIbTyp, UTO
3a4acTyro BeAET K Hed(HEeKTUBHOCTH KOMMYHHUKAIIHU.

HanmoHansHO-KyIbTYpHBIN KOMITOHEHT SIBIIIETCS
HEOTHEMJIEMOM YacThIO JTFO0OTO S3bIKA, IIOCKOJIBKY KaX bl YeOBEK
NPUHAIEKUT K TOM WIM HMHOW  KyJIbType, OCHOBHBIMHU
COCTABJISIIOIIMMH KOTOPOM SIBIISIIOTCSI HAPOJHBIE BEPOBAHUS, OOPSIbI
W TpaullU{, WCTOpHUSA, PEJIUTHs, $3BIK W JuTeparypa. Bauny
KYJIbTYPHBIX, DKOHOMHYECKMX ¥ HAYYHBIX KOHTAaKTOB BO3HHKAET
HEOOXOIMMOCTh COIOCTABUTENBFHOTO M3YyUYEHHS S3BIKOB M KYJIBTYD
Pa3HbIX HAPOJIOB, a TAKXKE N3YyUCHMS UX B3aumozencTeuid. [Ipobiema
HAIMOHAIEHO-KYJIBTYPHOH CTIeIM(UKN B JIMHTBUCTHKE PACCMATPUBAIACH
U paccMaTpUBAIOTCS CETOJHS MHOTMMH YYEHBIMU-TMHTBHCTaMHU.
AKTyaJlbHBIMH OCTAalOTCSl COINOCTABUTEIbHBIE HCCIECJOBAHAA HA
MaTepuaie IByX U Oolee S3bIKOB.

Henp nmaHHOM paboOTHl 3aKiIOovaeTcss B JEMOHCTPallMH U
apryMeHTal Ba)KHOCTH KYyJIBTYpHOIO KOMIIOHEHTa B IIpolecce
W3yUYCHHs WHOCTPAHHOTO S3bIKa Ha MpUMeEpe OOpPa3HBIX SI3BIKOBBIX
€AVHUIl KaK TIyOMHHBIX KYJIbTYPHBIX OCHOB KOHIENTYaJIN3alluu
Mupa. JlaHHbBIE S3BIKOBBIE E€IMHMIBI HCIIOJIB3YIOTCS Kak IpHEM
VMHTEPIPETAlMd  LEHHOCTHOTO  acleKTa  KOHIENTyaJu3aluu.
HccnenoBanne mpoBOAUTCA Ha MaTepHalie PycCKOr0, PYMBIHCKOTO H
HEMEIKOTO  SI3BIKOB.  SI3BIKOBBIM ~ MaTe€pHajioOM HCCIIEIOBAHUSA
SBIISIIOTCS  yCTOWYMBBIE OOpa3Hble CpaBHEHUS W MeTadopbl Kak
MOJIEJIN, COOTHOCHMBEIE C O0JI€€ TITyOOKHM KOHIIECTI Ty IbHBIM IIJIACTOM
Y aKTHBHO HCIIOJIb3YEMbIE€ COBPEMEHHBIMU HOCUTEIISIMHU €BPOIIEHCKUX
SI3BIKOB.
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1. O BaxxHOCTH KYJIbTYPHOI'0 KOMIIOHEHTA B Mpouecce
U3yYeHUs HHOCTPAHHBIX SI3bIKOB

B coBpeMeHHOM MEpe, B YCIOBUSAX TIIO0ATU3AIUN M YIaCTHUSL
ctpan Bocrounoil EBponsl, BkirounTeabHo MonaoBsl, B bononckom
mpotiecce (C IEeTbI0 TApPMOHU3AIMN CHCTEM BBICIIETO 0Opa3OBaHU
cTpaH EBporbl), a Takike BO3MOXHOCTEH BBIX0/1a HAIIUX MOJIABCKUX
MOJIOJIBIX CTICIIMATUCTOB HA EBPONEHCKU PHIHOK TPYAa, OCTPO BCTAET
mpoOyieMa WHOS3BIYHON TIOATOTOBKH CIIEIIUAIIUCTOB B CHCTEME
BEICIIIEro 0Opa3oBaHus. B Hamm THU CIENAANHCT JOKEH HE TOIBKO
OCBaMBaTh OI'POMHBIN MOTOK MH(OPMAIIUK Ha CBOEM POJTHOM SI3BIKE,
HO UMETh JOCTYN K HH()OpPMANWH, JOCTYITHOM BCEMY MHPOBOMY
COOOIIIECTBY, ITO3TOMY BIIQJICHHE HHOCTPAHHBIMH SI3BIKAMU JAET eMy
BO3MOXHOCTh TOMCKAa HEOOXOANMOW HMH(POPMALUN B WHOSZBIYHBIX
HMCTOYHHUKAX, MO3BOJISIET PEAIbHO OOIIAThCS C KOJICTaMHU U3 Pa3HbIX
CTpaH B paMKaxX MEXAyHapOJHBIX KOH(EepeHIWii W CEeMHHApOB,
myOJIMKOBAaTh CBOM HaydHBIC pa3pabOTKU B MHOCTPAHHBIX HAyYHBIX
m3aHusIX. JI7s COBPEMEHHOTO MHpa XapaKTepHBI JUHAMUYHOCTH U
BapUATHBHOCTH PA3BUTHA U BJIaJICHUE OJJHUM WHOCTPAHHBIM SI3BIKOM
OKa3bIBaeTCs KpailHe HEJ0CTATOYHBIM. B CBs3WM ¢ TeM, 4TO NaHHOE
crometne o0bsBiaeH0O IOHECKO «BekOM TIONMIIIOTOB», IEIb
KOTOpPOTO — TIpOTaraHaa MHOTOSI3BIYUS KaK BaXKHEHIIIEro CpeiacTBa
pa3BUTUSl  JIMHTBUCTUYECKOW  auBepcudukanmy, (QopMUpoBaHUE
MHOTOSI3BIYHBIX  MOJMKYJIBTYPHBIX, OOpa30BaHHBIX JIMYHOCTEH,
XapakTepHbIX IS TMOCTUHIyCTpuanbpHOoro  obOmectBa  [3],
MHOTOSI3bIYHE PEATN3YETCs Ha TIOCTOSIHHOM ocHOBe. HecMoTps Ha 1o,
YTO aHTTTUHCKHM S3BIK CTAI SI3BIKOM TJIO0ATEHEBIM, BIIAJCHIE KOTOPHIM
oOecrieunBaeT Ji00OE MEXKIAyHApPOAHOE OOIICHHEe, B MHOTOHa-
nMoHanbHOU EBporie, 1a u B Mupe B 11€JI0M, HAOIIOAaeTCsl TEHICHITHS
U BCE BO3paCTAIOUINIl UHTEpPEC K U3YUYEHUIO HALIMOHAIBHBIX A3BIKOB,
9TO HEN30EKHO BEJIET K MO3HAHUIO MEHTAJIUTETOB Pa3HBIX HAPOIOB,
WX WUCTOPHUH, TPAAUIINKA U KYJIBTYp, TaK Kak 0e3 3HAHUSI KyJIbTYPHI U
XapakTepa Hapoja HEBO3MOXHO HU MEXKYJIbTYpPHOE OOIICHHE, HU
MEXKTyHapOTHOE MMOHUMAaHHUE, HU MIPOCTO CITOKOITHOE
COCYIIIECTBOBAHHUE B COBPEMEHHO HECITOKOMHOM Mupe. U Kak 3aMeTu
Benukuii ['ymOombn - «Yepe3 MHoOrooOpasue S3bIKOB IS HAc
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OTKpBIBaeTCs 00TaTCTBO MUPa H MHOTOOOpa3we TOT0, 9TO MBI TIO3HAEM
B HEM; M YeJIOBEUECKOe OBITHE CTAHOBHUTCA JJIS HAC MIMPE, TOCKOIBKY
SI3BIKM B OTYETJIMBBIX U JEMCTBEHHBIX UepTax JAlOT HaM Pa3JInYHbIE
cnocoObl MbInuieHUS ¥ Bocnpusats». [1] Takum oOpazom, Oymayun
HEO0OXOUMBIM yCJIOBHEM MpodecCHOHANN3Ma, BIaJIeHHe HE TOIBKO
AHTTIMICKUM, HO HECKOJBKUMH MHOCTPAHHBIMH SI3bIKaAMH, SIBISIETCS
MIPEANOCHUIKON YCIEIIHOM NHTETpalluy MOJIAaBCKUX CIIELUATNCTOB B
€BpOIEHCKOe U MUPOBOE COOOIIECTRO.

B mpomecce w3ydeHMs s3bIKa, IIOCTETIEHHO OBJAJICBAsl €rO
JIEKCHYEeCKMMH W TpaMMaTW4eCKUMH  KaTeTOpUSMM,  YElIOBEK
CTAIKUBACTCSI C TEM, 4YTO S3BIKOBOW Oaphep — HE EIWHCTBEHHOE
MIPEMSITCTBUE /ISl YCTICITHOW KOMMYHHUKAIIMHU. 32 KaKABIM CJIOBOM, 32
KaXJIOW SI3BIKOBOM CTPYKTYPOM CTOMT OOYCJIOBJICHHOE HAIIMOHAIBHBIM
CO3HaHMEM TIpeAcTaBieHHe O Mupe. [IpobieMbl, BO3HMKAlOIIME B
CUTYyallsIX ~ MEXKYJIBTYPHOTO OOIIEHHs, pacCMaTpUBAIOTCS Kak
pe3ynpTaT  pa3iMuMii B TOBEACHMM W MBIIUIGHUH  MEXAY
MIPEACTaBUTESIMA  Pa3HBIX KyJABTYp, 4YTO 3a4acTyl0 BENET K
HeadexTrBHOCTH OOmeHus. Henp3s He cormacuteca ¢ CI. Tep-
MwuHACcOBOH, Ha3bIBAIOIIEH SI3BIK «3€PKAJOM KyJIbTYphD», B KOTOPOM
«OTpa)KkaeTcs HE TOJNBKO PEaJIbHBbI MHp, OKPYXKAIOIIMN YEIOBEKa, HE
TOJBKO peallbHble VCIOBUSI €r0 JKM3HH, HO W  OOIIECTBEHHOE
CaMOCO3HaHWE Hapo/a, €ro MEHTAMTET, HAIMOHAJBHEIA XapakTep,
o0pa3 >KWU3HHW, TPAJUIMK, OObYaKW, MOpaib, CHCTEMa IICHHOCTEH,
MHPOOIIYIIIEHHE, BUieHne Mupay [4, c.14]. B cBs3u ¢ 3TM B rocneanue
TO/IbI TIPOOTIEMa U3YUEHHUS A3bIKO60L KaApMUHbL MUpa TIOITyduiia HOBBIT
paxypc. JIMHTBUCTOB HHTEPECYET POJIb SI3BIKA JUIS TPOLIECCOB TTO3HAHUS
¥ BO3MOXXKHOCTH WCIIOJBb30BAHUS €r0 KaK HCTOYHHWKA CBEACHUHA 00
OKpY>KaroIlleEM MHUpE.

HauuonansHoe mupoBos3penue, corinacHo T.C. MoHUHOH,
HaxXOJIUT OTPKECHUE B SI3BIKOBBIX KaTeropusx [2, ¢. 90] u peanusyercs
Ha BCEX S3BIKOBBIX YPOBHSAX: (OHETHYECKOM, JIEKCHYECKOM,
MOp(OJIOrHYecKOM U cHHTakcudeckoM. Hauboree sipkoii s3bIKOBOI
0COOCHHOCTHIO, B KOTOPOH OTpakeHa KyJIbTypa Hapoja, 00JamaroT
(dpa3econoru3mMel, MmapeMuu, OOpa3Hble CpaBHEHHS M MeTadophl, B
OCHOBE KOTODBIX JIeXKaT MH(OIOreMbl, 3TAJOHBI, CTEPEOTHIIbI,
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oOblyay, pUTyaJlbl W BEPOBAHUS, 3aKPEIUICHHBIE B  S3BIKE.
HanmonansHO-KynbTypHOE cBOeoOpasne (hpa3eonorniecKix eAUHHUIL
U CUMBOJIOB (DOPMUPYETCS MMOCPENICTBOM KYJIbTYpHOH KOHHOTAIIHH.

AKTyaJIbHOCTb JTAHHOTO HCCIE0BaHUS 00ycIoBIeHa
UCIIONB30BAaHUEM  JIMHTBOKOTHUTHMBHOTO WM JIMHIBOKYJIBTYPO-
JIOTUYECKOTO TOAXOA0B K aHamm3y (hpa3eoslorniecKux IUIacToB
PYCCKOTO, pyMBIHCKOTO ¥ HEMELIKOT'O SI3BIKOB. MccnienoBanue 00pa3HbIx
CPaBHEHUH KaK KOTHUTUBHBIX CTPYKTYDP ¥ OTHOBPEMEHHO MEXaHH3MOB,
OCYILECTBISIFOLIMX ~ [TPEEMCTBEHHOCTh  JIMHIBOKYJIBTYPBI, IO3BOJISET
MPOHUKHYTh B CYIIHOCTh JaHHBIX SI3BIKOBBIX CAWHHI] KaK ()eHOMEHa
SI3bIKA, KYJIBTYPBl U PEUYEMBICIUTENBHON nesitenbHOCTU. KynpTypHas
OOYCJIOBJICHHOCTh CpPAaBHEHHUsI JEJACT €ro OpyOueM IOCTPOCHHS
LEJIOCTHOTO 00pa3a Mupa, MEXaHWU3MOM, OTBEYAIOIINM 3a CO3JaHHE,
XpaHEeHUE U Tepeiavy KyJIbTypHOro 0oraTrcTaa.

2. ComnocTaBUTEIbHBII AHAJIN3 HAIHOHAJIBLHO-KYJIbTYPHOM
crnenn(pUKA 00Pa3HOii JIEKCHKH B PYCCKOM, PYMBIHCKOM U
HEMEI[KOM SI3bIKAX

B coszHanum HOcuTenel ONpeneneHHoro S3bIKa IPUCYTCTBYET
psii 00pa3oB-3TAOHOB, KOTOpPbIE MO (YHKIUSM HPUOIIDKAIOTCS K
YHUBEpPCAIbHBIM HOCHUTENSAM Tpu3HakoB. 000meHHbIH 00pa3,
BEIOMpaeMbIil  UII CpaBHEHHMS WM TIPE3CHTallMd  TPHU3HAKa,
onupaeTcs, Kak ObIJIO paHee cKa3aHO, Ha HAIMOHAIBHBIC OPUCHTHUPBI
BOCHPHUATHUS IEHCTBUTECIBHOCTH U TPEIONPEACIISACTCS CIOKHUBILICHCS
B CO3HAHWUU HOCUTEJICH A3bIKA MMO3UTUBHON MJIM HEraTUBHOM OIIEHKOM
ero JneHoTara. Tak, Hampumep o0pa3 JOMaau B EBPOIEUCKOM
CO3HAHHMHU aCCOILMUPYETCS C 3aCAYKESHHBIM, MHOTO ITOPaOOTaBIIUM Ha
CBOEM BEKY JKHMBOTHBIM, IMO3TOMY TSDKEJIO W MHOTO PabOTaroIIHiA
YEIIOBEK CPAaBHUBACTCS C OSTHUM KUBOTHBIM: B HEMEIIKOM, MBI
BcTpeuaeM — arbeiten wie ein Pferd, a taxke B pymbiHckom — a lucra
precum calul. Omrako 0co6o¥ TPUBIIEKATENHFHOCTRIO B CO3HAHWH
HOCHTEJICH MaHHBIX S3BIKOB 3TOT 00pa3 He o0mamaer, a cKopee
BBI3bIBACT YYBCTBO JKAJIOCTH — TaK, PyCCKOE BBIPAXKEHHUE - pabomamb
KaK 10uadb TPUMEHUTENIBHO JJ1s 00pa3HOM OLEHKH TPY/1a )KCHIIIMHBI,
KOTOpasi padoTaeT HapaBHE C MYXYHHOU, KAK MYIHCUK / KAK BOIL.
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Ecnu B eBpOMeiickoM COo3HaHUM 00pa3bl JOMAIIHUX JKMBOTHBIX
o0JIalaroT, Yaiie BCero, HEraTWBHOM KOHHOTAIWed, TO y HapoIoB
Bocroka 1 A3uM 9TH )KUBOTHBIE OTOXKIECTBIISIOTCS C MOJIOKUTEITBHBIMU
YeJIOBEYCCKUMU KayecTBamMu. B IHauu cuurtaeTcst, 4To koposa 001aiaet
TAKUMHM ~ KayeCTBaMH, KaK JIOCTATOK, J00pOTa, CIOKOMCTBHE,
MHpPOITIOOMBOCT. OHAa CHMBOJIM3UPYET M300UITHE, YUCTOTY, CBATOCTD U
paccMaTpHBaeTCsl Kak OJIarOCTHOE CBSIILICHHOE KUBOTHOE. Y HApOJIOB
EBpOIIBI 3TO )KMBOTHOE MMEET HETaTUBHYIO OKPACKy; KOPOBOW MOIYT
OCKOpOUTENEHO 0003BaTh TOJICTYIO, HEYKITIOKYIO M HETTOBOPOTIUBYIO
KEHIIMHY, JUOO 3TO JIMIIHHK, HE BIUCBHIBAIOIIMNACS B KOJUICKTHUB
4enoBek; 00y3a. OCOOEHHO MOKa3aTeIbHbIM B 3TOM CMBICIIE SIBISCTCS
(pa3eoOrnuecKuii mIacT HEMELKOTO SI3bIKA:

- blod/dumm wie eine Kuh sein (ObITh TYHBIM/TITyNBIM Kak
koposa); dumme/schwerféllige/alte Kuh (rmymas/mHeykimoxas/crapas
KOpOBa);

- dastehen wie die Kuh vorm neuen Tor (cTositb Kak KOpoBa
nepes; HOBBIMH BOPOTAaMH = CTOSITh COBEPUIEHHO OECIIOMOIIHO/B

pacTepsIHHOCTH);

- dastehen wie die Kuh, wenn‘s donnert (cTositb kKak KOpoBa,
KOTJ]a TPEeMHT TpPOM = CTOSIThb COBEPIIEHHO OECIIOMOIIHO/B
pacTepsIHHOCTH);

man wird alt wie eine Kuh und lernt man immer noch dazu
(crapeemnrp Kak KOpOBa U BCE €IIIe YUUIILCSI = O YeJIOBEKE, KOTOPBIN
YUUTCSI IO CTAPOCTH, BCETIa OTKPBIBAsI JIJIsl ce0st YTO-TO HOBOE);

- riechen/stinken wie die Kuh aus Arsch(loch) (= uenpusitHo
MaXHYTh/BOHATH OYE€Hb CHIIBHO);

- von etwas so viel verstethen wie die Kuh vom
Radfahren/Schachspielen/Sonntag  (monmmare 4TO-TO Tak XKe
XOpOIIO, KaKk KOpOBa IIOHMMAaeT €34y Ha BEJOCUIENe/Urpy B
[IaXMaThl/BOCKPECEHbE = OBITh TIIYIBIM/HE TOHUMATB YTO-TO). [12]

AcCCOITaTHBHAs CBSI3b KOPOsbl C Houblo (memromoti) - dunkel wie
in einer Kuh/Kuhnacht (o4ens TemMHo: coBepiieHHO O€3 cBeTa; KOpoBa =
TEMHUIA TSI YIPSAMBIX KIEpUKOB (Oaiip, 1m1Bad), CBSI3aHO C KUBOTHBIM
CEerOfHSA) - MOXKET OBITh HAPOJHOW STUMOJIOTHEH; YTO O3HAYaeT
MepeIeNKy U IEPEOCMBICIICHHE 3aMMCTBOBAHHOIO (PEXKe POJHOT0) CIIOBA
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mo o0pasiy ONM3KOro IO 3BYYaHHIO CIIOBA POJHOTO  SI3BIKA,
YCTaHOBJICHUE MEXAY HUMU CEMAaHTUYECKUX CBSI3€Hl HA OCHOBE YHCTO
BHEIIHETO, CIYYaiHOro 3BYKOBOTO COBIAJCHHS, 0e3 yueTa peallbHbIX
(haKTOB X MPOUCXOKICHHS, a TAKXKE MHTEPIPETALHIO, BOSHUKAIOILYIO
W3 JBYX CJIOB W3-3a OTCYTCTBHS JPYIHX OOBsACHEHWH. B cBoeil kuure
«tmonorus mBadckoro s3bika» ['epman Bakc ccbutaetcss Ha KHUTY
«Deutsche Gaunersprache» 3urmynna Bonbsda. Tam 00bsicHsieTcs, UTO
Ha POTBENBILE, S3bIKE CTPAHCTBYIOLIMX TOPrOBLEB IPOLUIBIX BEKOB,
«kay» o3Hayaso TioppMy. Camo Kay BOCXOOUT K «KOMKE», 4TO
MEPBOHAYAIILHO O3HAYAIO «Y3KOE CIIAIbHOE MECTO», a TaKKe «y3Kas
oplpa W TiIoppMa». B Bepxueit 'epmanmm Kay (Tropepma) mozxe
MepecTajii MOHUMAaTh, a IMOHUMAIU KaK «KOpoBy». Takum oOpazom,
mmxaedemenkoe Kaulok 6nuto msmeneno na Kihloch, uro osnaugano
«TIOpbMa JJIsI CBSICHHOCTYKUTEnei». [1ozxke B 6aBapcKoM «OTBepCTHE
JUIS OXJIXKICHUS» OBbLIO COKpAIICHO 10 KOpoBbI, KUud (TopbMa).
CootserctBenno, «kuhnacht, kuhfinster» osmauaer TemHBIM, Kak B
TIOPBME. [5]

Pycckas nexkcukorpadus Taxke H300MIyeT SIHTETaAMU U
YCTOMYMBBIMM CPAaBHEHUSIMA B OCHOBE KOTOPBIX JIEKHT JaHHBIN
o0pas3:

- cmapas/enynas Koposd,

- KaK KOpo8a Ha b0y,

- Kak  Kopose cedno (0  HEKpacUBOW  HEYKITIOXKEH
JKEHIMHe/ eByIke) [8].

B pyMBIHCKOM SI3BIKOBOM COOOIIECTBE KOPOBA SIBISIETCS TAKKE
OCKOPOHTENBHBIM DIHUTETOM, KOTOPBIH MOXET ObITh aJpecoBaH
TOJICTOM W JICHUBOW WJIU TJIYIIOH JKEHILNHE:

- S-a dus bou si a venit (sau s-a intors) vaca (ObIK ymien, a

KOpOBa MpHIILIA/BEPHYJIAach) [6] - HPOHUYHO O YENOBEKE,
KOTOpLIfI OTIIPABUJICA YEMY-TO HAYUUTHCA WJIN IMPOSACHUTH
KaKylo-T0  TpoOiieMy H  BepHyJics emé  MeHee
MOJTOTOBJICHHBIM WJIM NPOSICHEHHBIM, YeM YIIIEN;

- a sta ca vaca; (croiath Kak KOpOBa COBEPIICHHO

0eCIOMOIITHO/B PACTEPSIHHOCTH);
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- rage/rade/muge ca vaca;[6] (0O6pa3HO YHHYHKHUTEIHHO O
YCIO0BCKCE, 0CcOOEHHO O JETAX; T'POMKO IINIaKaTh, B OCHOBHOM
0€3 MPUYHHEI).

Bo Bcex Tpex JMHIBOKYJIbTypax, O YEIOBEKE WIM CHUTYyalluHy,
KOTOPBIM/KOTOPOH  KTO-TO  3JI0YyHOTpeOsieT, 4YTOObl MONYyYUThH
MaTepHAaJIbHYIO BBITOLY BBIPAXKAIOTCS CIEAYIOMINM 00pa3oM:

B pycckom [8]
00UHAs KOPOBA

B pyMbIHCKOM [6]
vaca (buna) de muls

B HeMeIKoM [7]
zu melkende Kuh

Y HapoIOB TEPPUTOPHAIBHO, HUCTOPHYECKH U KYIbTYPHO
ONMU3KUX APYT APYTY 3HAYUTEIBbHBIM IUIACT YCTOWYMBBIX OOpa3HbBIX
CpaBHEHHMH OKa3biBaeTcs oOmmMM. Hampumep, B MHAOEBPOMEHCKUX
SI3IKaX HOCUTENIEM IPU3HAaKa XHUTPOCTH M KOBAapCTBA SBIAETCS
«JIACay:

B pycckom [8]

B pyMbIHCKOM [6]

B HeMeHKoM [7]

xumpblﬁ, KdK auca

viclean ca o vulpe

listig wie ein Fuchs

xax cmapwiti auc (0
XHTPOM,  OIBITHOM
YEJIOBEKE)

sireat ca o vulpe

schlau wie ein
Fuchs

kymywka auca (0
XUTPOH KEHIIUHE )

Cumatra vulpe
XUTPOH KEHIITUHE )

(o

ein alter, schlauer
Fuchs (o xwurpom,

OIIBITHOM LIeJ'IObeI(f:)

B s3pIKax eBpomeMcKoro craspapra

OJIMOETBOPACT beonocm b, HUWemy.

«OCPKOBHAsA MBbIIIbL»

B pycckom [8]

B pyMbIHCKOM [6]

B HeMenKoM [7]

Oeonblll Kax
YePKOBHAsL MblUb;

sarac ca soarecele

din biserica;

arm wie eine

Kirchenmaus;
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C nasnunom, HampuMmep, B (pa3eoroTHH EBPOICHCKUX
SI3BIKOB ACCOITMMPYIOT THIECIABHOTO W BRICOKOMEPHOTO YelIOBEKa:

B pycckom [8] B pymMbIHCKOM [6] B HEMEHKOM [7]
xooumsv naemunom [ | a fi mandru ca un | sich wie ein Pfau
nasotl paun spreizen;
eopowiti,kaxk naeaur | @ fi pedant ca un | stolz wie ein Pfau

paun sein
kpacosamoucs,  kak | a se umflain pene ca | eitel wie ein Pfau
nasun un paun sein
pacnycmums xeocm / | a fi infumurat, a se
HA0ymvcs Kak | ingimfa ca un paun
nasun

HeratuBHble 4epThl 3TOW NTHUIBI TOSBISIOTCS B TEKCTE
PaHHEXPHUCTUAHCKOTO «Duznonora»y  («Psygiologus»), rae
TOBOPHJIOCH: TABJIUH «XOIUT BOKPYT, C YIOBOJBCTBUEM CMOTPUT Ha
ce0si caMOro W TPSICET CBOUMH TEPBSIMH, Pa3lyBaeTcs U CMOTPHT
BBICOKOMEpHO.».  J[ns  MHHHE3WHrepoB 3Ta NTHUIA  Oblia
OJIMLIETBOPEHUEM CAMOMHEHUSI, YPE3MEPHON TOpPIOCTH («OH TOpIo
MPOXaXUBAJICS Ty/a-Cioja, CIOBHO MaBiauH», ['yro ¢on Tpumbepr).
A B Kurae ObIJIO TEpeHATO MOJOKHUTEILHOE TOJKOBAaHHE 3TOTO
cumBoia n3 umun (6oruns CapacBaTé CKayeT BEpPXOM Ha ITaBJIMHE,
Wuapa cumur Ha TaBIMHBEM TPOHE); MaBiIMH (K'YHT-X'HAo)
OJIMIIETBOPSIET KPacoTy W JOCTOMHCTBO, HM3TOHSET 3IIbIe CHIIBI U
TaHIyeT IpY BUAE KPACUBBIX JKEHIIMH. [11]

®pa3zeonoru3Mel 1 yCTOHUMBBIE CPaBHEHUSI C 300MOP(HBIM
KOMIIOHEHTOM JIAIOT HaM MpPEJCTaBJICHUS O HEKOTOPBIX MOJIEISX
MOBEJICHUsI, TMPHHATHIX B  ONPEACIEHHOM  JIMHTBUCTUYECKOM
coobmectBe. Tak pycckue roBopsT, enodaena kak kowxka [8], HO y
($paHIy30B 1 HEMIIEB MOKHO OBITH BIIOOJIEHHBIM KaK 00Oe3bsiHa — 00
9TOM CBHIETENLCTBYET (hPa3eoSOrHUeCcKOe BRIpaXKEHHE an j-m einen
Affe gefressen haben B 3nauenun o6vime 6e3ymno enodrenHbIM.[T]
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3akiaoueHue

CyIecTBOBaHMUE B A3bIKE ITHUYECKH MApKUPOBAHHBIX 00pa30B,
COCTaBJISIONIMX OCHOBY YCTOMUMBBIX CpaBHCHUH U Metadop
MPEeNONPEACIAIOT  IIMPOKOE  WCIOJIb30BaHUE  HMX  KaKk B
XY0KECTBEHHOM JIUTEpaType JJIsl KBATU(QUKAINN TTEPCOHAXKEH, TaK
Y B TMOBCEJIHEBHOM 00IIeHWU. Hekoropbie u3 00pa3oB ¢ TEMH XKe
KBIM(DMKAIIMOHHBIMH TTPU3HAKAMH BCTPEYAIOTCS U B IPYTHUX S3BIKAX,
HO 4YeM Ooublle KyJIbTypHasl AUCTAHIUS, TEM TPYJHEE BOCIPHUSATHE
00pa3HbIX CpPaBHEHWH MPEICTABUTEISAMH  JPYrod  KYJIbTYphI
MMOCKOJIbKY 00pa3bl 00JIaAat0T HAIlMOHAJIBHOMN CIeU(UKOMN.

CoBepIlIEeHHO OYEBHIHO, YTO KOJHYECTBO M KayeCTBO
(pa3eoNOrHUeCKUX SIUHUIL SA3bIKA, OTPAKAOIIUX MOJOKHTEIHLHYIO
JIU00 OTPUIIATEIBHYIO OLICHKY TE€X MJIU HHBIX YEJIOBCUCCKUX KAa4eCTB,
MOKHO CYHUTATh IMMOKa3aTCJIEM 3TUYCCKUX HOPM, ITPpaABUJI COHHaJ'IBHOﬁ
KHU3HH W TOBEJCHHWS B OOINECTBE, OTHOIICHWS HAIMU Yepe3 ee
KYyJBTYPY U S3BIK K MUPY, a TAKXKE K IPYTUM HapoJaM U KyJIbTypaM.

B HacTostiiee BpeMst U3y4eHHe HHOCTPAHHOTO SI3bIKa HEOTACIIMO
OT O3HAKOMJICHUS C KYJBTYPOU CTPaHbI U3y4aeMOrO SI3bIKA, €€ UCTOPHUECH,
KyJIBTYPHBIMH TPAIUIUSMU, OCOOCHHOCTSMH HAI[MOHATILHOTO BUJICHUSI
MUpa M XapakTepa Hapoja, 0€3 3HaHHMS KOTOPBIX, HEBO3MOXHBI
MOJJIMHHOE  B3aMMOINOHMMAHWE W IUIOJJOTBOPHOE  OOIICHUE.
dopMupoBaHHE ~ MEXKYIBTYpHOW  KOMIICTCHIIMM  HAa  YpOKe
MHOCTPAHHOT'O SI3bIKa, KOTOPBIA TMPEACTABISIET COOOW MEPEKPECTOK
KYJIBTYp M IPAaKTUKy MEXKYJIbTYPHOH KOMMYHMKALIUY, SIBJISIETCS
3aJI0TOM  YCICIIHOW UWHTErpallid B  EBPOINCHCKOE M MHPOBOC
MIPOCTPAHCTRO.
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Abstract. Globalization has generated a complex vision on the process of
interaction of representatives of different cultures in different fields: political,
social, economic, etc. Thus, multicultural complexity can be dealt with by
knowing the specific cultural characteristics of the nation we deal with and
development of synergistic approach of differences in inter and transcultural
processes. The grids, comprising dimensions (specific cultural
characteristics) in the most important cultural theories, such as Hofstede and
GLOBE, help to understand the differences between cultures and solve
intercultural problems.

The article below contains a detailed description of the GLOBE 2020 project
carried out in the Republic of Moldova: stages, research methodology, sample,
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proposed survey and problems related to questionnaire translation.

This segment of the project is an integral part of the GLOBE (Global
Leadership and Organizational Behaviour Effectiveness) that, during 20
years, focuses on the study of national culture, the factors generating trust in
the analysed countries and their specific and preferred leadership.

Key words: glabalization, GLOBE project, Republic of Moldova,
intercultural, multicultural, leadership, management

JEL CLASSIFICATION: M14, M16

INTRODUCERE

Procesul globalizarii, exprimat mai cu seama prin schimburile
economice deschise ntre natiuni, a influentat statutul si nivelul de
reprezentare al culturii. Ea a generat o abordare complexa a procesului
de interactiune a reprezentantilor diferitor culturi in diferite domenii:
politic, social, economic, etc. Factorul cultural joaca un rol activ in
procesul de globalizare. Cunoasterea culturald, flexibilitatea
interculturala fiind foarte utila tuturor persoanelor implicare in fluxul
international de persoane, tehnologii si marfuri.

Cultura, ca sfera existentiald, nu se contureaza abrupt, nu exista
o rupturd Intre viatd economicd, viatd sociald si viatd culturala, ci
dimpotriva, aceste fatete ale existentei coexista si se influenteaza
reciproc.

Astfel, complexitatea multiculturald poate fi realizatd prin
cunoasterea caracteristicilor culturale specifice natiunii cu care se intra
in contact si o abordare sinergica ale acestora intr-un proces inter si
transcultural. Dimensiunile din cadrul celor mai importante teorii
culturale cum ar fi Hofstede si GLOBE, faciliteazd intelegerea
diferentelor dintre culturi.

Proiectul GLOBE-2020 derulat Tn Republica Moldova este un
segment al proiectului international GLOBE (Global Leadership and
Organizational Behavior Effectiveness) care, timp de 20 de ani, se
concentreazd pe studierea culturilor nationale de glob, factorilor
generatori ai increderii in cadrul tarilor analizate, precum si
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leadership-ul specific lor. Astfel, cunoasterea dimensiunilor culturale
(caracteristici valorice si comportamentale specifice unei natiuni) va
ajuta managerii intreprinderilor din tara noAstra sa elaboreze strategii,
tehnici si metode de management specifice culturii nationale din
Republica Moldova.

CONTINUTUL DE BAZA

Indiferent daca teoreticienii globalizarii se pot pune de acord
sau nu asupra radacinilor temporale ale globalizarii, un lucru este cert:
forta fenomenului nu poate fi ignorat, iar Zygmunt Bauman, surprinde
cel mai bine acest lucru, calificand-o drept un ,,proces ireversibil care
Ne afecteaza pe toti intr-o anumitd masurd” [1]. Prin aceastd simpla,
dar profunda in egald masurd, afirmatie, Bauman propune abordarea
fenomenului, focusandu-se mai mult pe intelegerea lui, decét pe
acceptarea sau negarea acestuia.

Deosebit de relevanta pentru demersul de fata este teoria
,»conexitatilor”, elaboratda de John Tomlison, care respinge teza
,»omogenizarii” si semnaleaza influenta produsd de ,,dezordinea si
specificitatea practicilor culturale”, care genereaza necesitatea unor
,coridoare de legatura” [13].

John Tomlison, identifica, in studiile sale, o relatie de
reciprocitate intre globalizare sicultura: ,,in centrul culturii moderne se
afla globalizarea, iar in centrul globalizarii sunt practicile culturale”
[13]. El remarca ca ritmul de globalizare este afectat direct de modul
n carerelatiileculturaleinteractioneazacu celeeconomicesipolitice.

J.E. Schiller, in ,,Communication and Cultural Domination”,
considera ca in relatiile dintre state, globalizarea intervine n raport de
coordonare si lanseaza sintagma de imperialism cultural, ca ,,suma a
proceselor prin care o societate este adusa intr-un sistem mondial
modern si modalitatile prin care patura sa dominanta este atrasa ofi
presatd sd restructureze institutiile locale, astfel incat acestea si
corespunda cu valorile si structurile centrului dominant al sistemului”
[12]. Conform acestei teorii, cine detine puterea economica in lumea
capitalistd, este acela care se va bucura si de monopol ideologic.

Tomlison, pe de alta parte, priveste globalizarea culturala ca pe
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un rezultat al conexiunilor diferitelor culturi locale, ca pe o urmare a
»~comunicarii de pe pozitii egale”’[13].

Termenii specifici globalizarii au devenit multiculturalitate,
interculturalitate, transcultu-ralitate care sunt folositi frecvent in
discursul de zi cu zi, dar mai cu seama in business-ul si managementul
international. In ciuda asemanarilor lexicale, diferentele sunt semnificative
si importante.

In aceastd directie, Cristina Maria Budes [4] face urmitoarea
precizare: ,,prefixul multi- accentueaza diferenta, chiar separarea intre
culturi, prefixul inter- presupune ca intalnirea dintre culturi este mai
dinamica, indivizii au capacitatea de a defini, de a plasa si negocia
propria apartenentd si propria identitate culturalda”, Tn timp ce
»prefixul -trans indicd capacitatea de a transcende granitele culturale
si frontierele nationale”[4].

Termenul de multiculturalitate se refera la ,,convietuirea
diferitelor culturi (in sens antropologic), in interiorul unui sistem
social, de cele mai multe ori in cadrul unei natiuni”, enuntd Hans-
Jurgen Lusenbrink [8] si isi are originea 1n Statele Unite ale Americii,
in anii '40. Dupa anii '60, multiculturalitatea a devenit o necesitate
datorita contextului politic si economic mondial.

Multiculturalismul promoveaza, in principal, dreptul grupurilor
etnice la identitate culturala si apara convietuirea acestora in cadrul
majoritatii. Se considera camisiunea ideologicd a multiculturalismului
[8] va fi indeplinitd cand diversitatea si inegalitatea sociala vor fi
rezolvate.

Interculturalitatea se refera la fenomenele care apar si
raporturile care se stabilesc la intalnirea a cel putin doua culturi. In
studierea acestei chestiuni, trebuie sa se tind seama t de contextul
social, economic, politic, cultural si istoric in relatiile interculturale,
atd de complexitatea acestor legaturi, cat si de legitura multilaterald
intre cultura si factorii decidenti sau managementul.

Conceptul de transculturalitate se refera la intrepatrunderile
care au loc Tntre varii culturi, in contextul societdtii actuale, in care
distanta fizicd dintre spatiile geografice mai apropiate sau mai
indepdrtate aproape cd nu mai reprezintd o piedicd In calea
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interactiunii culturale. Multitudinea de canale de comunicare existente
si fenomenul globalizarii au condus la un adevdrat ,metisaj
cultural”[14]. Metisajul cultural este o forma de interculturalitate care
se referd la ,,corelarea creatoare si contopirea elementelor culturale
straine™[14].

Cercetatorul german Wolfgang Welsch remarca faptul ca
fenomenul transculturalitatii nu este unul nou, insd in contextul
globalizarii, a capatat o amploare semnificativa [ 14]. Principala problema
pe care o ridica transculturalitatea, in epoca globalizarii, este tendinta de
Huniformizare culturald”. Numerosi cercetdtori, printre care si John
Tomlison, in Comunicare si culturd, resping teza ,uniformizarii” si o
sustin pe cea a ,,unitatii”, a diversitatii, a dialogului cultural ca alternativa
la conflict [13].

Sociologul Geert Hofstede a elaborat o grild prin care
diferentele dintre culturi pot fi mai bine intelese, cuprinzand patru
dimensiuni: indiviudalism-colectivism, distanta fatd de putere,
masculinitatea-feminitate, evitarea incertitudinii, orientarea pe termen
lung-scurt, la care oamenii din sisteme culturale distincte se raporteaza
diferit [5].

Hofstede si GLOBE impartasesc o serie de dimensiuni in teoria
lor. GLOBE a extins cele cinci dimensiuni la noua [6]. Ambele teorii
au mentinut dimensiunea Distanta fatd de putere si evitarea
incertitudinii si au redenumit Orientare pe termen lung in Orientare
spre viitor [5].

Brewer si Venaik [2] includ utilizarea colectivismului de catre
ambele teorii ca o similitudine, desi GLOBE le imparte in doua
dimensiuni: colectivism de grup sau social si colectivism
institutional. GLOBE a reusit sa testeze teoria lui Hofstede si sa
imbunatiteasca munca deja efectuatd, depasind limitele cercetarii sale.

Totusi, efectuarea unei comparatii directe dintre cele doua teorii
este extrem de dificild, deoarece acestea utilizeaza scari diferite pentru
a quantifica dimensiunile. GLOBE foloseste o scara de la 1-7 [10], in
timp ce Hofstede isi exprimda masurarile de la 1-100 [5]. Studiul
GLOBE masoara doua aspecte distincte ale culturii nationale - practici
(ce este) si valori (ce ar trebui sa fie) - pentru fiecare dintre cele noud
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dimensiuni. In plus, GLOBE separa dimensiunea Masculinitate versus
feminitate a lui Hofstede in Asertivitate si egalitarism de gen [9].
Potrivit lui Hofstede [5], GLOBE a inlocuit dimensiunea Masculinitate
versus feminitate cu patru dimensiuni, nu doud, inclusiv Orientarea
catre performanta si Orientarea umana.

Incd din anii 1990, proiectul GLOBE (Global Leadership and
Organizational Behavior Effectiveness) examineaza relatiile dintre
cultura societald, leadership, management si practicile organizationale
in colaborare cu cercetdtori din intreaga lume. Astfel, GLOBE a
devenit unul dintre cele mai mari $i mai cuprinzatoare studii de acest
gen din stiintele sociale.

In aceastd fazia a GLOBE, numitd GLOBE 2020, in care este
investigata si cultura nationald din Republica Moldova, cercetarea se
bazeazd pe descoperirile din ultimele doua decenii si 1Incearca sa
raspunda la urmatoarele intrebari importante de cercetare:

1. Care sunt motoarele schimbarii?

* Care este amploarea schimbarii in practicile culturale ale
celor 62 de tari din cercetarile initiale, de la inceputul
anilor 1990 pana in 2020?

* Ce fenomene societale prezic amploarea schimbarii a celor
noua dimensiuni culturale: distanta fata de putere, evitarea
incertitudinii, orientarea catre performanta, asertivitatea,
orientarea spre viitor, orientarea umand, colectivismul
institutional, colectivismul de grup, egalitarismul de gen
[11] din cele 62 de tari?

Pentru a raspunde la aceasta intrebare, a fost dublat numarul de tari
tintd, printre care se regiseste si Republica Moldova, au fost folosite
instrumentele originale GLOBE cu cateva intrebari suplimentare.

2. Care este relatia dintre cultura nationala si factorii

generatori ai increderii interpersonale in diferite tari?
» Care este relatia dintre cultura nationala si criteriile de
incredere interpersonalad?
* Care este relatia dintre cultura nationald si tendinta
generala de incredere?
* Care este relatia dintre cultura nationald si tendinta de a
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avea incredere Tn alte persoane dupa anumite criterii (gen,
religie, etnie etc)?

In acest scop, a fost folosit un nou instrument proiectat si validat
pentru a efectua sondaje in peste 120 de tari.

3. Cum difera perceptiile de leadership in functie de gen

si culturi?

Care este relatia dintre genul respondentului si
leadership/management?

Care este relatia dintre practicile culturale nationale si
leadership-ul national?

Care este efectul de interactiune al practicilor culturii
nationale si genului respondentilor (in ceea ce priveste
lidership-ul si managementul)?

Pentru a oferi o mai buna intelegere a rolului genului (si al
diferentelor de gen) in comportamentul si eficienta lidership-ului in
diferite culturi, esantionul a inclus un procent mai mare de femei-lideri
decat 1n cercetirile anterioare GLOBE. Astfel, s-a dorit stabilirea
interdependentei perceptiilor despre liderii remarcabili in functie de
gen si daca aceste diferente de gen percepute variaza in diferite culturi.

Intrebarile de cercetare au stabilit scopul cercetarii care consta
in obtinerea de cunostinte stiintifice testate despre cultura
nationali, leadership si incredere, apoi impartisirea lor cu alte
persoane, institutii si organizatii interesate de subiect.

La randul sau, scopul de baza a generat urmatoarele obiective:

Identificarea si informarea cu privire la factorii schimbarilor
culturale si a construirii increderii In societati si dinamica lor
temporala.

Constatari privind relatia dintre cultura nationald, leadership
si practicile organizationale.

Continuarea a peste 20 de ani de munca in colaborare condusa
de echipa de cercetare GLOBE.

Colectarea datelor de informatii culturale dintr-un numér
mare de tari, inclusiv cele care nu faceau parte din studiul
GLOBE initial.

La baza cercetarii stau principiile urmatoare:
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* Lumea inconjuratoare conteaza;

* Cunoasterea este puternica;

* Rigoarea stiintifica imbunatateste luarea deciziilor;

* Includerea populatiilor subreprezentate 1n crearea
cunostintelor este importanta,

» Cercetarea va ajuta la crearea unei lumi cu mai multd
intelegere, o comunicare mai eficienta si o colaborare mai buna;

+ Cercetarea va ajuta persoane, echipe, organizatii si chiar tari
sd aiba mai mult succes.

Proiectul GLOBE 2020 este un proiect stiintific serios cu

multe etape.
Tabel 1. Metodologia cerectirii GLOBE 2020

Nr. | Etapa

1 Echipa de proiect a dezvoltat chestionarul (Sondaj on-line)
Partea A: 112 itemi (Culturd, incredere, demografie)
Partea B: 72 de itemi (leadership si management)
Efectuarea unui sondaj pilot: 6 tari (N = 1505)

Procesarea rezultatelor sondajului pilot

Efectuarea modificarilor in chestionar

Sondaje online - platforma Qualtrics

Sondaje online - Alte platforme (de exemplu, SurveyMonkey,
formulare Google)

Sondaje pe hartie

6 Procesarea rezultatelor finale

7 Analiza rezultatelor

Sursa: Elaborat de autori

gl wN

Instrumentul de sondaj GLOBE 2020 este un chestionar ce
constd din 182 de itemi (18 variabile demografice, 92 variabile ce
vizeaza cultura §i increderea si 72 variabile ce descriu modelul de
leadership preferat).

Chestionarul este disponibil Tn 137 de versiuni a 60 de limbi.

Traducerea chestionarului a fost un proces complex. Procedura
de traducere/retro traducere sugerata initial de Brislin [6] a fost adesea
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folositd in cercetarile transnationale. Aceastd procedurd, ca mijloc
unic de asigurare a calitatii traducerii, a fost subiectul multor
preocupdri si critici. Studiile empirice au ardtat cd greselile de
subtilitate a sensului, care duc la neintelegeri si traduceri inadecvate,
sunt frecvente, daca este folositd doar aceasta procedura. Prin urmare,
GLOBE 2020 a ales sa utilizeze proceduri de ultimd ord in
traducere/retro traducere si evaluare a calitatii acestora.

Protocolul  prezinta procedurile implicate in traducerea
stiintifica a sondajului GLOBE 2020 din limba engleza in limbile
locale ale tuturor tarilor participante la proiect.

Scopul acestui protocol de traducere este asigurarea preciziei
traducerilor chestionarelor din punct de vedere conceptual pentru
fiecare dintre tarile participante. Dat fiind ca chestionarul are peste 180
de itemi, acesta a fost divizat in doud parti: prima parte este obligatorie
si acopera intrebari despre culturd, incredere si religiozitate; partea a
doua include elemente despre asteptarile de leadership. Pentru a
stimula respondentii sd completeze partea a doua, care este voluntara,
sistemul de sondaj a furnizat un raport de feedback imediat celor care
completeazd aceastd sectiune. Raportul aratd profilul de conducere
remarcabil al respondentului. Este important ca atat sondajul Tn sine
(partea 1 si 2), cat si raportul de feedback sa aiba o varianta tradusa si
0 retroversiune.

Echipa GLOBE 2020 a finalizat procesul, comparand versiunea
retro a traducerii in engleza a sondajului cu versiunea originala.

in general, respondentii participanti la sondajul GLOBE 2020
se identificd ca manageri de nivel superior, manageri de nivel mediu
sau manageri de nivel inferior. La fel, au participat la acest esantion si
profesionisti care indeplinesc roluri si responsabilititi manageriale
comune (de exemplu, luarea deciziilor, elaborarea de strategii,
comunicarea/negocierea cu partile interesate, administrarea si
asigurarea conducerii, etc.). Managerii din esantion pot fi cei care
gestioneaza oameni si/sau cei care gestioneaza resurse. Exemplele de
functii care pot fi acceptate in esantion includ: manager de proiect,
contabil, inginer, avocat, profesor/instructor/cercetator, consilier,
consultant si specialist functional/ expert /coordonator/ administrator
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din diverse domenii/departamente (de exemplu, vanzari, marketing,
resurse umane, IT, dezvoltare de afaceri, etc.).

In plus, liderii sau conducitorii de autoritati care s-ar putea s nu
se considere ,,manageri”, dar care totusi indeplinesc mult mai multe
roluri si responsabilititi manageriale sunt, de asemenea, perfect
acceptabili pentru a fi inclusi in esantionul GLOBE 2020. in astfel de
cazuri, respondentii au fost Incurajati sd isi specifice functiile in
optiunile de raspuns Non-manager sau Alte si sa includa postul, cum ar
fi: proprietar de afaceri, presedinte, antreprenor, decan etc.

Sondajul a fost administrat online. CCI (country co-investigator)
au partajat link-ul URL managerilor din diverse intreprinderi si
organizatii din tarile participante la proiect.

Formatul online este mult mai usor de administrat cu costuri mai
mici si minimizeaza sansa de aparitie a problemelor (de exemplu,
sondaje pierdute, date lipsa, etc.). Aceastd decizie a fost luatd in
beneficiul CCI si al echipei GLOBE. Sondajul, precum si datele
obtinute sunt gizduite de platforma online furnizatd de Qualtrics
(https://www.qualtrics.com/). Cu toate acestea, Tn cazuri rare, CCl au
folosit chestionare pe hartie.

Initial, instrumentele de cercetare GLOBE au fost testate in
cadrul unui sondaj-pilot cu participarea a peste 1000 de manageri din
sase tari (SUA, Liban, India, China, Pakistan, Austria), fiind finalizate
n februarie 2019.

In continuare, in figura 1, 2 si 3 este prezentati cronologia
proiectului care aratd amploarea si viteza dezvoltarii proiectului pe
plan international. Datele au fost colectate prin sondaje pe internet. In
tarile 1n care acest lucru nu a fost posibil, au fost folosite alte mijloace,
bundoara, chestionarele pe hartie.
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Figura 1. Proiectul GLOBE 2020, noiembrie 2019
Sursa: [15]

Pentru acuratetea cercetarii au fost elaborate estimari precise ale
numarului de respondenti, participanti la sondaj. Astfel, obiectivul
stabilit a fost de a aduna cel putin 300 (in mod ideal, peste 500)
respondenti per tara.

LICK ON ANY COUNTRY FOR
ETAILS ABOUT CCls,
ANGUAGES, AND DATA
OLLECTION PROGRESS IN
LOBE 2020
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Figura 2. Proiectul GLOBE 2020, mai 2020
Sursa: [15]

Colectarea datelor in tarile participante a fost finalizata in 2021, in
135 de tari, incepand cu iulie 2021cu peste 100.000 de raspunsuri
receptionate, dintre care peste 58.000 de chestionare analizate (figura 3).
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Figura 3. Proiectul GLOBE 2020, iulie 2021
Sursa: [15]

Ca si in cazul initiativelor anterioare GLOBE, co-investigatorii
GLOBE-2020 joacd un rol esential in derularea procesului de
cercetare. In proiect au participat peste 493 de co-investigatori (CCI)
din intreaga lume (reprezentdnd 96,04% din populatia globului
pamantesc) [15] care au fost parte integranta a procesului de recoltare
si analiza a datelor.

Céand numirul de chestionare completate
ajunge la 470 — 500, ncepe procesarea

Procesarea include identificarea si codificarea @
setului de date, finalizarea completirii este
considerata cind (>90% din continut este

completat), timpul necesar (>10 minute) @
Verificirea ulterioara a calititii raspunsului,
resedinta respondentului si tara, pozitia etc.
Daca sunt mai putin de 300 de :

chestionare procesate, se solicita CCI sa
colecteze mai multe cazuri daca este posibil @

Daca numarul de chestionare procesate
este mai mare de 300, atunci datele sunt
gata pentru introducerea lor in analiza
globala

Figura 4. Algoritmul procesului de recoltare a datelor
Sursa: Compilata de autori 1n baza [15]
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Cu sigurantd, participarea la acest proiect de anvergurd a
cercetatorilor din Republica Moldova, face plasarea tarii noastre pe
harta cercetarii interculturale globale. De mentionat, ca GLOBE 2020
este un exemplu de investigatie stiintifica profunda si multilaterala.

CONCLUZII

Globalizarea este procesul de interactiune si integrare intre oameni,
companii si guverne din intreaga lume. In aceasta ordine de idei, ea este
un proces economic de interactiune si integrare care este asociat cu
aspecte socio-culturale, internationale care rezultd din schimbul de opinii,
produse, idei si alte aspecte ale culturii la nivel mondial.

Tn vremurile in care diferitele culturi ale lumii devin din ce n
ce mai interconectate, lumea afacerilor este din ce in ce mai globala,
iar granitele economice se prabusesc, barierele culturale vor prezenta
noi provociri pentru lumea afacerilor. In consecinti, existd o nevoie
mai mare de comunicare interculturald eficienta, colaborare si
cooperare, nu numai pentru imbundtatirea conditiei umane, in general,
ci si pentru practicile de management, in particular.

Programul cercetare GLOBE studiazd culturile nationale in
diverse tari si specificul leadership-ului si managementului din acele
tari pentru a oferi recomandari cu privire la modul in care managerii
ar trebui sa desfasoare afaceri. Datele din studiu vor atrage oamenii de
stiintd Tn leadership, management, afaceri internationale si studii
culturale. Valorile care disting o culturd de alta sunt predictori ai
practicilor culturale, precum si a caracteristicilor si comportamentelor.
Aceasta declaratie este perfect valabila pentru Republica Moldova.

Informatiile despre studiul GLOBE 2020, descris in prezentul
articol, pot fi folosite drept ghid pentru efectuarea cercetarilor
interculturale ulterioare.

Nutrim speranta ca, managerii cu afaceri locale si cei implicati
in afaceri internationale, dar si factorii de decizie de diferite niveluri,
vor beneficia de aceasta perspectiva suplimentara asupra culturii, mai
ales ca domeniul cercetarii dimensiunilor culturale este un domeniu
mai modest explorat in Republica Moldova.
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Abstract. Globalization is the process whose aim is to eliminate different
artificial barriers to the movement of goods, services, capital, knowledge and
people in global world. At the same time globalization affect all areas of
people % life such as politic, economic, business or cultural one. As a matter
of fact, the importance of interculturality is crucial for social wellbeing in
daily life.

The aim of this paper is to show the key aspect of interculturality and it’s
connection especially with modern business, when Multicultural Companies
use creative, human factor for increasing their business strategies. Also, we
will develop the idea that interculturality is an interdisciplinary human
resources field concerned with facilitating management in organizational
communities where is a deep understanding and respect off all cultures
focusing on effective interactions, development of deep relationships and
mutual exchange of cultural norms between customers and all the
stakeholders across organizational borders. It will develop the processes
within a culturally diverse team in order to achieve many goals. Moreover,
developing intercultural management skills is essential not only for working
with people across cultures more effectively, and thus getting better business
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results, but also for becoming more resilient and agile in dealing with the
daily changes, the uncertainty and the complexity of modern life.

This paper will analyze the main reasons of implementing Intercultural
Management in start-ups, when company wants to enter a foreign market or
in promoting democracy.

Key words: Multiculturalism, management, interaction, leader,
team, economy.

JEL CLASSIFICATION: M14, F23

BBEJEHMUE.

BsaumopeiictBrue MeXIy JIIOJBMHU SIBISETCS OCHOBHBIM
(akTopoM, CHOCOOCTBYIOIIIMM  BOCHPHATHIO U  €KCIHCBHOMY
HAOMIONEGHUIO 32 Pa3IMYHBIMM CHUTyaUusiMH. MexayHapoaHble
OTHOLICHUS! W OW3HEC COTPYIHHYECTBO AOCTHTAIOTCS Onaronmaps
YeoBeYecKoMy B3auMonoHuMaHuio. C mporeccoM riio0ann3aniu
B3aNMOJCHCTBAE MEXIY pa3HBIMU KYyJIbTYpaMH CTaHOBUTCS BCE
OoJsiee OUEBUIHBIM, @ C POCTOM MHIPALIMH 3TO CTAHOBUTCS OLILyTHMO
KaXIbIM M3 Hac. Takxke, ycCleX TpaHCHAallMOHAJIBHBIX KOMIIAHUI
3aBHCHUT OT MPAaBUJIBHOTO YNPABJICHHSA YEOBEUECKHMHU pECypcami,
KOTOpbIe HEM30€KHO OCHOBAHBI Ha CO3/IaHUH MYJIBTUKYJIBTYPHBIX U
MHOTOSI3BIYHBIX KoMaHA. [lo cyTu, WMEHHO mpaBWIIbHAs TaKTHKa
PYKOBOJCTBA, TaKWX MHOTIO KYJNbTYPHBIX KOMAaHJ, CIOCOOCTBYET
MOSIBJICHHIO HOBBIX WHHOBalMH, OjarococTosHust ¢GuUpM H
9KOHOMHYECKOI0 POCTA.

BA30OBOE COJEPKXAHME.

AKTyaJIbHBII MHp TIOJIOH pPa3lIM4YHBIX HOBBIX IPOLECCOB,
KOTOPBIE XapaKTEPU3YIOTCS AUHAMUYHBIMU U3MEHEHUSIMU HE TOJIBKO
B OSKOHOMHYECKOM IIOHATHE, HO M MEXIYy YEJOBEYECKUMU
OoTHOIIEeHUAMHU. OUH 13 BaKHEHIIMX MPOLECCOB BCETa SIBIIAJICS, U
Oy/ieT SBIATHCS TPOILECC - MUTpaUU. DTOT (HEHOMEH, KOTOPBIH
MOSIBIJICA  TOJIBKO ~ Oylarofiapsi 94el0OBEYeCKOMY MBIIUICHHIO H
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PEILIEHUI0 CMEHUTh MECTO NMPOKUBAHUS HAa HEOMpeNeIEHHOE BpeMs,
CTaJl TTIABHOW MPUYMHON MacCOBOTO KyJIBTYPHOTO Pa3HOOOpa3wHs.

KynbrypHoe pa3HooOpa3ue CTajio OJHUM M3 CaMbIX
aKTyalbHBIX TEM JUISI JHUCKYCCMM Ha BCEX VYpPOBHAX, OT
FOCYJapCTBEHHOI'O JI0 MOBCEIHEBHOIO, COIPUKACAsICh CO BCEMHU
OTpaciasiMU >KU3HEHHOW NEATeNbHOCTH. MHOTHE CYHUTAIOT, 4YTO
rio0anu3anus, MUGpoBU3ausl U audepain3anus peiHKa TOBAPOB U
YCIyr TMPUBOAUT HAll MHUP K KyJIbTypHOM CTaHIapTU3aLUU,
YKPEIUICHUIO HBIHEIIHUX JUCIPONOPLMA MEXIY JIOAbBMH PAa3HBIX
KyneTyp. Jpyras crtopoHa mnpumep)XHBaeTCsS MHEHHS, UYTO B
pe3ynbTaTe pa3pymeHus: OUMOISPHOTO MUPA, KOTOPHIA TOSBHUIICS BO
BpeMs OWITONISIPHON BOWHBI, OCTIAONCHHS MTOJIMTHICSCKAX HJICOJIOTHH,
BO3HHUKHYT HOBBIC PEIUTHO3HBIC M 3TUYHBIC Pa3phIBBI, CO3IAIOIINE
MPEAMOCHUIKH JIJISI 3KOHOMHUYECKOTO M COIMAIbHOTO aucbOananca. B
[IOrOHE 32 COLUUAJIbHBIM €AUHCTBOM, IIpaBaMH  4YEJIOBEKa,
SKOHOMHUYECKOMY TapTHEPCTBY HE UYXKIO pPa3pylIUTh yKe
AMEIOIIHNECS pPe3yIbTaThl U 32 HEYMEHHUS COBJIANaTh C MAacCOBBIM
KYJIBTYPHBIM pa3Ho0Opasuem.

B TO xe Bpems TepMHUH - KyJBTYpPHOE pa3zHOOOpasue
BKJIFOYAET B CBOM CMBICII MHOKECTBO Pa3HbIX acneKToB. [lo MHEHMIO
IOHECKO B »TOT BCEOXBAaTBIBAIOIIMI TEPMHUH BKIAIBIBAIOT HE
TOJIBKO CaMbI{ pa3Hblil, HO U IOCTOSIHHO MEHSIOLUICS cMbIc. OauH
paccMaTpuBaeT KyJIbTYpPHOE pa3HOOOpa3ue Kak IO CBOCH CyTH
MIO3UTHUBHOE SIBIEHUE, MOCKOJIBKY OHO TIOJIpa3yMeBaeT COBMECTHOE
WCIIONIb30BaHNE OOTaTCTB BCEX KYJIBTYP MHpa H, CIEIOBaTEIBHO,
HaJIMYUe B3aUMOCBS3eH, 00bEIUHSIONIMX HAC B IIpolieccax OOMEeHa H
nuanora. Jlpyrue qyMaroT 9TO KyJIbTYpPHBIC PA3IMIUs 3aTMEBAIOT TO
o0Iiee, 4TO MPHUCYIIE BCEMY YEIOBEUECTBY, SIBJIASACH B CHIIy 3TOTO
MPUIMHOW MHOTOYHCIICHHBIX KOH(IUKTOR. [6]

B3BemmBast Bce 3a ¥ MIPOTHUB, BCE JKe TPOIECC TII00ATH3AITIN
HEeM30eXKeH, B TOM 4YHCIe W MEXKYJIbTypHOro oOmeHa. B
CETO/IHAIITHEM OOIIeCTBE BAXXHO M MPHUHATH TOT (DAKT YTO YEIIOBEK
JOJDKEH OBICTPO  aJaNnTHPOBAaThCS KaXJI0H HOBOM IepeMeHe.
BaxxHOCTh pa3BUTHS aganTalliyd BKJIIOYaeT B ceOS HE TOJBKO
KOM(OPTHYIO TTOBCETHEBHYIO JKU3HB, HO M OBICTPOE SKOHOMHUYECKOE
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pasButue. [IpuMeHeHHe MEXKYJIBTYpHOTO aclekra B OusHece
SIBJISIETCS. HOBBIM NPHHLUIIAM aKTYaJIbHOIO MPEANPHUHUMATEIBCKOIO
nena. bnaronaps nudpoBU3auK STH MPOLECCH CTAHOBSTCS OBICTpEe
BBEJICHBI BO BCE aCIIEKTHI JKU3HHU.

ITo muenus IlpommmHoi 3.I'. MyNBTHKYNBTYpPHOCTB - 3TO
COCYLIECTBOBAaHUSl KYyJbTYp ©0€3 WX CIMSHUS, MPEANoiarainme
HalMOHAJIbHOE OOJBIIMHCTBO U MEHBIIMHCTBO.[5] Ha ceromusimuumit
JI€Hb BCE YK€ STOT KOHIIENT MTPHOOPET HOBEIH aCIeKT, J00aBIsisi B cede
U CMELIMBAaHUE MEXIY HAaUWSAMH, YTO NPUBOIUT U K JIy4yIIEMY
COLMATEHOMY COTPYIHHYECTBY.

Ha cerogusmHuii 1eHb acmeKT MYJIbTUKYJIbTYPHOCTB,
KyJIFTYpHOE pa3HoOOpa3ue BCTPEUAIOTCSI HAa BBICOKOM YPOBHE B
TpaHCHAIMOHAJIbHBIX KOMITaHUAX. 9t0 KOMITaHWH, 4YbHU (bI/IJ'II/IaJ]I)I
pacroioKeHbl B 0oJiee 4eM 6 cTpaHax MUpa, M KOTOpbIe UMEIOT Ooiee
50% aKTUBOB CKOHLEHTPHUPOBaHbl HE B CBOEH HalMOHAIBbHOM
tepputopuu. Ilo muenuio M. A. KapaueBo coBpemennsie THK
OKa3bIBAIOT MOJIOKHUTEIBHOE BO3/ICHCTBHE HA MUPOBYIO 3KOHOMUKY,
Yyepe3 CTUMYJIMPOBAaHUE ONTHMAJIBHOTO paclpelesieHHsi BCeX BHUIOB
pecypcos; CTUMYJIMPOBaHHUE ONTUMAJILHOTO pa3MereHus
MPOM3BOJICTBA; O0JIee aKTUBHOE PACIPOCTPaHEHHE HOBBIX TOBAPOB H
TEXHOJIOTHH; YCUJICHNE KOHKYPEHIIMH Ha MECTHBIX PBIHKAX; a TAaKXKe
pacIIpeHre MEKIyHAPOAHOTO COTpyRHUUecTBa.[1]

Ecnu MBI TOBOpUM 0 KYJIBTYpHOM pazHooOpa3uu Ha pabouem
MECTe, MBI TyMaeM O pa3HO0Opa3uu HaIMOHAJIbHOCTEH. DTOT 00pa3
MBILUIEHHS OepET CBOE HAyajio cO BPEeMEH XOJOIHOH BOMHBI, BO
BpeMA KOTOpOI‘/'I HAallMOHAJIBHOCTh W OTHHUYCCKAsA HNPUHANJICKHOCTH
OBUIH B IIEHTPE TUCKYCCHIA O KyJIBTYPHOM pa3zHooOpazue. OmHaKo co
BPEMEHEM - 3TO MPHOOPENO COBCEM JAPYIoi acleKT, KOraa 3aX0IuT
peUb 0 MEKKYJIBTYPHOM MEHEIKMEHTE.

CrocoOHOCTh ~ YCIICIIHO  YIPAaBIATh Pa3HOOOpa3sHOHW B
KyJIbTYpPHOM OTHONICHHH pabodeil CHIIOH, MO3BOJIUT OpTaHU3aIliH
ObITh OoOJiee TBOPUECKOW M HMHHOBAallMOHHOM W, CII€JOBAaTEIbHO,
IIOJIYYUTh CpaBHUTEIILHOE KOHKYpPEHTHOE MIPEUMYIIECTBO.
CriocoOHOCTh OAHON MEXKYJIbTYPHOH KOMaHABI pa3pabaThiBaTh
HOBBIE WAEU AJsl MoTpeOuTeneld BO BCEM MHpE, SBISAETCS JyYIINM
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BO3MOXHBIM CBHIETEIBCTBOM CHJIBI pa3HOOOpa3us, KOTOPOE MOXKET
Korga-nubo uMeTh Jrobas opraHuszanus. Bo MHorux ciydasx
KYJIETYpHOE Pa3HOOOpa3ue sBIsIETCs IPOOIeMOid, HO TaK:KE OHO OBLIO
CBS3aHHO C AKTHUBHBIM BKJIAJIOM B YIyYIlICHHE HHAWBHIYaJbHOH H,
CIIEOBATENbHO, OPraHU3aLMOHHOM MPOM3BOJUTEIBHOCTh. Takum
00pa3oM, CyIIECTBYIOT apryMEHTHI, NPHUBEICHHbIE B IMOAIECPKKY
peanuzanyMy KyJbTYpPHOTOo pa3HooOpa3us Ha pabodyeM MecTe u
MO3UTUBHOMY BIIMSHUIO TaKOH paboyeil CHIIbI Ha OpraHU3alHu.

e CtpykTypa paboumii cuibl. 3a TOCIEAHUE TOABI CTPYKTYpa
paboumii CHIBl CyIIECTBEHHO M3MeHmnach. [IporeHT Oenprx
MYKYMH B aKTHBHOM HaceJIeHHE COKPAIaeTcsl, B TO BpeMs Kak
YBEJIUYMBACTCS YUCIIO KEHIIUH, BO3PACTHOE Pa3INyKe U JIIOAN
Pa3NUYHOTO MPOUCXOXKACHHUS MO MPUYMHAM MHUTpaluu. OTH
neMmorpaduyeckue W3MEHEHHUsS SBHO BBICTYNAIOT IMPOTHUB
[IPUBBIYHOM KagpOBOW IIOJUTUKHM, OPUEHTUPOBAHHOM Ha
OanaHce MEXIy 9TH BCEMH IIOKa3aTENIAMHU.

e TBopuecTBo u pemieHHe npodieM. MOHOKYIbTYpHAs TpyIIa
CMOXKET OBICTPO pelaTh NOCTaBJICHHBIC 33]]a4H, TEM HE MEHee,
KyJIbTYPHO - pa3HOOOpa3Has paboyas CuiIa TOBBICHT
TBOPYECKUI OTEHLIUAI TPYIIIIBI, OTKPHIB HOBBIE NIEPCIEKTHBEI
Y Haiinsg Oomblie pemeHuid i mpooieM. Jist OombImMHCTBA
JMOJel BO3MOXKHOCTH paboTaTh B TaKOW Cpeae YacTo
notpedyeT oOy4eHue.

e Mapketunr paboueid cuibl. OpraHusaiiys, KOTopas U3BeCTHA
TEM, 4TO JaéT paBHBIC LIAHCHI BCEM MEHBIIMHCTBAM, OyneT
UMeTh OoJiee MOTHBHPOBAHHYIO pabodyro cuiy u Oosee
BBICOKUI YPOBEHb Y/ICpKaHUSI COTPYAHUKOB. DTO TaKKe JaCT
KOMIIaHUM TPEUMYIIECTBO Ha pBIHKE TPYAd, IOCKOJIBKY
COMCKaTeMn OyIyT OTHaBaTh MPEANOYTCHHE PaboTOMATEIsIM,
JIEMOHCTPHPYIOIIAM TaKHe KauecTBa.

e MapkeTnHr KOMIIaHUMU. IToowmpenue KYJIBTYPHOTO
pa3HooOpa3us MOXKET IOMOYb OpPraHU3aluHd PACIIUPUTH CBOU
YCIYTH, YTO TO3BOJIUT € YIOBJIETBOPSATH MOTPEOHOCTH U
JKenaHusi Ooyiee  pa3sHOOOpa3HOW KJIMEHTCKOM 0Oa3bl. B
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pe3yibTaTe, OpraHu3alusi MOXKET [pHUBIeYb  OoJblIe

KJIMEHTOB, MpWiarasg CpaBHUTEIBHO HEOONbLINE YCHIIUS.

KyneTypHO pa3sHooOpa3HbIli TOProBbI MEPCOHAN HE TOJIBKO

CMOKET TMPHUCIOCOOUTH CBOM JEJIOBBIE MaHEphl K Pa3HBIM

rpyInmnaM MoKymnaTesaei, HO TaKk)Ke CMOXKET BKIIIOUUTD B ce0s U

STHUYECKUH aCHEKT, YTO MOBBICUT €ro 3QQeKTUBHOCTh, YeM

MOHOKYJIBTYPHBII TOPrOBBIN NIEPCOHAIL.

e Bo3moxHoctH (uHaHcupoBaHus. HekoTopeie  KIIMEHTHI
CKJIOHHBI OLIEHMBAaTh KOMIIAHUIO 10 KAa4eCTBY BHEAPEHUSA U
BBINIOJTHEHWA ~ INPOTPaMMbl  MYJBTHUKYJBTYpPHOCTH. B
gactHOcTH, B CIIIA HexoTOopsle WHBECTHUIIMOHHBIE (DOHIBL,
Hampumep, OyoyT HMHBECTHPOBAaTh TOJIBKO B KOMIIAHHWH,
KOTOpBIE YIPABIAIOT MpOrpaMMaMH MYJIbTHKYJIbTYPHOCTH.
Tekyuue TEHAEHIMH CBUAETENBCTBYIOT O MOBBIIICHUN
OCBEJIOMJIEHHOCTH  KJIMEHTOB O TaKUX  COIMAJbHBIX
npobieMax, Kak CIpaBeUIMBasi TOProBisl M NpPHU3HAHUE
KYJIbTYPHOTO pa3HOOOpa3Hsl.

e ['uOkocTe. MOHOKYNIBTYypHasl OpraHu3alisi HE Tak T'MOKa |
MO3TOMY He CIOcOOHA OBICTPO pearupoBaTh HA M3MEHEHHS B
okpyxaromern cpege. C  Opyrol  CTOpOHBI, KYJIBTYPHO-
pasHoOOpa3Hast paboyas cuia XOpOLIO CHpaBiIsIeTCsl ¢
BHYTPEHHEHN U BHELIHEH NIEPEMEHOM JIEN.

Hecmotps Ha MHOTOYNCIIEHHBIE [IPENMYILIECTBA
MYJBTHKYJIBTYPHBIX OpraHM3aliid, y HHUX TaKXKe €CTb MHOIO
HenocTaTkoB. CIHIIKOM 00JTbIIIOE pa3HOoOpasue B rpyIIe IPUBOJIMT K
He(YHKIIMOHAIBHBIM ~ pe3ynbTataM. Pa3HooOpasme  mopoxmaeT
JBYCMBICJIEHHOCTb, CJOXHOCTb M IyTaHULYy. MyNbTUKYIBTYPHBIM
OpTaHU3ALMAM MOXKET ObITh TPYAHO MPUITH K €TUHOMY COTJIAIICHUIO
U TaKXKe COIJIacoBaTh Kypc JeicTBui. JIuip xopolas moJroToBKa U
OOJNIBIION OMBIT MOTYT IIOMOYb TPAHCHAIMOHAIFHOH KOMITaHHU
COBJIA/IaTh C TAKMMH IIPOOIEMaMu KakK:

e Bo MHOrMX MyJIBTHKYJIBTYPHBIX OpTaHM3alMAX KYyJbTYpPHbBIE
pa3nuuns BBI3BIBAIOT HETaTUBHYIO [HWHAMHUKY, Takhe Kak
CTEPEOTHIIBl U KYJbTYpHBIE CTOJIKHOBEHHS. DTa HEraTUBHas
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OUHAMHKa, B CBOK O4Yepelb, MOXXET COYETaTbCsl C
HecOaTaHCHPOBAHHOM CTPYKTYPOH BIACTH, YTO elle OOJbIme
ycyryouT HeynoOcTBa B pabote. Ecnu nmunepsl HTHOPUPYIOT
MYJBTUKYJIBTYpaJIU3M - 3TO MOXET CHHU3UTh IPOU3BO-
IUTENbHOCTh KOMIIaHUM. bojee Hu3Kue pe3yabTaThl paboThl, B
CBOIO  Ouepeab,  OTPHULATENbHO  CKa3bIBAIOTCS  Ha
OpPraHM3allMOHHBIX MOKA3aTeNsIX MEePBOr0 YPOBHS, TaKUX Kak
MIPOM3BOJUTEIBHOCTD, IPOTYJIBI U YBOJIBHEHUS KaJIpOB.

e MyIbTHKYJIBTYpHBIC TPYMIBI UIMEIOT CEPbE3HbIE MPOOIIEMBI C
obmenneM. OpHOpPOAHBIE TPYHIBI YacTO IPEBOCXOIAT
KyJIbTYpHO  pa3iW4Hble  TPYNNbBl, OCOOCHHO  HW3-3a
KOMMYHHKaTuBHOTO (hakropa. Kpocc-kynpTypHoe oOydeHue
HEOOXOIUMO JUII TOro, 4YTOOBI IO3BOJIUTH KYJIBTYPHO
pa3HoOOpa3HBIM TpyMIaM peali30BaTh CBOW MOTEHIHAN H
MPEOI0JIETh TPYTHOCTH B OOIICHHH.

e JlBwkeHWe 3a pPa3HOOOpa3WeM TOTEHIUAIBHO CIOCOOHO
pas3leNuTh pa3IMyHble COLUAbHbIE TPYIIIBI 1 HAHECTH yIIepO
MIPOU3BOJUTEIBHOCTH, OJHOBPEMEHHO YBENWYMBas HEroj10-
BaHHUE, YCUIMBAs MEXIPYNIOBBIE TPEHUS U HAPSHKEHHOCTb,
CHIDKash MPOU3BOJUTENIBHOCTE — MPSMO MPOTHUBOIOJIOKHOE
TOMY, JUI 4€ro NpeJHa3HAuYeHO YNPABJICHUE MYJbTUKYJIbTY-
pamu3moM. Hes3Hanue KynbTYpHBIX PasiMuUil  SIBJISETCS
HNCTOYHMKOM HEKOMIIETEHTHOCTH B paboTe MHOTOKYJIBTYPHBIX
pabouux rpymii.

e MHOIro4MCIIEHHbIE MYJIBTUKYJIbTYPHBIE OPraHU3aLUN CTAJIKHU-
BalOTCS ¢ MpoOJjeMaMH BBICOKOH CMEHBI KaJIpOB M ILIOXOH
noceniaeMocT  paboTel. MccienoBaHusi TOKa3bIBAIOT, YTO
HEOJHOPOIHOCTh YJICHOB T'PYMIbI CBsi3aHa ¢ Oojiee HU3KUM
YPOBHEM TPYIIIOBOM COLMANbHOW MHTErpaly, 4TO, B CBOIO
ouepenb, OTPHIATENBHO BIHAET HA TMPOJODKHUTEIHHOCTH
paboTbI HAa OTHOM €IMHCTBEHHOM MECTE.
MyJbTUKYIBTYPHOCTE  OKa3blBaeT  OOJNBbIIOE  JaBJICHUE

0COOEHHO Ha TICHUXOJIOTHIO YeJIOBeKa, OCOOCHHO TOTO0, KOTOPBIM HE

NPUBBIK PaboTaTh B cpele, IZIe MMEIOTCSA ApPYrHe JIIOAH C PasHOi
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HaIMOHAJIBHOCTBIO, KYJIbTYPOH, PEIUIHEH, pa3HbIM SI3bIKOM HIIH Ke
pa3HBIMH TpaauLusIMy. Bee 9TH, MOXKeT He3HauuTeIbHbIC, Ha IEPBbIi
B3I, PaKTOPBI, OKAa3bIBAIOT OOJBIIOE BIMSHUE HA SIMOLMOHATBHOE
3I0POBbE YEJIOBEKa, KOTOPOE W BIMSET HA YCICUIHbIC PEIICHHS B
Oymyrmiem.

[To muenuto Amxensl [IpIpor camble BaKHBIE acleKThl, Ha
KOTOpBIE BIUSET KyJIbTypa U Cpeda, B KOTOpOil OyaerT paboTaTh
YeJIOBEK B KOMITAHUH CBSI3aHBI C:

e [lleHTpanu30BaHHBIMM  pEIICHUSMM IIPOTUB  JELECHTpAIU-
30BaHHbBIX PELICHU;
be3zonacHOCTh IPOTHB PHUCKA;
WuauBuyansHasi MOTUBALUS IPOTUB MPYIIIOBON MOTHBALINY,
®DopmanbHble MPoLERypbl HPOTUB HeOPMANBHBIX MPOLELYD;
Bericokast TOSIIBHOCTD IPOTUB HU3KOH JIOSTIBHOCTH;
CoTpyaHHYECTBO IPOTUB KOHKYPEHLH;
KpatkocpouHast opueHTanus NpoTUB JOJITOCPOYHOM;
CTabHIbHOCTD IPOTUB HHHOBALHA.[4]
KynbrypHoe pa3HooOpasue B paboueil cuiie KOMITAHUU
CBSI3bIBACTCSI C Ooiee BBICOKMM OpraHU3allMOHHBIM JOBEpUEM,
(hMHAHCOBBIMH TIOKA3aTEINSIMH, YAOBICTBOPEHHOCTHIO COTPYAHUKOB U
HWHHOBAaMAMU CPEAN MHOTUX JPYTUX.

[Ipexne BCEr0,  YNOPAaBICHUE  MYJIbTHKYJIbTYpPHBIMH
KoOMaHgaMH TpeOyeT TOro ke BHzAa MblnuieHUs. CI0XHOCTH
3aKJIIOYAar0TCA B IOHUMAaHUN MYJIbTUKYJIbTYpajin3Ma U [ICJIOCTHOM €ro
MPUMEHEHHH C TOYKH 3PEHUS OPraHU3allMOHHOTO JTH/IEPCTBA.
[lonsTHSI, BOCTIPUATHS, @ TIOTOM M paboTa ¢ TAKUMH COTPYIHUKAMH
CBSI3aHHA C TAKUMH (HaKTOpaMH Kak:

e [lonste KynbTyphl. IlpaBunbHOE MOHATHE BCEX AacHEKTOB

KKIOW KyJbTYPHl Ha TMPAKTUKE SIBISIETCS HaMHOTO TIyOxKe,

YeM MPOCTOE, TEOPETHYECKOE BOCIPUATHE IOIYYCHHOE M3

KHUT. OJTO TMOApa3yMeBaeT 3HAKOMCTBO M  OIIYIIEHHUE

koMdopra B Jpyroii cdepe ku3HH. Briowas rimy6okoe

TIOHMMAHUEC KYJIBTYPbI, COIUAJIBHBIX yCHOBHOCTeﬁ, HUCTOpHHU U

CBOOOJHOE BIIAJICHUE S3BIKOM 3TOH KynbTyphl. OOyueHue c
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[IOMOIIBI0 KHWI, IOJKAaCTOB WJIM BHUAEO — OTIMYHAS
otnpaBHas Touka. ClIeayIOmyM JIOTHYECKUM IIaroM ObLIO ObI
MPOBECTH HEKOTOPOE BpPEMsI C YEJIOBEKOM STOH KYJIBTYpHI,
nenasi HaONIo#eHWs W 3ajJaBas NPOHULATEIBHBIE BOIPOCHI
HacuéT crenu(UKY NPUHATHIX PEILICHUN 3TUM YEJIOBEKOM.

o Nnentnduxanms ¢ KyapTypoi. UneHTndukamus ¢ KyIbTypou
MOJpa3yMeBaeT OUIyIIEHHE CUJIBHOW JUYHOW OJNM30CTH C
MPeCTaBUTEISIMUA 3TOW KYJBTYpHl. ECiam KTO-TO MCIONB3yeT
HECTPaBeUIMBBIA CTEPEOTUN Ul OMHCAHUS KYJBTYPBI, C
KOTOpOii BBl ce0si wWAeHTHUUIUpPYETe, BaXKHO TOHATH
YyBCTBYETE JIU BbI ce0s1 00MKEHHBIM, HITH UCTIBITHIBACTE JIA BB
JIMYHYIO TOPIOCTh, Koraa e€ XxBajsT. OTBETHI HA 3TU BOIIPOCHI
MIOMOTYT BaM HOHSTb, CUMTACTE JHU BBl KYJIbTYPY YacCThIO
Balllel JTUYHOCTH.

e lHTepHanuoHanu3anus KyJabTyphl. MHTepHannoHanu3amus
mo cBoed cytn OynmeT HecTH B cebe CYIIECTBEHHYIO
HUACHTU(PHUKALHUIO C 3TON KyIbTypOr. TO TaKkKe 03HAYaeT, YTO
KyJIbTypa YKOPEHWJIaCh B BalllUX YOEXKICHUSIX M CHCTEMax
neHHocte. Yaie Bcero 31o OyneT pe3yabTaToM BOCITHTAHHS
B KyiabType. OpHako HeOONBLUION caMOaHAIU3 BalIUX
yOeXIeHUI MOXKET 1aTh APYroi OTBET.

Bce atu 3tanbl coOCTBEHHON HACHTU(UKALNN C KAKOH JIHOO
KyJIBTYpOH IIOMOTYT HE TOJBKO CBOEMY IICHXOJIOTHYECKOMY
CIOKOMCTBUIO, HO U 3((EKTHBHO CKaXYTCS HAa MEHEIKMEHTE MU
KadyecTBa JInjiepa MyJIbTUKYIBTYPHOH KOMaHbl. C MOMOIIBIO 3TOTO
BBl OyneTe IJlydllle MOHWMATh pasHble CTWIM OOIeHHus. Tak Kak
pas3Hble JIOAN 00IIAI0TCS MO-Pa3HOMY, U 3TO OCOOCHHO OLIYIIAEeTCs B
MYJbTHKYJIBTYPHOU pabouelt cperae. Bo MHoOrmx KynbTypax
CYIIECTBYIOT CBOM CTHJIM W TIpaBHJIa OOIIEHUS, ¥ Balll COOCTBEHHBIN
CTHJIb OOIIEHUSI MOXKET He cpaboTaTh ¢ WieHaMH KOMaH/Ibl U3 Pa3HbIX
KyJbTyp. TOYHO Tak e COTPYAHUKM M3 JIPYTHX KYJIBTYpP MOTYT
o0marbcs crmoco0amu, HE COOTBETCTBYIOIIMMH WX COOCTBEHHON
KYJIBTYpE.
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Tak >xe BBl OyawTe Jydlle pacmo3HaBaTh Ooliee MIMPOKUE
MMOTPEOHOCTH M MPUBBIYKH KaXIOTO BAIlero COTpyAHMKa. Ema, mecto
OTIbIXa JOJKHBI COOTBETCTBOBATH MPHUHIMIIAM U TPAJULIUIM,
KOTOpBIC 3apOJMIIUCh B KyJbType Kaxjaoro pabodero. B ciyuae
BBISIBICHHA  Kakux JHO0  TOTpeOHOCTEW Y  COTPYAHHUKOB
MYJIbTUKYJIBTYPHOW  KOMaHAbI  OOJIBIIOE BHUMAHUE JIOJDKHO
BBIJICJISITCSI HMEHHO KOOPJIMHUPOBAHUIO, OCYIIECTBICHUIO 3TUX HYXK]
Y 3THYECKUM HOPMaM IMPEICTABUTENS KaKOH-THOO0 KYJIbTYPHIL.

BaxxHo He 3a0pIBaTh O COIMAIBHOM pAaBEHCTBE H HE
MOAABATECSI  Pa3HBIM  CTEPEOTHUIIOM, KOTOpBIC  SIBISIOTCS, B
OOJIBIIIMHCTBE CITy4asiX, JIAIIh BBIIYMKOW YEIIOBEUECKOTO BOCTIPHSITHUS
curyanuii. Pabotast B MylIbTUKYIBTYPHOH KOMaH I HY>KHO COOJTFOIaTh
0ajaHC MEXIy TeM, 4TO OBLJIO MOATBEPXKJICHO U TEM, YTO HE ObLIO
Joka3aHo. ToT (akt, YTo Balll KOJUIETa IPYroi KYJIbTYphI, HE 03HAYAET,
YTO PEIICHUS PUHSATHIE UM MOTYT OBITh HE TPaBIILHBIMH JIUIIb U 32
HallMOHAJIBHOTO WJIM PEJIMTHO3HOTO pa3inuus. Benp KaxIbl,
HE3aBUCUMO OT €ro  KyJIbTYPHOTO  BOCIHUTAHUS,  SBJISETCS
VH/IUBUAYaIILHBIM, TTO3TOMY HYXKHO OTHOCHUTBCSI KO BCEM OIMHAKOBO.
Hy»xHo He 3a0bIBaTh, YTO KaXKIbIH WICH KOMAHbl IMEET YHUKAIbHBIH
cnocod paboTel W OOmIEHHS C JAPYTMMH, KaXKAbIH YelIOBEK
VH/IVBUAyalleH W WMEET OIpeNelieHHble TNPEANOYTeHUs, KyJIbTypa
(hopmHpyeT MOBE/ICHNE, HO HE TUKTYET €T0.

BaxHo nmnpenoctaBuUTh Balled KOMaHAE UYECTHOE U
KOHCTPYKTHBHOEC MHEHHE O TMpOjeJaHHONH padoTe, BBIABICHHUS
HEZ0YETHl WIH TUTFOCHL. Bce COTpyAHHKY 3aCTyKHUBAIOT TOTO, YTOOBI
3HaTh TPaBIy O KauecTBE CBOed pabOThI, HE CMOTpPS Ha
MOJIOKUTENBHBI WM OTpUlATeNbHbIA  oTBeT. Kak  nmaep
MYJIBTUKYJIBTYPHOW KOMaH/IBI, HY)KHO OBITh OCTOPOXHBIM B OIICHKE
ybeil-mu0o paboTsl. Kakmas KynbTypa u naxe Kakaas CTpaHa UMEIOT
YHUKJIBHBIN CIIOCO0 TPEeIOCTaBICHUS MOCICIHETO MHEHHS JIHAEpa
KOMaH Ibl, OCOOCHHO KOI'Jla OHO HE KOHCTPYKTHBHO M MOXXET OBIThH
JIETKO BOCTIPUHATO KaK HETaTUBHOE.

Kak ObUT0 BBIIBICHO, KYIBTYPHOE pPa3HOOOpaszue B KOMaHaX
CO3/IacT BO3MOXKHOCTH M TIPOOJIEMBI TSI KOMaHJ Ha pabodeM MecTe.
OnuH croco® mpeooneHus mpodieM M HMCHOJIb30BaHUS MOTSHIIUAA
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MYJIBTUKYJIBTYPHBIX KOMAaHJ 3aKIIOYaeTcsi B Pa3BUTUE KyJIbTYPHOIO
nareiiekra. Ilo mHenmto Chartered Institute of Personnel and
Development KyabTypHBIH HHTEIEKT WM CHOCOOHOCTH YCIELIHO
B3aMMOZCHCTBOBATh CPEAW Pa3IMYHBIX KYJBTYp, SIBISETCS OAHUM W3
CII0cOO0B 0XBaTa MYJIBTUKYJIBTYPAIM3Ma B KOMaHIaX OCOOEHHO Ba)KHO
JUTSl MUPOBBIX JHAEPOB. KyabTypHBI HHTEIEKT MOKHO pa3BUBATh,
OLICHMBAs IEPCIIEKTUBY APYTHX JIIOJIEW M OCTaHABIIMBAs PACIPOCTPAHSTh
0 HUX pa3Hble CTEpeOTHIbl. bonee BBHICOKUN KyIbTYpHBIA HMHTEIJIEKT
CBSI3aH C MOBBILICHHOH NPOM3BOIAUTEIBHOCTBIO, YIOBJICTBOPEHHOCTD
paboToii 1 0OMEHOM 3HAHHAMU MEXTY CO00#L.[2]

Jns peanusanyy BceX 3TUX KIIOUEBBIX ACHEKTOB JIMAEP
JOJDKEH YYMTBIBATh CHEUU(UKY KyJIbTYPHOTO W HAIMOHAJIBHOTO
pasHooOpasusa. [lo muenmro Covas L. HanmoHAIBHO-KYJIBTYpPHBIN
(akTop OBLI BBISBICH U CTAJl YYUTHIBATHCSA B MEHEKMEHTE B OTBET
Ha  MHTCPHALMOHAJIM3ALUI0  HKOHOMHUYECKOH  JEesTEeIbHOCTH.
HanmonanbHass KynbTypa, B TOM 4YHCIEe 00pa3 MBICIEH, peNurusi,
oOpa3oBaHue, MPOIECCH (DOPMUPOBAHUS DIIUT COCTABIISIFOT OOIIUIN
¢oHI KOTOpBI ompenensier yOeXKOEHHS, LEHHOCTH, HOPMBI,
CHUMBOJIU3M, WHAWBUAYyaJIbHBIC B3IJISIABI M KOHLENIMU O cpele, B
KOTOpOH JKUBYT WwieHbl obmectBa.[3] YuuthiBas Bce 3TH (HaKTopHl,
JUEP Y KOTOPOTO €CTh OMBIT PaOOTHI, BHISIBUT HAMIIYYIIHE METO/BI
paboTbl W MHTEPAaKTUBHOCTH CO CBOedl komaHgod. Tak oH Oyner
CHOCOOCTBOBAaTh HE TOJNBKO BBIOOPY TOAXOJSIIETO Kaapa JUis
BBITIOJTHEHMS 3aJ[aud, HO W MHTErpalu 3Toro pabdodero B chepy
NesITeNbHOCTH M KOMaHay. B Oynyiem 3To nepepacTér B yAepKaHue
JUINTETbHOE BpeMsI 3TOT0 UeJIOBEeKa, MMes MpsIMOe BIUSHHE Ha
MPOJYKTHBHOCTH (PUPMBI.

Metoa, ucnonb3yemblil AJsl HamucaHus STOH PadOTHI,
SIBIISIETCSL JINTEPATYPHBIM aHAIM30M, YTO Obl HaWIydlle WU3yYUTb U
IOKa3aTh BCE aCIIEKTHI, CBSI3aHHBIE C IVIABHOU TeMOH. Tak ke OnlIa
WCTOJIb30BaHa Kiaccuukaims Juiss 0ojiee yJadHOrO BBISBICHHS B
pabote Bcex mmrocax, mpodieM M ux peuieHnid. CambiM 0a30BBIM
METOJIOM SIBJISIETCA HAONIOIEHUE Ui MPABHIIBHOM HHTEPIpEeTaIiu
CYTH ITPOOJIEMBI U BBISIBJICHUIO TIOIXOSIIIUX PEIICHHUH.
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BbBIBO/I.

B cerommsmmame — gHM,  Omaromaps  TUIOOQJIHM3AIlHH,
YeJI0BEYECTBO JOCTHUIIIO OOJBIIOT0 SKOHOMHYECKOTO U COLIHAIBHOTO
pocta. C moMoupi0 BHEApPEHHS B TOBCEAHEBHYIO J>KH3Hb TaKHX
NPUHIUIIOB KaK PaBEHCTBO, NPaBa, IEMOKpPATHs, 00S3aHHOCTH MBI
MO>KEM STHYHO COCYILIECTBOBATH B MHOTOKYJIBTYPHOM MHpPE KaK Harll.
OTH TOpPUHIMIBL YKPEIUISIOT HAlld OTHOLICHHS MEXIy Co0oii,
MOMOTAIOT ~ AJaNTHPOBAaThCI B HOBOW cpele, CIOCOOCTBYIOT
YKpETUIeH!I0 OM3HeC MapTHEPCTB U COBMECTHON poOOTe B OOIBIIAX
KOMIIAHMSIX ~ pa3HO  KyJbTYpHbIX KoMmaHA. Takke mpouecc
rnodanu3anuy NpUBEN MCCIIeoBaTeNieil K BBIBOLY YTO YEIOBEK —
auaep, KOTOPHI OyfeT pyKOBOAWUTH TaKUMH KOMAaHIAMH, JOJDKEH
O6J'Ia[[aTI) CIICMaJIbHbIMU YMCHUSMU U Ka4€CTBaAMMU. DTOT YEeI0BEK
JOJIZKEH HE€ TOJIbBKO UMETH OIIBIT pa6OTI>I C TAaKUMH JIFOAbMH, HO TaKXKC
OH JOJDKEH yBakaThb INPHHIMIBI WX KYJIBTYp W BOCIPHHHMATh
Ka)XX/IOTO 4JieHa KOMaHJIbl Kak paBHOro cebe. TONBKO ¢ MOMOIIBIO
MpaBUJIIbHBIX TAKTUK MCHC/PKMCHTA TPaHCHAIIMOHAJIbHBIC KOMIITAHUH
MOT'YT TOOHUTBCS POCTa BBITOJIBI, ABUTAs B IEPET SKOHOMHIO U B IIETIOM
nporece rIo0aTn3amnum.

BUBJINOT'PAONYECKHUE CCBLIIKU:

1. KAPAYEB, U. A. (2019) - Tpancnayuonanvuvie Kopnopayuu 6
cospementou  Muposoti sxonomuke, SpocnaBnb, SApl'y wum. ILT.
Hemumona, 72 c.

2. CHARTERED INSTITUTE OF PERSONNEL AND DEVELOPMENT
(2021) - Managing Multicultural Tteams, JlonnoH, 24 c.

3. COVAS, L. (2021) - The use of the "Cultural Profile" in the transfer of
know-how in Management, Kumunés, MexayHapoaHas HaydHas
koH(pepeHimss «CTpaTernd M TMOJUTHKU YIPABICHUS B COBPEMEHHOU
3KoHOMUKe», Penakuus VI., 7 c.

4. PIRLOG, A. (2021) - The impact of intercultural competence on the
efficiency of enterprise management, Kumunés, International Scientific
Conference “30 years of economic reforms in the Republic of Moldova:
Economic Progress via Innovation and Competitiveness, 8 c.

5. TIPOILIUWHA, 3. T. (2017) — Tpancrunesusm u eco npukiaoHoe 3Ha4eHusl,
Mocksa, I'ocynapctBennslit YHuBepcuteT uM. M. B. JlomoHocoBa, 170 c.

6. IOHECKO (2009) — Husecmuposanue 6 KyivmypHoe pasHoobpasue u
ouanoe medicdy kyromypamu, FOHECKO, 429 c.

86



CULEGERE DE ARTICOLE

MASA ROTUNDA ,, Multilingvism si Interculturalitate in Contextul Globalizarii”
Editia a IlI-a

ISBN 978-9975-147-83-5 (PDF)

LINGUISTIC GLOBALIZATION IN THE 21ST
CENTURY: ANGLICISATION FROM IDIOLECT TO
HIGHER EDUCATION

CZU 811.111°373:378

DOI https://doi.org/10.53486/9789975147835.07
ROSCOVAN Nina, conf.univ., dr.

ASEM, Republica Moldova,

Chisinau, str. Banulescu-Bodoni, 61

e-mail: nina.roscovan@ase.md

ORCID: 0000-0002-1726-6863

DODU-GUGEA Larisa, conf.univ., dr.
ASEM, Republica Moldova,

Chiginau, str. Banulescu Bodoni, 61
e-mail: dodu-gugea.larisa@ase.md
ORCID: 0000-0003-4677-7053

STAVER Liliana, cercetator,
ASEM, Republica Moldova,
Chisinau, str. Banulescu-Bodoni, 61
e-mail: liliana.condratchi@ase.md
ORCID: 0000-0001-8696-9039

Abstract. The paper considers the phenomenon of Anglicization as a being
related to the impact of English as a Lingua Franca on the lexical layers of
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other hand by the stylistic enrichment of the vocabulary (luxury borrowings).
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students for effective intercultural communication in a global, intercultural
environment. The present paper aims to provide an analysis of the process of
Anglicisation in its transition from an individual phenomenon (idiolect) to
the national and international system of higher education, highlighting its
advantages and disadvantages.
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Introduction

The phenomenon of linguistic globalisation in higher education
is tightly linked to preparing students for the global labour market and
current inter- and trans-national requirements. Contemporary
linguistics reflects the tendency of studying a language as a productive
method of interpreting a culture, thus, highlighting the fact that the
culture and the language are essences that live through people and
serve people. Language is the key to the "human system of thought",
the "nature of the human psyche", and serves to "characterise the
nation™ [15, p. 3]. The 'discursive being' and 'concept' are the focal
categories reflecting the way of thinking of a collective entity (as
bearer of the same language) [15, p. 3].

Globalisation is, among other things, an on-going (permanent)
cultural dialogue, which creates an increased need for intercultural
communication skills. According to E. R. McDaniel, the knowledge
of intercultural communication, paired with the ability to use it
effectively, can help to mitigate cultural differences, diminish
misunderstandings, and ensure more harmonious and productive
relationships [7, p. 8].

The communication for intercultural relations aims to achieve
the maximum degree of proximity in the context of contacts
established at different levels of the communication framework.
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Therefore, it must be regarded as an act of mutual interpersonal
receiving and giving, as an informational process of exchange and
interactive networking [6, p. 13]. Furthermore, intercultural
communication characterizes the relationships between different
socio-cultural identities, as well as the awareness of one's own identity
within the integration process. Therefore, interculturality is linked to
accepting the Otherness, and the teaching process in the world we live
today comprises the integration of languages and cultures, thus,
raising cultural and intercultural awareness by developing the required
communicative skills for international cooperation and careers.

Hence the paper will define the main concepts related to
linguistic globalisation and Anglicisation, and will highlight the main
advantages and disadvantages of Anglicisation thus revealing the core
challenges modern higher education institutions face.

Intercultural communication and Intercultural
Competence

The reality we live today is characterized by increasing levels
of contact and communication with people of otherness (from other
cultures), as a result of the apparently unstoppable process of
globalization. When people from different cultures come into contact,
they unconsciously bring traits, elements and ways of presentation
specific to the culture to which they belong into the communication.
Not knowing or not accepting these differences between the specific
elements are most often the causes of failures, misunderstandings and
sometimes even conflicts resulting in ineffective communications.

Communication is an inevitable condition if we want to be
successful in contemporary societies rich in data (information) of all
kinds, we can even say it is mandatory. When people communicate
they intend to persuade, inform or entertain (amuse). "Therefore,
communication can be defined as a management of the message in
order to create meaning.” [7, p. 9].

Dean Barnlund expands on the considerations in this area and
states that every culture expresses its goals and conducts business
through communication. The author believes that cultures exist
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primarily for the purpose of creating and preserving shared systems
and symbols with the help of which members can assign and at the
same time exchange meanings. Moreover, Barnlund mentions that
"difference in meaning, much more than differences in vocabulary,
isolates cultures” and causes its members to consider each other
strange (foreign). Thus, "any communication, interpersonal or
intercultural, is a transaction between private worlds" [1, p. 38-41].

Furthermore, Karlfried Knapp offers a linguistic approach to
interculturality and defines intercultural communication as taking
place whenever participants bring into interaction different knowledge
specific to their socio-cultural group(s) that is/are relevant, but which
is / are taken (accepted) for granted and thus can affect the
communication process. [5, p. 8]

Mentality, in its empirical sense as the particular way of thinking
of an individual or a community, is closely related to language. Reality is
seen through the lens of thought or mentality, so difference of mentality
conditions a difference of worlds. As M. Net points out, repeatedly in her
work, mentalities acquire emblematic linguistic expressions, "language
manifests, together with other forms of culture, the national specificity of
its speaker. [9, p.92] Each individual, being born in a society, is a
"creature of his culture”, so once he is born, the individual enters "the
realm of the language of his community" [9, p.92], language in which
he/she will breathe and activate. In this context, language exercises its
function of socialization, represents the means by which man knows,
processes  information  (thinking), = exchanges  information
(communication), influences the world around him.

The individual is the core element, the centre of his culture and
society, so the use of the mother tongue is individualized to the
subjective context of this individual, and although he receives the
language as a datum, during his life he can influence it, causing lexical
and meaning changes, in the basis of communicative needs and outside
influences, just as there are changes in his views of the world.

Intercultural communication always involves direct (linguistic)
interaction between representatives of different cultures and requires
a deep understanding of communication and culture. Examining this
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phenomenon, the researchers Samovar and Porter come to the
conclusion that "intercultural communication investigates those
elements of culture that most influence the interaction between
members of two or more cultures when individuals are in situations of
interpersonal communication" and takes place then "when a member of
one culture conveys a message to a member of another culture to be
understood”, [13, p. 7] and requires a deep understanding of
communication and culture. We note that intercultural communication
is based on intercultural understanding. In this context, the opinion of
the scholar Bernard Saint-Jacques is of interest, who in turn defines
intercultural understanding as the ability to understand the perceptions
of one's own culture, as well as the perceptions of people who are part
of another culture, and the ability to negotiate between those two. [12,
p. 52]

From the theses and opinions presented, according to the
criteria established by the authors, we can distinguish the basic
elements and requirements of widely accepted intercultural
communication: 1) Communication is direct, immediate and
interpersonal; 2) The people participating in the communication
process are aware of cultural differences between them; 3)
Intercultural communication is constituted by mutual respect and can
be defined as the ability to communicate verbally and non-verbally
with people from other cultures so that all participants in the
communication encode and decode the communicated messages and
avoid erroneous interpretations and evaluations as much as possible.

Furthermore, we can add that intercultural competence is a
decisive factor necessary for the contemporary citizen to respond to
the demands of the intercultural environment characteristic of
globalized societies as well as to avoid dysfunctions or any possible
misunderstandings. This aptitude is represented by the individual's
ability to understand different worldviews, including the ability to
appropriately adapt his behaviour and attitudes to the cultural aspects
of otherness, to be open to other cultures and individual identities [11,
p. 142].
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Linguistic Globalization. English: from a Lingua Franca to
Language of Globalisation

The term "globalization™ has been coined relatively recently via
derivation (the root globe / global) following a series of foreign
models. It entered the Romanian dictionaries only at the beginning of
the 21% century, while in the French language globalisation was
certified as early as 1968 in Dictionnaire Historique de la Langue
Francaise. As reflected in the specialized literature, the term
globalization referred mainly to the field of economics, later spreading
its use to all the other spheres of life. In linguistics, the concept of
globalization reflects the economic globalization, due to the
requirement of a communicative tool for the inter- and cross-cultural
communication needs highlighting particular aspects of the
relationship between the dynamics of society and the communication.
The term “linguistic globalization” directly refers to the
transformations of the national languages under the impact of English.
Consequently, the concept of linguistic globalization is regarded as a
deliberate acceptance of a common communication tool in
international economic relations, leaving out all the expressive means
and focusing on a concise, accurate and unambiguous communication.

Undoubtedly, as a result of the stringent necessity for a language
as a means of interethnic communication and the global spread of the
American economic power in the 19" and 20" centuries, English has
rightfully gained its status of a global lingua franca (along mandarin
Chinese, Arabic, Hindi, and French) [14]. English has expanded the use
of a lingua franca from a means of interethnic communication (contact
language) to a means of “universal communication” for people of
various native languages in various circumstances and for various
reasons. As argued by Anna Mauranen, the English language has
established itself in the position of a global lingua franca and has
become the symbol of our times alongside globalization, social
networking, economic integration and Internet [8].

Due to the widespread use of English in the 20" and the 21
centuries, the status of a “lingua franca” has extended to the its status
as a “language of globalization”, with an impressive number of ESL
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speakers (L2) and EFL (L3), much exceeding the number of native
speakers of English. Numerous debates over the spread of English and
its impact on the local languages arise. Some scholars regard linguistic
globalization as a common tool for communication, while others see
it as global intensive lexical borrowing from English by languages
whose speakers use English as a second or foreign language. English
is taught and learned in many countries because it is indisputably the
international language to open doors to parts of the world that are not
accessible to everyone otherwise, and learners are intrigued by the
international opportunities English might bring to them.

This increasing use of the English language globally impacts
many other languages, leading to language shifts in some cases and to
claims of linguistic imperialism. The colonial history of English, of
course, and the economic dominance of the USA is to a great extent
responsible for the language getting planted around the world,
however, its recent growth stems from its use in technology and
science, advertising, pop music, international business and various
cooperative efforts among countries such as air-traffic control and the
work of the United Nations and European Union.

Anglicisation as a Global and Language Phenomena

According to the aforementioned, the individual is the core
element of a culture, language being the way of expressing his or her
idiolect. In a globalized world, when the individuals and languages are
in constant contact, the mutual influence over one another is imminent.
English as the language of globalization has led to enhancing the
intercultural competence to the competence of using English as a
second and foreign language, complementing it with the native culture
elements, thus creating new Englishes. As a result, researchers focus
their attention on the analysis of the speaker’s native language on the
use of English for intercultural and international communication.
Their findings conclude that English as a contact language fall under
this influence at all levels (phonetics, grammar and lexis) as each
speaker adapts English to his/her own cultural and communication
needs.
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However, the impact of the interconnectedness of the native
language and English has two-way effects, thus fostering a
phenomenon coined as “Anglicisation”. Traditionally, Anglicization
was seen as the process of converting something to the norms of the
English language, or the adoption of English as a preferred language
over the native language, thus leading to language shift. Another
approach to Anglicization highlights the effects of English on other
languages, namely, the large number of lexical borrowings both of
American or British origins [4, p. 1]. Anglicisation is expressed by the
tendency of current languages to allow English to penetrate their
linguistic systems, especially in what regards their lexis, English
manifesting itself, therefore, as an element of super-stratum. The
phenomenon is particularly interesting, as it takes place between
unrelated languages genealogically.

Scholars argue that, this process of lexical borrowing form
English is inevitable and that they will be absorbed at some pint and
become more natural. The phenomenon of Anglicisation has hit
European countries for decades and has been regarded as a natural
process of developing the native vocabulary, while, the East European
countries have experienced it after the dissolution of the Soviet Union.
Romanian is one of the languages borrowing Anglicisms into the local
idiolecs and sociolects. In the specialized literature, the concept of
Anglicisms is defined as a linguistic unit (not just a word but also a
formant, a phrasal expression, meaning or grammatical structure as
well as a pronunciation or spelling unit (including one of punctuation)
of English origin, irrespective of the territorial variation of English,
and therefore of American English too, not just British English.

According to Sextil Puscariu [10], as well as other Romanian
Scholars (Mioara Avram, Georgeta Ciobanu, Albina and lon
Dumbraveanu, etc.), the Anglicisms in the Romanian language cover
two main groups: a) necessary borrowings comprising neutral terms
of various professional fields such as business, IT, science an politics,
arts, music, sports and even cooking. The terms are borrowed as a
result of rapid changes, technological advancements and
internationalization of these fields, thus, the need to name new
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concepts, objects and processes. And, b) luxury borrowings, which are
stylistically and culturally marked, loaned to mark modernity, style
and communication abilities by various fashionable linguistic trends,
ranging from students to journalists and politicians. These terms only
duplicate the Romanian words, but do not bring additional
information; therefore, the use of this type of borrowings is not strictly
necessary, but they are used for stylistic reasons.

The main advantage of using necessary borrowings (terms) is
their international character, which facilitates the exchange of
information and technologies among specialists, bringing accuracy of
the meaning, the conciseness and the simplicity of the structure. On
the other hand, "luxury" borrowings are unnecessary borrowings
related to the subjective tendency of some social classes to be
linguistically individualized. The solely duplicate the existing lexis,
and do not bring additional connotations.

In the context of the "invasion" of Anglicisms the Romanian
vocabulary after 1989, The Spelling, Orthoepic and Morphological
Dictionary of Romanian Language proves a remarkable openness to
borrowings of English origin, giving up both the rigid selection criteria
as well as the attempts of forced Romanization, present in the first
edition (1982) of the dictionary. Among the approximately 2,500 new
words accepted, there is a significant number of Anglicisms, the newly
introduced being marked via an asterisk. Therefore, the lexical
borrowing for another language (namely English) is regarded as a
natural way of enhancing and enriching the vocabulary. They later
undergo a process of adaptation according to the linguistic norms.

However, some European and Russian scholars express their
concerns towards the possibility of exposing languages to risks of
threatened existence and imminent language shift, and the risks of
losing local cultural peculiarities toward a global Englishness. On the
other hand, US scholars argue that due to the growing need of
terminological standardization and unification of vocabulary in the
current context of linguistic globalisation, this process of inter-language
impacts is inevitable. [4, p. 3]
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Anglicization and Higher Education

As stated by the Georgian researcher Nino Kirvalidze in her
work, Anglicisation as a global linguistic process has had an impact
on higher education as universities have the goal to prepare their
students for efficient intercultural communication required by the
current global work environments which comprise various
multicultural situations [4, p. 1]. Therefore, one of the core elements
to be taken into consideration when planning their curricula is
intercultural communicative competence with a view on the current
global requirements of English as a lingua franca. This actually
entitles the real-work environments and every-day circumstances,
comprising the speech act and discursive elements reflecting the real
language/communicative needs. We mean to highlight, that the
university courses have to pay attention to the real socio-cultural
aspects of the language use.

As it has been mentioned above, developing intercultural
awareness is to be regarded as a core component of a university course,
exceeding the traditional teaching of the basic language skills
(phonetics, grammar, and vocabulary) towards the components of
cross-cultural awareness. [4, p. 3] As argued by the aforementioned
Georgian scholar, Nino Kirvalidze, the intercultural competences the
universities need to develop would prepare students for meaningful
interactions with individuals representative of other cultures via
respective knowledge of attitudes and critical thinking. Therefore,
lecturers are encouraged to design their classes as to immerse students
in real-life circumstances of intercultural communications which will
stimulate their students to reflect on their view of the target culture as
well as the native culture and to express their attitudes toward how
these components impact their communication.

Anglicisation as a linguistic process has evolved from idiolects
(the language of an individual) that comprise Anglicism on a daily
basis, to sociolects, as the use of these Anglicisms has become the
norm. Therefore, higher education institutions, as the core institutions
preparing students for their further careers have to take into
considerations all the changes of the sociolinguistic tendencies, as to
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target the best possible scenarios of prospective inter- and cross-
cultural communications. Universities have to be up-to-date not only
with the economic, political and social developments of the local
cultures, but with the global trends as well. This encompasses the use
of English as a Lingua Franca as well as its impact on the native L1
language of the speakers, and the training of students respectively.

Conclusions

The aforementioned trends and concepts analysed highlight the
fact that linguistic globalization is regarded as a consequence of
economic globalization leading to a novel communicative situation
that brings about the need for a common communication tool, and,
furthermore, the choice of English for this function is a related
historical phenomenon. The linguistic globalization may be related, in
terms of theory, to bilingualism or diglossia, seen in individual terms,
as, the parties participating in the communication are interested the
English language only to the extent that they shall ensure an effective
communication.

As a result of the carried analysis of the multicultural
globalisation taking place as a need of intercultural communication,
Anglicization is a irreversible process due to the global influence of
the US economic and political power, leading to the global need for
an unified terminology and standardization. English is today’s means
of cross-cultural communication internationally. As much as some
scholar highlight the negative impact of Anglicization of native
languages, it should be mentioned that, although it has a tendency of
internationalization, Anglicisation is still a scarce phenomenon as
percentage, and, it continues is function as a circumscribed to
phenomena of super- stratum.
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Abstract. It is known that the EU's motto is "United in diversity" - of cultures,
traditions, beliefs, and, last but not least, of languages. Therefore, an efficient
and productive interaction between various cultures and languages, in an
environment of acceptance, tolerance, equality, flexibility, understanding,
respect and affirmation, requires a multicultural training and appropriate
intercultural competences. Moreover, the existence of many intercultural
barriers, the urgent need to interact with people, regardless of their origin,
to live in a world marked by pronounced cultural and linguistic differences,
confirms the importance of developing such competences by studying cultural
diversity and capitalizing its strengths, but in the same time maintaining its
own identity and contributing to its development. Therefore, the local higher
education system, foreign language teachers, in particular, have the complex
mission to form and develop intercultural competences and/ or elements of
competences, necessary for today's young people, for both, personal and
professional development and in order to integrate into a multicultural
environment. The approached subject reveals the fact that in the academic
environment, intercultural competence can be successfully acquired with the
help of traditional or modern extracurricular activities.
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1. Introducere

Ca urmare a liberalizirii, extinderii, multiplicdrii si
diversificarii schimburilor economice, politice si socioculturale la
nivel mondial, intensificarii concurentei si a interactiunilor umane,
sistemul de invatamant superior national, are sarcina de a inzestra
studentii — viitori specialisti calificati si oameni de afaceri, cu
cunostinte, abilitati si deprinderi necesare pentru a trai si activa intr-0
societate democratica, multi/plurilingva si multi/pluriculturald, pentru
a interactiona, comunica §i negocia cu persoane care provin din
diverse culturi sau grupuri, care muncesc in folosul societatii, spre
binele tuturor.

latd ce, se observd o solicitare crescanda fatd de cadrele
didactice, responsabile de predarea-invatarea-evaluarea limbilor
strdine, 1n materie de formare si dezvoltare a competentei
interculturale i de comunicare lingvisticd, asociate cu procesul de
mondializare (termen utilizat, preferential, in limba franceza) sau
globalizare (termen folosit, preponderent, in limba engleza).

Conceptul de globalizare, lansat la sfarsitul secolului trecut,
ramane a fi unul complex si contoversat, avand varii avantaje, dar si
limite. De altfel, predarea, invatarea si folosirea limbilor strdine 1n
context multicultural, precum si competentele si experienta dobandita
favorizeaza, insoteste si faciliteaza procesul care s-a extins la scara
mondiala.

Totodatd, remarcam, cd termenii mondializare/ globalizare,
plurilingvism, multilingvism, interculturalitate obtin valente noi in
domeniul educational, devenind puncte de reper importante in abordarea
invatarii limbilor in vederea dobandirii unor competente plurilingve,
pluriculturale, necesare in perspectiva evolutiilor actuale si viitoare ale
societatii informationale, bazate pe cunoastere [4, p.11].
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In aceasta ordine de idei, termenul mondializare/globalizare care
semnificd ,,actiunea de a mondializa; la care participa intreaga lume (sau
majoritatea tarilor)” [5, p.648], evoca clar notiunea unei lumi unite, fara
frontiere, in care are loc libera circulatie a marfurilor, capitalurilor,
serviciilor, tehnicii, informatiei si, nu in ultimul rand, a persoanelor
plurilingve (termen opus celui de monolingv).

Astfel, prin plurilingvism intelegem capacitatea unei persoane
de a cunoaste si a comunica in mai multe limbi, decat cea materna sau
coexistenta a mai multor limbi intr-un spatiu geografic, intr-0 societate
datda. Multilingvismul poate fi realizat prin diversificarea ofertei de
limbi, propusa pentru studiere de institutiile educative, incurajarea
studentilor de a studia mai multe limbi strdine pentru a-si dezvolta
competenta plurilingva si a obtine un grad de maiestrie mai nalt in
limba sau limbile-tinta, reducerea suprematiei limbii engleze in
comunicarea interculturala [3, p.11]. De aceea, relatiile de schimb si
de comunicare egald intre grupurile culturale diferite din punct de
vedere al etniei, religiei, limbii, nationalitatii, statutului socio-economic,
traditiilor, moravurilor, mentalitatii, ideologiei, apartenentei politice,
sexului, varstei, etc., au sanse sd se materializeze cu succes intr-un
context intercultural favorabil, prietenos, deschis.

Prin urmare, rolul dimensiunii interculturale devine tot mai
important in invatarea limbilor, iar cunoasterea mai multor limbi
faciliteaza accesul tinerilor la oportunitatile educationale de calitate
create de o Europa integrata, la viata sociala si garanteaza succesul in
carierd. In ultima perioadd, acest lucru este foarte vizibil pe
continentul european, unde au loc schimbari majore in directia
integrarii sub aspect cultural si sociolingvistic. Din aceastd
perspectiva, ne permitem s asociem termenul /imba atat cu un limbaj
diferit, experiente si competente lingvistice si sociolingvistice noi, un
dialog intercultural, cat si cu o interactiune umana productiva. Altfel
spus, limba si cultura, notiuni interdependente, devin mijloace de
comunicare, exprimare si interactiune, care oferd oportunitdti de
evoluare personala si profesionala.

De aceea, Tn era globalizarii si a diversitatii culturale,
specialistii in domeniu predau limbile si culturile conform unor
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standarde acceptate (este cazul Cadrului european comun de referinta
pentru limbi - CECRL), dintr-o perspectiva prioritar utilitard, in
functie de dimensiunea, importanta si utilitatea economicé a limbilor
aflate Tntr-o permanenti concurentd acerba. in acest scop, abordarea
adoptatd de CECRL este una actionald 1n raport cu obiectivele
stabilite. Prin urmare, in predarea-invatarea-evaluarea limbilor straine
sporeste vadit rolul activitdtilor axate pe actiune si realizarea unor
sarcini concrete, inclusiv de naturd comunicativa, intr-un mediu
specific, Tn cadrul unui domeniu particular de activitate, prin aplicarea
in mod strategic a competentelor si capacitatilor detinute in vederea
obtinerii rezultatului scontat [3, p.15].

Tn acest sens, in mediul academic formal sau informal,
curricular sau extracurricular, studentul de azi sau utilizatorul unei
limbi/subiectul are de realizat anumite sarcini orientate spre un scop
concret, al carui rezultat depinde de imbinarea armonioasd a unui
ansamblu de competente generale individuale, precum si de
comunicare lingvisticd si interculturald. Iatd de ce, demersul nostru
didactic, atat in context formal, cat si informal, axat pe abordarea
comunicativ-actionald, este centrat pe formarea competentelor
respective, accentul fiind pus pe cea interculturald. In ce masura ne
reuseste acest lucru, este de vazut...

Bazat pe ipoteza ca activitdtile extracurriculare in limbi striine,
organizate in mediul academic, reprezintd un factor de succes al
formarii competentei interculturale si de comunicare lingvistica,
prezentul studiu isi propune sa testeze aceastd asertiune cu ajutorul
unor evenimente organizate cu studentii-economisti in afara orelor
practice de limba franceza de afaceri.

In opinia noastra, subiectul abordat este de mare actualitate, caci
formarea competentei interculturale si ameliorarea nivelului de
intelegere si comunicare intre cetétenii plurilingvi ai Europei, care
apartin diferitor culturi, reprezintd un deziderat constant al Consiliului
Europei, inclus in politica lingvisticd a Uniunii Europene.

Asadar, subiectul cercetdrii are conexiuni cu varii concepte,
notiuni si termeni, printre care enumeram: mondializare/globalizare,
interculturalitate, context/mediu intercultural, integrarea europeana,
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limba, wvalori, plurilingvism, multilingvism, cultura, abordare
/formare/  educatie/ comunicare interculturald, competenta,
competenta interculturald si de comunicare lingvistica, competenta
existentiald, competente profesionale si transversale, activitate
extracurriculard, dimensiuni ale limbii, abordare comunicativ-
actionald, sarcind, didactica limbilor strdine, Curricula si Fisa unitatii
de curs, metode, tehnici, instrumente, strategii, finalitati, etc.

Investigatia se bazeaza pe metodele universale de cercetare
stiintifico-pedagogica, utilizate in cadrul cercetarii atit teoretice
(analiza si sinteza, inductia si deductia), cat si empirice (observarea
directd in rolul de observator-participant). Alegerea metodelor de
cercetare respective pentru studiul intreprins, se datoreaza faptului ca
ele sunt simple, accesibile, eficiente, euristice, dinamice.

Totodata, bogata experientd stiintifico-didacticd in domeniu si
competentele profesionale dobandite, au favorizat cercetarea de actiune
in contexte concrete, pe durata evenimentelor extracurriculare
organizate, imbinarea eficientd a metodelor descriptive centrate pe
observatia comportamentului si stilului de comunicare, a competentelor
lingvistice, sociolingvistice, interelationale ale studentilor-participanti.

Prin urmare, cele mentionate mai sus, ne-au permis ca sa testim
ipoteza initiald, sd obtinem date de ordin calitativ, sd analizdm si
explicim unele fenomene si comportamente, s validam rezultatele
obtinute in procesul de observatie directd, si in cele din urma, sa
tragem concluzii si sd facem unele sugestii.

Demn de remarcat este si faptul ca, studiul realizat a pretins sa
aduca o valoare adaugatda in domeniul investigat printr-0 abordare
teoretica a conceptului de competenta interculturald si a altor notiuni
si termeni care graviteaza in jurul acestui concept, identificarea unor
elemente constitutive/parti componente ale competentei respective,
descrierea unor aspecte didactice ale formarii competentei
interculturale si de comunicare lingvistica (finalitatilor) prin prisma
Curricula si a Fisei unitatii de curs la Limbi strdine de afaceri,
prezentarea unor forme, tehnici de activitate extracurriculard si
evidentierea avantajelor, gasirea cheii succesului in formarea
competentei interculturale, descrierea unor activititi extracurriculare
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in limba franceza, organizate cu scopul formarii competentei
interculturale si de comunicare lingvistica, formularea unor concluzii
si sugestii.

2. Interculturalul si competenta interculturald: aspecte teoretice

In teoria si practica educationald, dar si manageriald din
ultimele decenii se observa o preocupare intensd pentru domeniul
interculturalului, 1n special, dar si pentru Invatimantul centrat pe
competente si formarea competentei interculturale si de comunicare,
in particular, necesare tinerilor specialisti pentru a se integra cu
succes in viata sociald nationald, regionald sau internationala.
Numerosi teoreticieni si practicieni: lingvisti, pedagogi, antropologi,
sociologi, psihologi, dar si economisti, manageri autohtoni si de peste
hotare, au realizat o serie de studii fundamentale, pentru a explica cele
mai importante concepte si notiuni ale demersului intercultural
(T.Cartaleanu, V.Gorag-Postica, T.Cozma, R.Bezede, M.lanioglo,
S.Popescu, A. Nedelcu, D.Nicolescu, D.Zait, S.Bélanica, D.Mara,
X.Roegiers, B.H. Spitzberg, W.R.Cupach, M.Barret, G.Hofstede,
S.F.Trompenaars, Ch.Hampden-Turner, R.Hall, etc.).

Din aceasta perspectiva, literatura de specialitate, mai ales cea
strdind, abunda in informatii, explicatii conceptuale si metodologice,
descrie varii aspecte complexe si delicate, propune reguli de baza,
clasificari, tehnici, metode si instrumente adecvate unui demers
intercultural autentic. Cu toate acestea, deocamdata, nu s-a ajuns la o
definitie universal recunoscutd a conceptelor de cultur,
interculturalitate, competenta interculturald. Pentru a gasi semnificatia
competentei interculturale, sd analizdm cateva concepte.

Cultura este considerata o componenta fundamentald a
societdtii, cdci reprezintd ,,totalitatea valorilor materiale si spirituale
create de omenire si a institutiilor necesare pentru comunicarea
acestor valori” [5, p.248]. Conceptul de culturd isi are originea in
antropologie desemnand, in sens larg, toatd bogatia spirituald si
materiald a unei colectivitati umane transmisd din generatie in
generatie: credinte, valori, convingeri, norme, atitudini si
comportamente, institutii si produse fizice ale activitatii umane.
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Termenul interculturalitate, din punct de vedere etimologic,
este un derivat al cuvantului cultura si inter - element de compunere
insemnénd intre. Prin urmare, este vorba despre interactiunea intre
doud sau mai multe culturi existente Intr-un oarecare context.
Important este faptul, ca aceasta interactiune produce nu doar efecte de
schimbare si adaptare culturald, ci si o evolutie pozitiva a relatiilor. Or,
interactiunea este productiva si benefica intr-un cadru bazat pe
egalitate, respect, acceptare, tolerantd, cooperare si dialog cultural.

O abordare interculturala semnifica ,,studiul diferentierii
normelor in raport cu specificitatile culturale ale zonelor de care sunt
legate, se pun 1in relatie fenomene culturale caracteristice
schimbarilor sociale, se compara entitati fard legaturi puternice Intre
ele, natiuni de pe acelasi continent sau de pe continente diferite,
continente intre ele, unitdtile culturale universale, In ultimd instanta
[12, p.80].

Formarea interculturala este un proces complex, dificil si
delicat care trebuie sa inzestreze viitorii specialisti cu abilitati si
competente raportate permanent la intercultural, prin adaptarea
propriei culturi la cea universald, o mai mare deschidere, cunoastere
si acceptare a valorilor, credintelor, obiceiurilor, comportamentelor,
care pot fi uneori chiar contradictorii In comparatie cu propriile
perceptii, dincolo de diferentele de limbaj. Acest lucru este realizabil
prin cursuri speciale de culturd si civilizatie, stagii si mobilitati
internationale, contacte si schimburi de experientd cu specialistii din
diverse domenii, realitati si contexte culturale.

Invatarea interculturald este ,,un proces centrat pe educat, este
legata de contextul social in care tréieste subiectul si se bazeaza pe
interactiunea sociald mediatd prin limbaj. Acest lucru Inseamna
dialog” [2, p.15].

Educatia interculturala sau multiculturald este o dimensiune a
educatiei integrale care se bazeaza pe cateva principii: educatia pentru
pace, pentru democratie, pentru o noud ordine economici si pentru
comunicare.

Comunicarea interculturala este un proces interactiv care are
loc intre persoanele din culturi diferite, care incearca si faca un
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schimb de idei, sentimente, simboluri, coduri prin intermediul
limbajului atat verbal, cat si nonverbal. Dat fiind ca comportamentul,
experienta atat de viata, cat si cea lingvistica este diferita, intelegerea,
perceptia sau interpretarea mesajelor poate fi defectuoasa,
distorsionata, eronata. Nu in zadar, comunicarea interculturala este
considerata ,,0 provocare pentru orice responsabil care trebuie sa faca
fata indivizilor cu profiluri diferite” [8, p.191].

Deseori, comunicarea intre doud culturi diferite tinde sa
stimuleze imaginatia mintald a indivizilor, sa-i focalizeze pe
aspectele culturale si simboluri, ceea ce constituie un risc major, caci
in aceste cazuri componenta afectivdi va prevala asupra celei
cognitive, consideratd decisivd 1n acest tip de comunicare. Prin
urmare, abordarea si intelegerea interculturalului este supusa unor
provocari, caci specialistii in domeniu provin din diverse culturi care
le-au influentat atitudinile si comportamentele, perceptiile si
actiunile. Concluziile si recomandarile acestora trebuie tratate cu
atentie, adaptate la contextul intercultural corespunzator, cici in
diverse culturi ele pot crea confuzii, situatii ridicole si disconfort.

Totodata, constatim ca diferentele de opinie ale autorilor
referitoarele la conceptele de mai sus derivd si din abordarea
particulara a principalilor factori sau elemente comune ale
interculturalitatii: ~evolutia culturalda, limba/limbajul, religia,
perceptia asupra timpului, comportamentul uman, stilul de
comunicare, stereotipul, schimbul, precum si codurile rituale,
gesticulatia, comunicarea nonverbala, miturile, accentul fiind pus pe
diverse variabile si relatii dintre specificitatile culturale, elemente
comune si de diferentiere culturald [12, p.23]. Unii autori asociaza
competenta interculturald, in mod prioritar, cu competenta de
comunicare, ldsand 1n umbra celelalte tipuri, elemente, parti
componente. Alti cercetdtori nu fac distinctie intre competenta
culturald si interculturala care sunt in relatie de complementaritate.

Incercarea de a sistematiza informatia existenta pentru a gasi o
definitie relevanta, exhaustiva si completa nu a fost deloc usoara, caci
existd opinii diferite, iar autorii abordeaza conceptul de competenta
interculturala intr-o maniera atat generala, cat si particulard, pornind
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de la premisa ca nu este vorba de o competenta singulara, ci de un
ansamblu de cunostinte, abilitati, aptitudini si comportamente, o
capacitate de a le folosi armonios si eficient pentru a face fatd unor
probleme de diversitate culturale. Mai mult, se face referinta la
capacitatea de a interactiona si comunica cu persoane din varii culturi
sau comunitati-tinta, de a intelege, accepta si a se adapta la un nou
context intercultural [11, p. 83].

in opinia M. Ianioglo et.al. ,,Competentd interculturali —
rezultatul complex al unui proces cognitiv care presupune realizarea
a doud obiective: largirea orizontului de perceptie a ceea ce este
strdin; capacitatea de a-1 accepta pe celdlalt ca fiind diferit. Se
demonstreaza prin solutionarea eficientd a problemelor aparute in
context intercultural si include urmatoarele componente: cognitiva,
afectiva si comportamentala” [7, p.38];

Pentru a formula o definitie proprie a competentei
interculturale, vom porni de la principiul ,,de la general spre
particular”, analizand abordarile unor cercetatori renumiti in domeniu
prezentate Tn lucrarea R. Pintilii [11, p. 84-86].

B. H. Spitzberg si W. R. Cupach au realizat o prima clasificare
in care au delimitat 6 componente/tipuri de competente care coexista
in cadrul competentei interculturale:

v Competente fundamentale — abilitdtile de cunoastere
pentru adaptarea cu usurintd la mediul nou si realizarea eficace a
obiectivelor.

v Competente sociale — abilititile precum: empatia,
compromisul, cautarea de solutii, munca in echipa, convingerea si
increderea in propria persoand, acceptarea diferentelor, ajutor in
integrarea in echipa a persoanelor din culturi diferite.

v Competente referitoare la interactiunea interpersonald —
modul, stilul personal de interactionare cu persoane strdine intr-un
mediu cultural specific.

v Competente lingvistice — abilitatile de folosire a limbii
conform normelor sale gramaticale.
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V' Competente de comunicare — abilitatile de comunicare
interculturala, negociere, socializare, interactionare cu ajutorul
competentelor lingvistice.

V' Competente de interrelationare — capacitatea de a face
fatd limitelor divesitétii culturale, de acceptare si adaptare la noul
context.

Martyn  Barrett,  vestit  cercetator In  domeniul
multiculturalismului, profesor de psihologie in cadrul Universitatii
din Surrey, Marea Britanie, a propus o clasificare mai simpla, care
include urmatoarele categorii:

v Atitudinile fata de alte culturi — respectul, curiozitatea,
deschiderea si dorinta de a cunoaste mai mult despre alte culturi,
eliminarea prejudecétilor, care faciliteazd adaptarea la un nou mediu
cultural, valorificarea diferentelor culturale.

V' Abilitatile — a fi un bun ascultator, a fi flexibil, empatic in
raport cu altd culturd, a comunica si interactiona adecvat, a evalua in
mod critic.

v" Cunostintele — atat generale individuale, cultura generala,
cat si lingvistice, sociolingvistice si de comunicare, care favorizeaza
interactiunea interculturald si individuala, cunoasterea si intelegerea
propriului mediu cultural, dar si a altor culturi.

v" Comportamentele — modul, stilul individual de actiune si
de comunicare in cadrul intalnirii cu alte culturi, o buna adaptabilitate
comportamentald si comunicativa, acceptarea diferentelor pentru a
ajunge la un acord benefic pentru ambele parti.

Bertelsmann  Stiftung, renumit cercetator al diversitatii
interculturale, sustine ca una sau cateva competente nu pot sa asigure
pe deplin existenta competentei interculturale. lata de ce, in
clasificarea propusa, autorul identifica tocmai 22 de elemente.

In ordine descrescitoare si in functie de importanta acestora,
partile componente ale competentei interculturale sunt: intelegerea
punctelor de vedere diferite asupra lumii; cunoasterea de sine si
cunostinta culturala de sine; adaptarea la un nou context cultural;
abilitatile de observare si ascultare; deschiderea fatd de culturi si
persoane noi; adaptarea la varii metode de comunicare interculturala

109



si stiluri de invatare; flexibilitatea; abilitatile de analiza, interpretare
si relationare; acceptarea ambiguitatilor; cunoasterea profundd si
intelegerea atat a propriei culturi, cat si a altui patrimoniu cultural,
respect pentru alte culturi; empatie fatd de alte culturi; intelegerea
valorii diversitatii culturale; intelegerea rolului si impactului cultural,
situational, social in diverse contexte istorice; flexibilitatea cognitiva
pentru a opera schimbdri la nivelul unei sau mai multor culturi;
competentele sociolingvistice; atentia; memorarea judecatilor de
valoare; curiozitatea si descoperirea; Invatarea prin interactiune;
viziunea etno-relativa; cunostintele specifice despre cultura [11, pp.
84-86].

Observam ca, abordarile de mai sus au cateva trasaturi/elemente
comune:

1. Elementele definitorii comune ale competentei interculturale
sunt: atitudinile, abilitatile, cunostintele, comportamentele, cultura
generala si universald, competenta de comunicare, sociolingvistica si
de interrelationare.

2. Competenta interculturald se caracterizeazd printr-0
atitudine respectuoasd, plind de empatie fatd de alte culturi, o
interactiune productiva si o comunicare eficienta, culturd generala si
deschidere catre cea universala, precum si un comportament de
acceptare, lipsit de stereotipuri si prejudecati.

3. Elementele de bazid ale competentelor generale individuale:
cunostintele ~ (savoirs), deprinderile (savoir-faire), competenta
existentiald (savoir-étre) si capacitatea de a invata (savoir-apprendre)
sunt complementare procesului de formare a competentei interculturale,
mai cu seama, a celei de comunicare lingvistica.

4. Clasificarea lui B. Stiftung poate fi consideratd cea mai
ampld si relevanta, Intrucat include numeroase componente care se
regasesc 1n abordarile realizate de B. H. Spitzberg, W. R. Cupach si
M. Barrett. Totusi, in realitate, este practic imposibil de atins un nivel
complet de dezvoltare a competentei interculturale, cumuland toate
elementele constitutive.

Asadar, sintetizand informatia obtinutad, am putea defini
competenta interculturala - o capacitate complexa care integreaza
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un set de cunostinte, deprinderi, aptitudini, abilitati, atitudini,
comportamente cognitive, afective si empatice necesare pentru o
interactiune pozitiva si comunicare eficientd in vederea adaptarii cu
usurinta si convietuirii intr-un mediu cultural nou prin valorificarea
diferentelor, rezolvarea unor situatii de interactiune §i depasirea
limitelor diversitatii culturale.

Totusi, in viziune proprie, insistam asupra faptului ca
competenta interculturald ramdne a fi un concept pedagogic
operational, vast, complex si controversat, greu de definit, caci
inglobeaza varii tipuri, categorii si parti componente, este abordabil
din multiple perspective (pedagogica, sociologica, psihologica,
antropologicd) la nivel cognitiv, afectiv si comportamental, avand
conexiuni directe cu comunicarea, limba, cultura, valorile, si este
aplicabil n contexte multiple (formale/curriculare,
informale/extracurriculare, culturale si, mai ales, interculturale).

3. Competenta interculturald - aspecte didactice si cadrul legal
(Curricula si Fisa unitatii de curs la Limba strdind de afaceri)

Intr-o lume caracterizati de diversitate lingvistica si
multiculturala, limba este o punte de legatura intre oameni si culturi.
Limba ne reprezinta fiind parte integranta a identitatii si culturii noastre.
A invata limbi straine Tnseamna a Intelege mai bine alte popoare, modul
lor de a gandi si actiona. Multilingvismul si Invatarea limbilor strdine
oferd nenumadrate oportunitati pe plan economic, social si cultural, cum
ar fi: oportunitati educationale, culturale, de cariera si afaceri, integrare
profesionala si deschidere catre alte piete de desfacere, cooperare,
intelegere reciprocd si comunicare eficientd, schimb de informatii,
inovatii si de bune practici, mobilitate academica, caldtorie, experienta
interculturala, dezvoltare continua etc.

Mai mult, multilingvismul faciliteazd mobilitatea cetatenilor si
un dialog intercultural real. Prin urmare, procesul de
mondializare/globalizare, precum si de integrare europeand si
consolidare a identitatii europene, care a devenit practic, ireversibil,
solicita eforturi sporite atat la nivel individual, ct si colectiv, privind
educatia si formarea intercultural, invatarea limbilor si imbunétatrea
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competentei de comunicare lingvisticd. Or, absenta competentelor
necesare genereaza inegalitati, dezechilibre, inconveniente, bariere,
obstacole si neintelegeri interculturale.

De aceea, specialistii in domeniul predarii limbilor, prin
valorificarea dimensiunii interculturale, sunt indemnati sd elimine
aceste lacune atat prin formarea competentei plurilingve si
pluriculturale - ,competenta de comunicare lingvisticd si de
interactiune culturald a unui actor social, care stapaneste, la diferite
niveluri, mai multe limbi si are experienta mai multor culturi” [3,
p-133], cat si dezvoltarea competentei existentiale definitd ca
,totalitatea caracteristicilor unui individ, a trasaturilor morale si
intelectuale ale wunei persoane, precum si a atitudinilor
comportamentale, care se refera la imaginea despre sine si despre alte
persoane, la caracterul introvertit si extravertit manifestat la
interactiunea sociald” [3, p.17].

Asadar, din perspectiva pedagogiei constructiviste si
comunicativ-actionale, profesorul devine un intermediar si mediator
cultural, facilitator al Invatarii limbilor straine, un moderator al
interactiunii si dialogului intercultural [3, p.19].

In acest context, mentionim ca misiunea profesionistilor din
domeniul limbilor striine este una complexa, de durata, dificila caci
solicitd competente si demersuri specifice, dar nu si imposibila. lata
cateva argumente in acest sens:

1. Republica Moldova este o tard plurilingva si multiculturala,
in care multilingvismul tinde sa se dezvolta intr-un mod armonios.

2. Bastinagii au aptitudini inndscute si o mare deschidere fata
de Invatarea limbilor stréine.

3. Tinerii de astdzi considera multi- si plurilingvismul un
avantaj competitiv, care le aduce beneficii atat la nivel personal, cat
si profesional, inclusiv oportunitati de a studia, munci si se odihni in
Europa si in lume, ceea ce constituie o (auto)motivatie puternica.

4. Situatia socioeconomicd precard determind populatia, in
special, tineretul, sd migreze constant in cautarea unei vieti mai bune,
sd se adapteze la alte contexte sociale si culturale, avand sanse sporite
pe piata muncii internationale.
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5. Semnarea de catre Republica Moldova a acordului de
aderare la UE (23.06.2022) este un pas hotarator pentru
implementarea politicii lingvistice a UE, acces, comunicare
(inter)culturald, interactiune, etc.

Consideram cé cele mentionate mai sus, intr-un fel sau altul,
faciliteazd misiunea profesorilor de limbi straine privind formarea,
dezvoltarea si consolidarea competentelor indispensabile intr-un
context intercultural, inclusiv cu ajutorul unor activitati
extracurriculare.

In aceasti ordine de idei, in abordarea competentei
interculturale ca domeniu de cercetare, este important sa delimitam 2
aspecte complexe si sensibile, descrise detaliat in CECRL [3, pp. 86-
105], care trebuie luate n calcul:

1. Formarea competentelor generale - include urmatoarele
componente: cunostinte (cultura generald, cunostinte socioculturale,
constientizarea interculturald); aptitudini si deprinderi (aptitudini
practice si deprinderi, aptitudini si deprinderi culturale); competenta
existentiald; capacitatea de invitare (constiinta limbii si a
comunicarii, constiinta si aptitudinile fonetice, aptitudini de invatare,
aptitudini euristice).

2. Formarea competentei de comunicare lingvistica -
inglobeaza 3 elemente/parti componente/ competente: lingvistica
(competenta  lexicald, gramaticald, semanticd, fonologica,
ortografica, ortoepicd); sociolingvistica (indicatorii relatiilor sociale,
regulile de politete, expresiile Intelepciunii populare, diferentele de
registru, dialectul si accentul); pragmaticd (competenta discursiva,
competenta functionald, competenta de concepere schematicd), care
sunt constituite, in special, din cunostinte, aptitudini si deprinderi.

In complementaritate cu cele expuse, mentionim ca formarea
competentei interculturale a studentilor economisti este dictatd de 2
dimensiuni distincte ale limbilor straine:

1. Dimensiunea economicd (competente mai avansate,
calificari mai inalte, crearea de locuri de muncd, performanta,
cresterea economicd). Dimensiunea respectivd este solicitatd de
procesul de globalizare, accentuarea migratiei, concurentei, inclusiv
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pe piata muncii, extinderea afacerilor, a relatiilor culturale complexe,
delocalizarea, parteneriatul, crearea de filiale etc.

2. Dimensiunea socioculturala (diferenta si diversitatea
culturala, nevoia de interactiune si integrare, accesul la educatie,
muncd si servicii, dialogul intercultural, descoperirea si acceptarea
unei noi culturi, civilizatii, experienta lingvistica, etc.)

Drept raspuns la adaptarea si adecvarea la un nou mediu
intercultural, ambele dimensiuni vizeaza, mai mult sau mai putin,
domeniile public, profesional, educational si personal.

De altfel, competentele generale si de comunicare lingvistica,
de rand cu dimensiunile multilingvismului sunt valorificate de
cadrele didactice in beneficiul viitorilor specialisti, atat in context
curricular, cat si extra-academic, in functie de abilitatile, nevoile
variate, particularitatile individuale si mijloacele disponibile, inclusiv
TIC-urilor. Activitatile comunicative ,,implica exercitiul competentei
de comunicare lingvisticd 1intr-un domeniu determinat, pentru
receptia si/sau producerea unui sau mai multor texte in vederea
indeplinirii unor sarcini”, iar competenta de comunicare lingvistica
,ll permite unei persoane si actioneze, utilizind cu precddere
mijloacele lingvistice” [3, p.15].

In ansamblu, competenta de comunicare lingvisticd este
constituitd de 3 parti componente:

1. Competenta lingvisticd - se refera la cunostintele si deprinderile
lexicale, fonetice, sintactice, fiind in legaturd directd cu calitatea
Cunostintelor, organizarea cognitivd si modul in care sunt stocate in
memorie aceste cunostinte, fie ele constiente, explicite sau nu.

2. Competenta sociolingvistici vizeaza prioritar normele
sociale: formulele de adresare si de politete, codificarea lingvistica a
varii ritualuri in cadrul unei comunitati, reglementarea relatiilor
dintre generatii, sexe, clase si grupuri sociale, afectdnd puternic
comunicarea interculturala.

3. Competenta pragmatica se refera la folosirea functionala a
resurselor lingvistice (realizarea functiilor comunicative, a actelor de
vorbire), la maiestria, coeziunea si coerenta discursului sau textului.
[3, pp. 18-19].
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Din cele expuse, constatdm ca 1n procesul de predare-invatare-
evaluare a limbilor striine, axat pe comunicare, actiune si
interactiune, competenta de comunicare lingvistica si elementele ei
componente contribuie nemijlocit la formarea competentelor
interculturale, generale, existentiale, multilingve si pluriculturale,
care dezvoltd la studenti sensibilitatea si intelegerea culturala,
acceptarea diferentelor culturale, adaptarea la un mediu cultural nou,
prin recurs la alte competente si parti componente care tin de nivelul
complex, profund si subtil al culturii si al comunicarii nonverbale.

In aceasta ordine de idei, aducem si alte argumente plauzibile
in materie de invatare a limbilor si de formare a competentei
interculturale si de comunicare lingvistica:

- In ultimele decenii, Consiliul Europei acordd o mai mare
importanta conceptului de plurilingvism, promovandu-I tot mai activ;

- Scopurile si obiectivele politicii lingvistice expuse Tn Cadrul
european comun de referinta pentru limbi: invatare, predare, evaluare
(CECRL) se axeaza pe 3 principii focalizate pe Incurajarea, sustinerea
si coordonarea eforturilor statelor membre, a ONG-urilor n vederea
perfectiondrii procesului de predare-invatare-evaluare a limbilor
straine, al cérui obiectiv major este formarea competentei de
comunicare interculturala.

- De asemenea, adaptarea si reformarea sistemului de
invatamant national n conformitate cu Procesul de la Bologna,
reprezintd o prioritate pentru implementarea invatdmantului centrat
pe competente si dezvoltarea competentei interculturale si de
comunicare lingvistica.

Pentru a atinge obiectivele mentionate, cadrele didactice si
stiintifico-didactice experimentate din cadrul departamentului Limbi
Moderne a ASEM elaboreaza si/sau actualizeaza periodic Curricula
universitara si Fisele unitatilor de curs la limbi straine conform
legislatiei in vigoare, a noilor cerinte metodico-didactice, axate pe
principii distincte, a cerintelor pietii muncii, nevoilor beneficiarilor
de produse si servicii educationale, in vederea asigurarii un proces de
predare-invatare-evaluare a limbilor de calitate.
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Tn acest scop, obiectivul major al unititilor de curs rezida in
dezvoltarea competentelor de comunicare orald si scrisa, specifice
mediului de afaceri (cu precaddere in domeniul profesional
corespunzator) si formarea unui comportament intercultural pentru
inserarea intr-un mediu sociocultural francofon, anglofon,
germanofon. Cursurile predate la ciclul 1 licenta promoveaza
abordarea comunicativ-actionald in predarea limbilor de afaceri,
avand urmatoarele obiective:

» Dezvoltarea gandirii critice, reflexive si autonome.

» Dezvoltarea competentelor de lucru cu dictionarele de

specialitate, textele autentice.

* Formarea mecanismelor intelectuale care sa combata si sa

previna discriminarea si xenofobia.

* Dezvoltarea adaptabilitdtii de insertie sociald 1intr-0

societate in continud schimbare.

De asemenea, cursurile respective urmaresc formarea a 2 tipuri
de competente: competente profesionale specifice (Cognitive:
achizitii de cunoagstere si intelegere; Functional-actionale/
aplicative: analiza, aplicare comunicare, integrare, creare) i
competente transversale (Autonomie si responsabilitate; Interactiune
sociala; Dezvoltarea personala si profesionala). Bineinteles,
formarea competentei interculturale are loc concomitent cu formarea
competentelor atat profesionale generale, specifice, cat si transversale
(de natura transdisciplinard), in context curricular si/sau
extracurricular.

Rezultatele invatarii/ finalitatile cursului sunt formulate de
cadrele didactice si se exprimd in termeni de competente, care
reprezintd ansamblul de cunostinte, deprinderi si caracteristiCi
individuale ale studentilor care le permit sa realizeze anumite sarcini,
actiuni. Ansamblul de competente dobéndite in procesul de predare-
invdtare-evaluare a limbilor strdine este considerat drept
mecanism/instrument de integrare socio-profesionala de succes.
Astfel, finalititile educationale sunt abordate prin prisma
competentelor specifice. In acest sens, competentele reprezinta un
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nou sistem de referintd al finalitdtilor de formare profesionald,
personala, inclusiv interculturala.

Formarea sistemului de competente se realizeaza de catre
profesorii de limbi straine cu ajutorul unitatilor de continut inter-,
intra-, trans- si/sau multidisciplinare, a unor teme de actualitate in
plan local, national, international. Or, competentele profesionale si
transversale sunt indispensabile absolventilor pentru solutionarea
eficienta si creativa a problemelor si situatiilor noi de munca, inclusiv
n context intercultural.

Este important sd mentiondm, ca calitatea competentelor
dobandite de studenti in cadrul cursurilor practice de limbi strdine de
afaceri, este conditionatd nu doar de continuturile propuse, ci si de
utilizarea strategiilor didactice pertinente atat traditionale, cat si
moderne, de activitatea individuala care include varii sarcini de lucru
n sala de curs sau autonom, precum si de activitatile extracurriculare
organizate.

In final, cu ajutorul unor strategii de evaluare initial3,
formativa, sumativa, prin instrumente valide, fidele si obiective, pe
baza unor criterii unice, transparente, corelate ariei tematice,
studentul este motivat spre succes, autodepasire, autoevaluare a
nivelului de evolutie, constientizare a punctelor forte si slabe, fiind
ajutat sa se integreze in mediul social.

In general, profesorii din cadrul departamentului elaboreaza
semestrial teste de evaluare a competentei de comunicare lingvistica,
conform nivelului de referintd atins, care includ un barem de
corectare si 3 itemi/probe/sarcini: intelegerea atat a mesajului oral
(audiere), cat si a textului scris (citire), producerea/exprimarea scrisa.
Competenta de comunicare orala este verificatd in cadrul orelor
practice de limba straina.

Astfel, in procesul de formare a competentelor profesionale,
transversale si interculturale, cadrele didactice trebuie sd mobilizeze
varii resurse de naturd cognitiva, afectivd, volitiva, interactiva,
actionald, sociald, motivationala si alte capacitati pe care le poseda.
De fapt, acest proces complex, de duratd, necesitd, pe langda o
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perfectionare profesionala continua a cadrelor didactice implicate, si
o formare interculturala.

Asadar, formarea competentei interculturale si de comunicare
lingvistica este un proces complex, multiaspectual, centrat pe student,
bazat pe interactiune, care se realizeaza prin intermediul limbajului
(un dialog intercultural) pe de o parte, si pe actiune, pe de alta parte,
si implica varii strategii pentru realizarea unor sarcini si activitati
comunicative sau de prelucrare a textelor orale sau scrise, care sa
faciliteze ulterior adaptarea la un mediu cultural diferit.

4. Forme si tehnici variate de activititi extracurriculare in vederea
Sformarii competentei interculturale

In general, mecanismul de formare si dezvoltare a competentelor
profesionale, transversale, de comunicare lingvistica si interculturala
descris detaliat in Curricula si Fisa unitatii de curs la Limba straina de
afaceri, cuprinde varii finalitati, continuturi, strategii/activitati/sarcini
de predare-invatare-evaluare, produse, etc., fiind dependent de
numerosi factori: calitatea interactiunilor profesor-student, student-
student, implicarea, (auto)motivatia, activitatea la orele practice,
autonomad, individuala, extracurriculara, etc.

In opinia noastrd, activititile extracurriculare academice
constituie un factor de succes si un instrument eficient in procesul de
invatare a limbilor striine, de formare si consolidare a competentelor
atdt generale, de comunicare lingvisticd si interculturale, cat si
profesionale specifice si transversale. De asemenea, pentru o mai
buna cunoastere a societatii in plan economic, politic si sociocultural,
o constientizare interculturald, in cadrul acestor evenimente sunt
valorificate ambele dimensiuni ale multilingvismului: socioculturala
$i economica.

De obicei, in domeniul educational, scopul evenimentelor
extracurriculare organizate reflecta functiile, obiectivele generale si
specifice ale acestora: educational(e), formativ(e), corectiv(e), de
ghidare/orientare profesionald, de dezvoltare a unor competente, etc.
Un aspect important al activitatilor extracurriculare este si faptul ca

118



ele au numeroase finalitati intelectuale, educative, morale si afective,
estetice, lingvistice si culturale.

Detaliind, e necesar sia mentionam ca in cadrul orelor de
curs/in invatarea formald a limbilor engleza, franceza si germana, cat
si In afara orelor de curs/in invatarea informala (in cadrul
evenimentelor  extracurriculare), cadrele didactice de la
departamentul Limbi Moderne valorifica atat dimensiunea ludica a
limbii (jocuri de rol, studii de caz, jocuri de simulare, jocuri de
cuvinte, jocuri de societate: orale sau scrise, audiovizuale, activitati
individuale: cuvinte incrucisate, rebusuri si alte activitati creative),
cat utilizarea estetica sau poeticd, imaginativa sau artistica a limbii
(cantecul, sceneta, teatrul, recitalul de poezie, audierea, lectura,
scierea, recitarea unor texte de imaginatie, benzile desenate,
caricaturile etc.) [3, p.51].

In prezent, se atesti o multitudine de forme si tehnici de
activitati extracurriculare in limbi straine: stiintifice, culturale,
cognitive, formative, informative, de divertisment, etc. Printre
acestea se enumera: conferinta, simpozionul, masa rotunda, panelul
de discutii, cercul studentesc pe subiecte, dezbaterea, workshopul,
expozitia tematicd, flashmobul, concursul de eseuri/postere,
festivalul, recitalul de poezie, evenimentul/sdrbatoarea legala/ziua
internationala, atelierul de comunicare, centrul de reusitd
universitard, excursia sau vizita la biblioteca, muzeu, expozitie,
teatru, organizatie, intreprindere, institutii ale statului, etc.

Realitatea ne  demonstreazi cd toate  activitatile
extracurriculare in domeniul educational au numeroase puncte forte,
contribuind nemijlocit la formarea unor abilititi de lucru in echipa
si/sau autonom, creativ, interactiv. Cu toate acestea, ele au si limite,
caci unele forme sunt valorificate din plin de cétre profesori si
studenti, altele - mai putin utilizate sau doar cu anumite ocazii, caci
solicitd mai mult timp si efort pentru organizare, implicd un numar
mai mare de participanti, necesita instructiuni clare, scenarii detaliate,
sarcini bine gandite, motivare, instruire prealabila, cerinte cognitive
inalte, abilitati creative, competente (inter)culturale de comunicare
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lingvistica mai avansate, deprinderi de lucru autonom si in echipa si
in grup, dorintd, vointa, etc.

5. Avantaje ale activititilor extracurriculare in limbi strdine

De fapt, activitatile extracurriculare in limbi strdine, organizate

in afara orelor de curs, aduc multiple beneficii tuturor: studentilor-
participanti, invitatilor si organizatorilor. Printre numeroasele
avantaje, enumeram urmatoarele:

Contribuie la formarea si dezvoltarea unui ansamblu de
competente necesare studentilor care vor interactiona cu alte
culturi, atdt generale, cat si de comunicare lingvistica,
profesionale si transversale, plurilingvad si multiculturala,
interculturala.

Amplificad dorinta, necesitatea cunoasterii mai multor limbi
straine (plurilingvismul).

Contribuie la extinderea mobilitatii internationale si integrarii
europene prin recunoasterea competentei lingvistice si a
calificarilor.

Impulsioneazd adaptarea la un nou spatiu/mediu cultural in
contextul mobilitatii academice, stagiilor de formare, angajarii
in campul muncii in alta tara, calatoriilor.

Cultiva toleranta, empatia fatd de alte culturi, constientizarea,
intelegerea si recunoasterea interculturald, acceptarea
diversitatii si a pluralismului cultural.

Faciliteaza intelegerea rolului si impactului culturii, a valorii
diversitatii culturale in viata sociala si profesionala.
Favorizeaza cunoasterea obiectiva gi o mai buna intelegere a
patrimoniului  cultural universal, a similitudinilor si
deosebirilor distinctive, imbogatind existenta si experienta
umana.

Stimuleaza interesul, curiozitatea, creativitatea, cercetarea,
descoperirea, gandirea reflexivd si critica, metacognitia,
libertatea de exprimare, stima de sine autoevaluarea,
autorealizarea.
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* Dezvolta individualitatea, curajul, abilitatea de a lucra in
echipa, independent sau autonom.

* Contribuie la dezvoltarea unei personalititi sanitoase,
echilibrate, armonioase, purtatoare de noi cunostinte
interculturale si valente culturale.

* Promoveazd invitarea prin interactiune si descoperire,
schimbul cultural, cooperarea reciproca.

* Asigura un comportament lingvistic si socio-lingvistic
productiv si eficient.

Asadar, intr-un fel sau altul, sirul de beneficii enumerate pot
servi drept argumente forte in organizarea si implicarea studentilor in
varii activitati extracurriculare 1n limbi strdine.

6. Cheia succesului in achizitionarea competentei interculturale

Bineinteles, cheia succesului in obtinerea unor rezultate
palpabile In materie de competente interculturale, la nivel individual
si colectiv, depinde de mai multi factori obiectivi si subiectivi, interni
si externi. Totusi, experienta proprie ne permite sd insistim asupra
faptului ca in mediul academic, informal sau formal, existd 2
elemente-cheie care asigura succesul in formarea si dezvoltarea
competentei interculturale si de comunicare lingvistica, cu ajutorul
unor activitati extracurrriculare in limbi straine.

Tn primul rand, este vorba despre profesorul/ indrumdtorul/
mentorul, care planificd si organizeazd evenimentul (interactiv,
interesant si util), sporeste motivatia, stimuleaza, Incurajeaza si
studentul/discipolul/beneficiarul, care acceptd provocarea, are
dorinta si vointa, participa si se implica activ.

Ulterior, pentru a realiza cu succes activitatea si a atinge scopul
si obiectivele fixate, ambele parti trebuie sa respecte anumite conditii
de pregitire, parcurgdnd cdteva etape de organizare a activitatilor
extracuriculare:

1. Stabilirea genericului, temei, tematicii, scopului, obiectivelor,
contextului.
2. Redactarea scenariului, continutului.
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3. ldentificarea formelor, metodelor, mijloacelor, instrumentelor,
actiunilor.

4. Distribuirea sarcinilor, rolurilor, identificarea
moderatorilor/animatorilor.

5. Fixarea timpului, perioadei optime de organizare si realizare.

6. Identificarea finalitatilor, a competentelor pentru a fi formate
si dezvoltate.

7. Stabilirea metodelor de evaluare a rezultatelor/produsului si de
autoanaliza.

8. Tragerea unor concluzii si invatdminte.

Astfel, colaborarea si conlucrarea eficientd in echipa/grup,
individuala si autonomad, respectarea obligatorie a etapelor sus-
mentionate si o buna planificare si organizare, conduc iminent la
realizarea unor evenimente extracurriculare interesante, care
favorizeaza achizitionarea unor abilitati, cunostinte, comportamente,
atitudini specifice necesare pentru un dialog intercultural eficient,
faciliteazd adaptarea la un mediu cultural diferit de al térii de origine,
intr-un cuvant, la formarea si dobandirea competentei interculturale
si de comunicare lingvistica.

7. Masa rotunda si panelul de discutii - activitati extracurriculare
in limba franceza pentru dezvoltarea competentei interculturale si
de comunicare lingvistica

Mediul invatarii academice trebuie sa fie suficient de
stimulativ si diversificat pentru a oferi fiecarui student o motivatie
sustinutd in vederea dezvoltari personale si profesionale armonioase.
Tocmai de aceea, organizarea unor activitati si evenimente
extracurriculare le permite studentilor sa exploreze si sd valorifice
eficient legaturile interdisciplinare si intercurriculare, instrumentele
intelectual-cognitive si emotional-afective proprii unei educatii
integrale.

Printre obiectivele activitatii extracurriculare cu studentii,
enumeram: cresterea motivatiei studentilor pentru invatarea limbilor
straine; incurajarea climatului deschis pentru alte valori culturale;
dezvoltarea personalitatii prin activitdti interpretative; dezvoltarea
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gandirii critice, reflexive, originale, creative in cadrul activitatilor de
grup; organizarea si promovarea lucrului individual si in echipa;
implementarea tehnologiilor educationale postmoderne; promovarea
valorilor etico-morale si spirituale; sporirea nivelului de cunostinte
generale; imbogatirea vocabularului; realizarea unor obiective din
programele si strategiile de dezvoltare in diverse domenii, nationale
si ale ASEM, etc.

De-a lungul anilor, in ASEM, sectiunile Limba Franceza,
Limba englezd si Limba germana, inclusiv Cercurile studentesti
tematice ,,.La Francophilie” si ,,English Club” din cadrul catedrei
Limbi Moderne Aplicate, ulterior a Departamentului Limbi Moderne,
au valorificat cu succes un bogat arsenal de metode si tehnici de lucru
Cu studentii in afara orelor de curs. Printre acestea enumeram:
organizarea a 10 editii a Conferintei stiintifice studentesti ,,Probleme
economice, politice si sociale si cdi de solutionare”/,,Probleme
economice, sociale si politice actuale in viziunea tinerilor”,
organizarea sectiunilor in 1. francezd si 1. englezd in cadrul
Simpozionului Stiintific al Tinerilor Cercetdtori ,,Provocdrile lumii
contemporane sub aspect cultural, social si economic”, sesiuni de
comunicari (,,Socio-Eonomic Aspects and Tendencies in the Modern
World”, ,,Dimensions francophones”), mese rotunde (,,Nous sommes
Francos!”, ,Le livre fait vivre”, ,,Bon livre, bon compagnon”,
»Advertising — a Form of Brainwashing”, ,,Landeskunde -
Kompetenz durch aktuelles Wissen. Tatsachen iiber Deutschland”,
,,Traficul de fiinte umane este inuman. Tu contezi!”), panele de
discutii (,,Market Leader in Education”, ,,Encouraging Leadership for
30 Years”, ,,A virtual round trip in England”, dedicat Zilei Limbii
Engleze — 23 aprilie, ,,I am proud to be a student”, ,,Eine virtuelle
Reise nach Deutschland”, ,,Entrepreuneurs francais qui ont changé le
monde”, ,,La puissance économique des villes frangaises”), brain-
ringuri (,,A travers I’économie”, ,,Business ethics”, ,,Connaissez-vous
la France?”), concursuri de dezbateri (,,Enjeux des jeux”,
,Multilinguisme — un atout de la nouvelle génération?!”, ,,Vers une
culture des affaires: mentalités, comportements, éthique”), expozitii
tematice dedicate Zilei Francofoniei — 20 martie, concursuri de eseuri
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(,,Mon idée pour le frangais”, ,,.Le role du facteur linguistique dans la
formation de futurs économistes”, ,.Le role du professeur dans
I’enseignement supérieur”), concursuri si expozitii de postere
(,,J’aime la francophonie”, ,,Dimensions francophones”, ,La
francophonie en  Moldavie”), festivaluri  (,,Kaléidoscope
francophone”, ,,Mosaique francophone™), recitaluri tematice de
poezie in limba franceza, workshop-uri (,,Schimb intercultural: de la
cunoastere spre prietenie”, ,,Disruptions to The Internet World :
Challenges, Opportunities, and Perspectives”, ,,The Metaverse : The
Arrival of The Future of 3D Research, Learning, Life & Commerce”),
flashmoburi, evenimente/sdrbatoari 1n masa/zile nationale si
internationale: ,,L’Europe a la wune!”, ,,OUl & I’Europe!”,
,,Kaléidoscope européen” (9 mai - Ziua Europei); ,,26 septembrie -
Ziua europeand a limbilor”, ,,Qui langue a, 8 Rome va”; ,,La jeunesse
c’est le printemps de la vie”, ,Est-il facile d’étre jeune?” (17
noiembrie - Ziua Internationala a Studentilor); ,,Dragobetele - la féte
de I’amour”, ,,Le véritable amour est une langue que le sourd peut
entendre et I’aveugle peut voir”, ,,St. Valentine Party” (24 februarie -
Dragobetele, 14 februarie - Ziua Sf. Valentin); ,,Sois libre! Les
trafiquants vendent des réves” (18 octombrie — Ziua Internationala
Antitrafic); ,,Le 5 octobre - Journée professionnelle de I’enseignant”;
»Halloween” — 31 octombrie si multe alte activitati extracurriculare.

Majoritatea evenimentelor au fost mediatizate pe paginile
ziarului ASEM ,,Curierul economic” sau, mai recent, pe paginile web
si de facebook a departamentului.

De altfel, aceasta traditie frumoasa persista, deoarece studentii
obtin nota maxima pentru activitatea individuald in cazul in care
participd minim la o activitate extracurricularda, ceea ce este un
element suficient de motivant.

In cele ce urmeazi, vom prezenta 2 activititi extracurriculare
organizate in acest an de studii, cu studentii-economisti din anul 1,
ciclul I Licenta. Manifestdrile au avut varii finalitdti educative,
formative, intelectuale, morale, cognitive, afective, comporta-
mentale, lingvistice, (inter) culturale. Activitatile au fost realizate in
semestrul 2, deoarece nivelul comun de referintd a competentelor
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dobandite atins este B1+/B2-, unde B1+ corespunde unui grad
superior al nivelului-prag, iar B2- corespunde nivelului avansat sau a
unui utilizator independent.

1. Masa rotundd cu genericul: ,,Cartea te invatd cum sd
traiesti”/,,Le livre fait vivre”, editia a 4-a, dedicatd Zilei
internationale a Francofoniei, organizata pe 23.03.22 in sala de
lecturd ,,Paul Bran”. Colectie in limbi strdine, in colaborare cu
Centrul de Informare a Uniunii Europene a BS a ASEM.

Publicul-tinta — studentii francofoni si francofili de la facultatile
Economie generald si Drept, Business si Administrarea Afacerilor,
invitati speciali, profesori, angajati ai Bibliotecii Stiintifice a ASEM,
2 studente-moderatoare din cadrul fiecarei facultati.

Scopul: Incurajarea si promovarea lecturii atat in limba materna, cat
si in limbi strdine, cultivarea dragostei de carte si frumos, stimularea
activitatii in salile de lecturd ale ASEM.

Obiectivele:

1. Formarea si dezvoltarea competentei interculturale si de
comunicare lingvistica, inclusiv de intelegere (lecturd, audiere),
vorbire (participare la conversatie, discurs oral), scriere (exprimare
scrisa).

2. Dezvoltarea competentei pluriculturale, a aptitudinilor de
deschidere si interesului fata de literatura universala, opere literare,
biografia scriitorilor.

3. Dezvoltarea capacititii de a invata; a aptitudinilor (de
descoperire) euristice; ridicarea nivelului de culturd generala si a
orizontului de cunostinte; Imbogatirea vocabularului

4. Dezvoltarea competentei existentiale, a cunostintelor
socioculturale; a personalitatii instruite si culte; promovarea valorilor
europene si francofone.

5. Constientizarea interculturald; sensibilizarea fata de cultura
universald; formarea spirituald si Tmbogatirea emotionala.
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6. Dezvoltarea aptitudinilor practice si a deprinderilor
interculturale; stimularea activitatilor creative, reflexive, autonome, a
lucrului in grup si in echipa.

7. Valorificarea dimensiunilor ludice, artistice si imaginative
ale limbii prin varii activitati estetice.

Metodele, tehnicile, instrumentele:

1. Prezentari PowerPoint: ,,Micul print/ Le Petit Prince” de
Antoine de Saint-Exupéry, ,,Sa nu ucizi o pasare cantatoare/ Ne tirez
pas sur I’oaseau moqueur” de Harper Lee, ,,Dragoste in contratimp/
A toi la nuit, a moi le jour”, autor Beth O’Leary, ,,Sub aceeasi stea/
Sous la méme étoile”, autor John Green, ,,Tema pentru acasd/ Le
devoir 4 rendre” de Nicolae Dabija, ,,Povara bunatatii nostre/ Le
fardeau de notre bonté”, autor lon Druta, Jane Austen ,,Orgoliu si
Prejudecati/ Orgueil et prejugés”, ,,Eu inca te iubesc/ Je t’aime
encore”, de Cristina Chiperi, imagini, fotografii din operele literare.

2. Postere tematice: ,,L.’univers est un immense livre”, , Le livre
fat vivre”, motto, aforisme, citate, proverbe despre carte si lectura,
ecusoane/emblema evenimentului.

3. Activitati interactive si cognitive: rebusul, construirea
aforismelor si comentarea lor, identificarea autorilor dupa titlul cartii,
dupa caricaturi, chestionarul.

4. Secvente video, audio din operele literare citite, lecturd din
poezia franceza.

5. Descrieri, comentarii, opinii personale, concluzii.

6. Pauze muzicale si de divertisment.

Rezultatele invatarii (Finalitdtile). Studentii pot/sunt capabili:

1. Sa realizeze activitati comunicative si de mediere.

2. Sa citeasca, traduca, inteleagd, parafrazeze, explice,
interpreteze, sa identifice ideile principale ale unor texte autentice,
facand o prezentare si descriere succintd sau detaliata a cartilor citite.

3. Sa inteleagd mesajele video, secventele audio si informatiilor
prezentate.

4. Sa utilizeze corect si adecvat repertoriul lexical, vocabularul,
sinonime/antonime, sa se exprime corect, clar si coerent, oral si in scris,
din punct de vedere gramatical referitor la subiectele culturale abordate.
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5. Sa participe la un schimb eficient de informatii, o conversatie,
prezentand si sustinand punctele de vedere exprimate.

6. Sa faca o descriere cu usurintd, si comunice cu suficienta
corectitudine, spontaneitate si fluentd, respectdnd intonatia si
pronuntia clara.

7. Sa structureze si sa prezinte Intr-un mod creativ si original
informatia din cartile citite, sa o sintetizeze si rezume, sd formuleze
concluzii , sugestii sau recomandari.

7. Sa elaboreze si sd prezinte PPt, postere tematice, jocuri
interactive si intelectuale, sa selecteze secvente audio si video
referitoare la subiectul abordat, valorificand dimensiunilor ludice,
artistice si imaginative ale limbii.

8. Sa constientizeze rolul cartii - sursa credibila, inepuizabila de
informatii, emotii si sentimente, prieten si consilier etern.

9. Sa utilizeze noile tehnologii de comunicare (TIC-urile) Tn
dobandirea abilitatilor practice si de Invatare autonoma.

10. Sa coopereze in activitatea de grup, sd accepte o experientd
noud, sa manifeste o atitudine empatica, deschisa fata de alte valori,
comportamente, opinii.

11. Sa wvalorifice cunostintele obtinute atdt generale, cat si
socioculturale despre cultura nationald si universala (autori clasici si
contemporani, operele lor literare).

12. S& congtientizeze rolul competentei interculturale si de
comunicare lingvisticd pentru dezvoltarea personala si profesionala.

Premierea participantilor
Diplome de participare studentilor, diploma pentru organizarea
activitatii, mici cadouri din partea Delegatiei UE in RM.

2. Panelul de discutii cu genericul : ,,Da Europei”!/ ,,OUI a
I’Europe”! dedicat Zilei Europei — 9 mai, editia a 3-a, organizat pe
12.05.2022 in sala de lecturd ,,Paul Bran”. Colectie in limbi strdine,
in colaborare cu Centrul de Informare a Uniunii Europene a BS a
ASEM.
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Publicul-tinta — studentii francofoni si francofili de la facultatile
Business si Administrarea Afacerilor, Economie Generald si Drept,
invitati speciali, profesori, angajati ai Bibliotecii Stiintifice a ASEM,
2 studente-moderatoare din cadrul fiecarei facultati.

Scopul: Promovarea dialogului intercultural, a valorilor europene
comune (democratia, drepturile omului, statul de drept, etc.) in
contextul diversitatii culturale si lingvistice.

Obiectivele:

1. Formarea si dezvoltarea competentei interculturale si de
comunicare lingvistica, inclusiv de intelegere (lecturd, audiere),
vorbire (participare la conversatie, discurs oral), scriere (exprimare
scrisa).

2. Dezvoltarea competentei plurilingve si pluriculturale, a
aptitudinilor de deschidere si interesul fatd de valorile universale,
europene si francofone.

3. Familiarizarea cu istoria credrii UE, simbolurile, avantajele si
beneficiile constructiei europene; dobandirea cunostintelor despre
personalitati marcante care au stat la baza fondarii UE.

4. Dezvoltarea capacitatii de a invata, a aptitudinilor (de
descoperire) euristice; ridicarea nivelului de culturd generald si a
orizontului de cunostinte; imbogdtirea vocabularului.

5. Dezvoltarea competentei existentiale, a cunostintelor
socioculturale; formarea opiniei vizavi de Uniunea Europeana,
valorile comune si prioritatile ei; promovarea valorilor universale,
europene si francofone.

6. Constientizarea interculturala, sensibilizarea fata de cultura,
traditiile, portul popular, limbile vorbite, gastronomia europeani;
formarea spirituala, imbogatirea emotionala.

7. Dezvoltarea aptitudinilor practice si a deprinderilor
interculturale; stimularea activitatilor creative, reflexive, autonome, a
lucrului in echipd, participarea la proiecte comune.

8. Valorificarea dimensiunilor ludice, artistice si imaginative ale
limbii prin activitéti estetice.

9. Identificarea oportunitatilor oferite de multilingvism,
interculturalitate, integrarea europeana.
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10.Instruirea privind accesarea site-ului Bibliotecii Electronice a
UE.

Metodele, tehnicile, instrumentele:

1. Prezentari PowerPoint: ,,Les racines de la construction
européenne”, ,,Les peres fondateurs de 1’Union européenne”, ,,Les
symboles de I’'UE”, ,,Les langues parlées en Europe”, ,,Les traditions
des pays européennes”, ,Espagne: Avant et Aprés I’adhésion a
I’UE”, ,,Les avantages de la construction européenne”.

2. Calatorii virtuale: ,,Découvrez 1’Europe en train!”, ”Les plus
beaux endroits de 1’Europe”.

3. Activitati interactive s$i cognitive: rebusul ,,Decouvrons
I’Europe!”, construirea aforismelor si comentarea lor, jocul distractiv
,Ghiceste persoana dupd caricaturd”, victorina ,,Connaissez-vous
bien Union européenne et le Conseil de 1’Europe ?, concursuri,
intrebari-raspunsuri.

4. Sondajul de opinie: ,,Cat de europeni suntem, de fapt? .

5. Secvente video: Qu’est-ce que I’UE?, audio: imnul Europei
,,Ode & la joie”, pauze muzicale si de divertisment.

6. Postere tematice: ,,La cuisine européenne”, ,,Pays membres de
I’UE”, motto, aforisme, citate, proverbe, ecusoane/emblema
evenimentului.

7. Descrieri, comentarii, opinii personale, concluzii.

Rezultatele invatarii (Finalitdtile). Studentii pot/sunt capabili:

1. Sa citeasca, inteleagd, parafrazeze, explice, interpreteze, sa
identifice ideile principale ale unor texte autentice, facand o
prezentare si descriere succinta sau detaliatd pe marginea subiectului
abordat.

2. Sa inteleagd mesajele video, secventele audio si informatiilor
prezentate.

3. Sa utilizeze corect si adecvat repertoriul lexical, vocabularul,
sinonime/antonime; s se exprime corect, clar si coerent, oral si in
scris, din punct de vedere gramatical referitor la subiectele culturale
abordate.

4. Sa participe la un schimb eficient de informatii, o conversatie,
prezentand si sustinand opiniile exprimate.
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5. Sa faca o descriere cu usurintd, sd comunice cu suficientd
corectitudine, spontaneitate si fluenta, respectand intonatia si
pronuntia clara.

6. Sa analizeze, structureze, sintetizeze si rezume informatiile
referitoare la subiectul pus in discutie; sa argumenteze punctul de
vedere prin analize comparative; sa formuleze concluzii, sugestii sau
recomandari.

7. Sa elaboreze intr-un mod creativ, original si sa prezinte PPt,
postere tematice, jocuri interactive, intelectuale, cognitive; sa
realizeze un sondaj de opinie, s selecteze secvente audio si video in
contextul tematicii, valorificand dimensiunilor ludice, artistice si
imaginative ale limbii.

8. Sa utilizeze eficient surselor de informare si formare personala
si profesionala, noile tehnologii de comunicare (TIC-urile) in
dobandirea abilitatilor practice si de Invatare autonoma.

10. Sa coopereze 1n activitatea de grup, sa realizeze varii sarcini
comunicativ-actionale, sd accepte o experientd noua.

9. Sa valorifice cunostintele obtinute atit generale, cat si
socioculturale despre cultura si valorile europene, sa constientizeze
rolul competentei interculturale si de comunicare lingvistica pentru
dezvoltarea personala si profesionala.

10. Sa manifeste o atitudine empatica, deschisa fatd de alte culturi,
comportamente, opinii, multilingvism si interculturalitate, un interes
sporit fatd de UE, valorile si oportunitatile oferite, fatd de rapoartele
Comisiei Europene, activitatea Parlamentului European, procesul de
integrare europeana a Republicii Moldova.

11. Sa demonstreze abilitati de accesare a site-ului Bibliotecii
Electronice a UE pentru dezvoltare personala si profesionala.

Premierea participantilor

Diplome de participare studentilor, diploma de apreciere pentru
promovarea valorilor europene in RM organizatorului, mici cadouri
din partea Delegatiei UE in RM.
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Asadar, observarile noaste directe n rolul de observator-
participant, dar si analiza si evaluarea rezultatului/produsului obtinut
in comun cu studentii, denota ca activitatile propriu-zise au fost bine
planificate si organizate minutios (pregatirile au Inceput dupa
sesiunea de iarnd), au avut loc in perioada optima (fara evaluari), au
fost bogate in continut, interactive, ceea de a contribuit la realizarea
Cu succes a scopurilor propuse, dar si a obiectivelor atat curriculare,
cat si extracurriculare.

Mai mult, tematica a fost actuala, interesanta, utila, stabilita de
comun acord, ceea ce a facilitat selectarea materialelor necesare si
elaborarea scenariilor, distribuirea sarcinilor si rolurilor. Intrucat
masa rotunda este la a 4-a editie, iar panelul de discutii la a 3-a,
suportul metodico-didactic si logistic, acordat atat de profesor, cat si
de BS a ASEM, a contat foarte mult, fiind util pentru studentii aflati
la prima lor experienta.

In opinia participantilor, rezultatele au intrecut asteptirile, dat
fiind responsabilitatea, implicarea, colaborarea si cooperarea de care
au dat dovada (in pofida faptului ca erau din grupe, specializari si
facultati diferite si nu se cunosteau pand la eveniment), dar si
sustinerea, motivarea, incurajarea, sfaturile si ajutorul oferite de
profesor si angajatii BS.

De asemenea, metodele, tehnicile si instrumentele alese au
favorizat realizarea obiectivelor fixate, a finalitatilor, au condus la
formarea, dezvoltarea si consolidarea unor competente necesare in
context pedagogic, (inter)cultural, situatii concrete (existente sau care
pot sd aparad pe parcursul activitatii de integrare sociald, culturala,
lingvisticd, profesionald).

In aceasta ordine de idei, mentionam ca rezultatele obtinute de
datoreaza si corelarii reusite/eficiente a cunostintelor generale ale
studentilor (savoirs - a sti/a cunoaste), deprinderilor (savoir-faire - a
face/a realiza, a competentei existentiale (savoir-étre — a fi), a
capacitatii/ aptitudinilor de a Invéta (savoir-apprendre), a competentei
de comunicare lingvistica (care integreaza trei componente: lingvistica,
sociolingvisticd si pragmatica) si valorificarii acestora la nivel oral,
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scris, descriptiv, narativ, argumentativ, euristic, aplicativ pe parcursul
seminarelor de limba franceza si a evenimentelor organizate.

Prin urmare, cunostintele, deprinderile, capacitatile,
aptitudinile pe care le poseda studentii sau sunt formate, dezvoltate,
consolidate pe parcursul orele practice sau in timpul activitatilor
extracurriculare, conduc la rezultate palpabile atat la nivel general
(lingvistic), cat si (inter)cultural sau existential.

In acest context, mentionim ci reusita activitatilor realizate
denotd si faptul cd implicarea activd a studentilor in organizarea
acestor evenimente a fost foarte benefica, oferindu-ne prilejul de a-i
sensibiliza fatd de aprecierea adevaratelor valori culturale nationale,
europene si universale, de a promova si cultiva dragostea de carte si
de frumos, spiritul de tolerantd, empatie, deschidere si acceptare a
altor valori, de a descoperi si aprecia diversitatea lingvistica si
culturala, traditii, stiluri, comportamente, etc.

Suntem convinsi ca momentele de revelatie si reflectie din
cadrul evenimentelor respective asupra mai multor concepte si
notiuni (autenticitate, creativitate, originalitate, personalitate, talent,
dragoste, valori general-umane, limba, culturd, aptitudini, dialog
cultural, democratie etc.) si-au lasat amprenta asupra participantilor,
contribuind la formarea competentelor-cheie necesare tinerilor n
epoca globalizarii/mondializarii si integrarii europene.

Un aspect deloc neglijabil, remarcat de toti participantii, este
ca implicarea in aceste activitati interactive a sporit gradul de
cooperare cu studentii de la alte facultati, din alte grupe, a imbunatatit
relatia student-profesor, student-student, generand o descatusare si
depasire a propriilor limite, in special, a fricii de comunicare in limba
franceza in fata publicului.

De asemenea, studentii au dobandit noi cunostinte generale si
socioculturale despre cultura, istoria nationald si universala (autori
clasici si contemporani, operele lor literare), si-au exprimat vointa si
dorinta de a trai impreuna ,,intr-un spatiu al pacii si stabilitatii”, care
este o sansa in plus de a ne considera ,,Europeni”. Or, concluzia la
care s-a ajuns este ca ,,Europa stimuleaza progresul mondial. Ea este
o oaza de democratie si drepturi, de pace si onestitate”/,,L'Europe, la
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composante qui stimule le progrés mondial. C'est une oasis de la
démocratie et des droits, de la paix et de I'nonnéteté”.

Prin urmare, cconstientizarea interculturala, perfectionarea
abilitatilor de comunicare, Tmbogatirea experientei lingvistice,
sociolingvistice si pragmatice prin varii activititi comunicative si nu
numai, axate pe interactiune si sarcini actionale corespunzatoare, in
contextul activitatilor organizate, vine in sustinerea ipotezei initiale
de cercetare si ne ajutd sa validam premisa de la care am pornit la
inceputul studiului: activitatile extracurriculare au un rol foarte
important in formarea competentei interculturale si de comunicare
lingvistica, precum s$i a unor competente complementare, axate pe
actiune, cu scopul de a realiza sarcini concrete si a obtine rezultatele
scontate la nivel general, dar si cultural si/sau intercultural.

Evident cd in procesul de organizare si realizare a
evenimentelor mentionate au fost si varii obstacole si
disfunctionalitati. In acest sens, mentionim ci studentii s-au
confruntat cu diverse bariere si blocaje la atat la nivel individual
(emotii excesive, lipsa de experienta si deschidere, de timp si dorinta,
interes redus fata de subiectul abordat, absenta feedback-ului pozitiv,
abilitdti deficitare de ascultare, izolarea fatd de ceilalti), cat si
lingvistic (probleme legate de limbaj, pronuntie defectuoasa,
perceptie eronatd a sensului, teama de a comunica in altd limba,
verbal si In public, nesiguranta privind capacitatea de exprimare orala
sau scrisa etc.).

De altfel, au fost si situatii confuze, promisiuni nerespectate,
gafe, erori de tot genul comise atat verbal, cat si in scris, unele din ele
fiind observate si corectate pe loc. Bundoard, o studentd care a
elaborat un poster tematic original si creativ, din cauza fricii de a-l
prezenta in public, in limba franceza, a absentat, preferind sa-|
transmita unei colege de grupa. Bineinteles, ca s-a intervenit prompt
sau pe parcurs, fiecare situatie a fost tratata cu delicatete si intelegere
prin actiuni preventive si/sau corective (sensibilizare, explicatii,
sfaturi, sustinere, incurajare) pentru a nu demotiva si ,,taia pofta” de
a mai participa la asemenea activitati.
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In cele din urma, dorim s mentionim ca experienta de orice
naturd (lingvistica, (inter)culturald, cognitiva, afectivda, comporta-
mentald), acumulata sau in curs de dobandire atét in cadrul curricular,
extracurricular, cat si pe parcursul vietii, le va fi de un real folos
studentilor, contribuind la reducerea la minim a socului specific
diversitatii interculturale, la atenuarea impactului multiplelor bariere
interculturale, la nivel emotional, comportamental si social, in plan
individual si colectiv.

CONCLUZII
1. in prezent, plurilingvismul si diversitatea culturald au devenit o
componenta fundamentala a identitatii europene, iar multilingvismul
—unul dintre pilonii esentiali ai societdtii moderne multiculturale. De
aceea, diversitatea culturala, bariercle interculturale, nevoia
stringentd de interactiune confirmd, o datd in plus, importanta
formarii si dezvoltarii unor competente integrate, complexe, care
imbind optim cunostintele generale individuale, deprinderile,
aptitudinile/strategiile cognitive si atitudinile lingvistice in functie de
nivelurile comune de referintd a CECRL, la nivel general, lingvistic,
dar si (inter)cultural, existential.
2. In conditiile globalizarii, multilingvismul si multiculturalismul au
un impact semnificativ nu doar asupra educatiei, dar si a
managementului intercultural al Tintreprinderilor. Atat sistemul
educational, cu ajutorul profesorilor si formatorilor de limba straina,
antrenati in formarea competentei interculturale si de comunicare
lingvisticd, cat si managementul intercultural, gratie managerilor si
practicienilor cu experientd culturald, Incearcd si analizeze si
gestioneze diferentele si particularitatile (inter)culturale, si intr-un
final, sa le valorifice, fara a pierde propria identitate culturala, pentru
a preveni esecurile si a depasi posibilele bariere, a eficientiza dialogul
si relatiile interculturale, a spori gradul de deschidere, toleranta,
acceptare a celuilalt.
3. Intr-o economie sustenabild, bazati pe cunoastere, pentru o
activitate profesionald eficienta, tinerii specialisti au nevoie nu doar
de cunostinte, deprinderi si abilitati profesionale, competente
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generale, specifice, transversale, ci si de competente interculturale, de
comunicare $i interactiune sociald, actiune si mediere care dezvolta
potentialul lor adaptiv la noile provocédri economice, politice,
tehnologice, sociale si (inter)culturale.
4. Avantajele reale ale valorificarii diversitatii lingvistice si culturale
pentru studentii de azi sunt multiple, pornind de la cunostinte,
informatii si interactiuni, motivatie si angajamente, pentru a beneficia
de o iInvatare si formare interculturald de calitate, perspective si
oportunitdti de dezvoltare creativa si autentica, a dobandi abilitati si
comportamente adecvate unui mediu intercultural si a obtine, in final,
performante, profit si renume.
5. Competenta interculturald este o competentd complexa, integrata,
cu numeroase elemente constitutive, de durata, care se formeaza si de
dezvolta  atat In  cadrul  curricular/formal, cat i
extracurricular/informal si pe tot parcursul vietii. In varii situatii de
interactiune interculturala, reactiile si actiunile actorilor sociali sunt
determinate de atitudinile si comportamentele acestora. Totodata,
deschiderea, interactiunea si dialogul, cunoasterea, intelegerea si
acceptarea diferentelor interculturale, adaptarea, flexibilitatea,
integrarea si convietuirea intr-un alt mediu/spatiu, depind, in mare
masurd, de competenta de comunicare lingvistica si interculturala.
6. Profesorii de limbi straine din cadrul DLM au misiunea complexa
de a forma, motiva si Incuraja si sustine studentii si dobandeasca
competentele necesare, aplicabile in contexte multiple, Tndeosebi,
cultural si intercultural, pentru a obtine rezultatele dorite.
7. Din perspectiva didacticd, competentele lingvistice si de
comunicare in limba-tinta dobandite, sunt foarte importante, dar nu si
decisive in identificarea unor reactii, actiuni si solutii eficiente la
problemele aparute in diverse contexte interculturale. Astfel, pentru
a face fata provocarilor interculturalitatii, studentii trebuie sa poata
integra varii competente si elemente constitutive: Cunostintele ca
parte fundamentald a competentei (cultura generald, cunostinte
socioculturale, constientizarea interculturald), Aptitudinile si
deprinderile (aptitudinile practico-sociale, tehnice si profesionale,
aptitudinile si deprinderile interculturale), Competenta existentiala
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(atitudinile, motivatiile, valorile, credintele, stilurile cognitive,
trasaturile personalitatii), Capacitatea de invatare (constiinta limbii
si a comunicarii, a aptitudinilor fonetice, de Invétare, euristice/de
descoperire), Competentele de comunicare lingvistica (lingvistica,
sociolingvisticd, pragmaticd) si implicit, Experientele anterioare.
8. Activitatile si evenimentele extracurriculare variate, organizate
impreuna cu studentii, contribuie cu succes la formarea si dezvoltarea
competentelor interculturale si de comunicare lingvisticad, mult
solicitate de piata muncii locale si internationale, faciliteaza
achizitionarea unor cunostinte si comportamente specifice, necesare
pentru un dialog intercultural eficient si productiv, care sa permita
abordarea, perceperea, interpretarea, intelegerea, acceptarea
diferentelor dintr-un mediu strdin, fara a pierde propria identitate
culturala.
9. Avantajele evenimentelor extracurriculare organizate sunt
multiple: antreneazd studentii 1n varii activititi tematice, socio-
culturale, interesante si utile, cultiva interesul pentru subiecte actuale
in materie de cultura, civilizatie, valori, limba, democratie, drepturile
omului, integrare europeand, fructificand talentele personale;
dezvolta creativitatea si originalitatea, aptitudini speciale, cognitive,
intelectuale, afective; abilitati de a lucra in grup, de a colabora cu
colegii, facind schimb de informatii si opinii; stimuleaza
comportamente etice, civilizate; promoveaza un stil de comunicare
adecvat unor contexte interculturale noi.
10. De obicei, activitatile extracurriculare se desfasoara intr-un cadru
informal, ceea ce permite studentilor cu dificultati de afirmare in
mediul universitar sa-si reducd nivelul de anxietate si sd-si
maximizeze potentialul intelectual, sporind interesul fata de studierea
limbilor strdine si dobandirea competentelor de comunicare
lingvistica si interculturald, necesare intr-o societate postmoderna,
plurilingva si multiculturald. De altfel, studentii se deprind si
foloseasca diverse surse informationale, sa sistematizeze date, invata
sd Tnvete, sd negocieze, s comunice eficient, convingator, accepta
reguli, 1si asuma responsabilititi, se autodisciplineaza si
automotiveaza.
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11. Prin urmare, studiul realizat vine sa confirme ca scopul studierii
limbilor si culturilor franceze, engleze si germane in cadrul institutiei
noastre este de a transforma studentul intr-un utilizator competent si
experimentat, mai independent in reflectii si actiuni, mai responsabil
si cooperant in relatiile cu alte persoane, din culturi diferite, de a-i
dezvolta competenta plurilingva si pluriculturala ,,pentru a-i permite
sd infrunte problemele de comunicare pe care le inainteaza viata intr-
o Europa multilingva si pluriculturald” [3, p.6].
12. Aplicarea pe larg a principiilor unei educatii interculturale in
sistemul de invatdmant autohton, realizarea periodica a activitatilor
extracurriculare in vederea formarii competentelor corespunzatoare
unei diversitati interculturale accentuate, adaptarea acestora la
nevoile personale si profesionale de dezvoltare si autorealizare a
tinerilor, dobandirea autonomiei in invatarea limbilor de-a lungul
intregii vieti, vor contribui la solutionarea unor probleme atat
socioeconomice, cat si interculturale (etnocentrism, discriminare,
xenofobie, intolerantd etnicd si religioasd, inechitate socio-
economica), la progres economic, bunastare materiala si spirituala.
13. Tn acest sens, un pas important in crearea premiselor favorabile
pentru dezvoltarea competentei de comunicare lingvisticd si
interculturala ar fi si implementarea conceptului de interculturalitate
in sistemul de educatie din Republica Moldova, care pune accent pe
abordarea comunicativ-actionald; strategiile didactice interactive si
investigationale; formele cooperante de invatare si colaborare atat
formala, cat si informald; formarea si dezvoltarea competentelor in
baza particularitatilor individuale, centrate pe elevi/studenti,
considerand competentele ca fiind un ansamblu de valori, atitudini,
capacitati si cunostinte necesare pentru a se adapta la procesul
ireversibil de globalizare/mondializare si integrare europeana.
14. Tn concluzie, unele sugestii la nivel de departament: continuarea
organizarii si promovarii activitatilor extracurriculare cu studentii pe
parcursul anului universitar; identificarea unor modalitdti de motivare
a studentilor si recompensare a efortului depus; infiintarea unui Club
de dezbateri, a unor Cercuri studentesti tematice/pe interese;
implicarea activd a cadrelor didactice in organizarea, in mod
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individual sau Tn colaborare, a varii evenimente extracurriculare utile
si interesante, n scopuri educative, formative, de ghidare/orientare in
carierd, de dezvoltare a competentelor, etc. Or, ,,cunostintele,
deprinderile si notiunile sunt componente importante ale succesului
in toate sferele activitatii, dar ele nu il asigura. Succesul depinde, de
asemenea, §i nu intr-o masurd micd, de obiective, valori, sentimente,
sperante, motivare, independentd, cooperare, perseverentd si intuitie
a oamenilor.” (V. De Landsheer)
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Abstract. The article presents an overview on the practices of consecutive
interpreting in the higher-education institutions. It emphasises teaching and
learning approaches from a multilingual perspective with an aim to compare the
realities in different academic environments and namely Department of
Translation, Interpretation and Applied Linguistics from Moldova State
University (Republic of Moldova), Department of Foreign Languages and
Literatures from “Alexandru loan Cuza” University of lasi (Romania), Institute
of Translation Studies (IT) from Charles University in Prague (Czech Republic)
and Department of Translation Studies (DT) from ““Constantin the Philosopher”
University of Nitra (Slovakia), where | carried out research stays for my PhD
studies from 2017 to 2019. This is a case-study based on personal reflections and
conclusions regarding the educational process. The training practices of future
interpreters at the mentioned institutions are described with regard to the
curricular contents and teaching strategies used in the organisation of the
teaching-learning activity: materials, methods, means, timeline distribution of
the stages of the lesson, monitoring of students’ activity, degree of student
involvement during the lessons and other resources aimed at achieving the set
objectives.
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INTRODUCTION. SCOPE AND AIM OF THE STUDY

Multilingual language professionals, including translators and
interpreters, are an important asset in the development of our society, and
consecutive interpreting (CI) is one type of such a multilingual
communicative activity which has become increasingly necessary in
contexts that require international and intercultural communication in
order to carry across messages and, therefore, to strengthen relations
among people and societies. Therefore, multilingualism in society is
driven by political, historical, economic and social factors [2, p.2].
Academic and scientific activities carried out through student exchange
programmes, mobilities for the teaching staff, researchers and doctoral
students for teaching, lectures, seminars, supervision and examinations,
etc. are proof that there is need for closeness that transcends time and
space, unity, sustainability, diversity, evolution and growth.

The present paper offers a comparative perspective on praxeological
approaches to the subject of ,,Consecutive Interpreting” taught at four
Eastern European and Central European higher-education institutions
where | carried out research stays for my PhD studies from February 2017
to July 2019. The comparative overview is from the perspective of
teaching activities at the Department of Translation, Interpretation and
Applied Linguistics (Moldova State University), and had classroom
observations at the Department of Foreign Languages and Literatures
(“Alexandru Ioan Cuza” University of lasi), at the Institute of Translation
Studies (Charles University in Prague) and at the Department of
Translation Studies (“Constantin the Philosopher” University of Nitra).
Therefore, the aim of this paper is to present the educational practices at
the above-mentioned institutions from a comparative point of view. The
educational dimension of multilingualism in this paper is defined and
explained through its social and individual dimensions [3, pp. 87-88] with
emphasis on the description of different educational systems, teachers’
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and learners’ perceptions and roles in teaching and learning, teacher
reflections on their roles in participating in the act of education. The
practices oriented towards future interpreters’ training and skills
acquisition are described in the light of syllabi contents and teaching
strategies used in the organisation of the teaching-learning process. Thus,
the key-points that were reflected in the description of the didactic
activities and the conclusions that were reached address the following
aspects: didactic materials, methods, means, timeline distribution of the
stages of the lesson, monitorisation of students’ activity, and other
resources aimed at achieving the set objectives.

DIVERSITY IN EDUCATIONAL SYSTEMS. THE CASE
OF CENTRAL EUROPE AND EASTERN EUROPE HIGHER-
EDUCATION INSTITUTIONS

At the Department of Translation, Interpretation and Applied
Linguistics (Department TIAL), theoretical and practical training in CI
begins in the second year of studies (4" semester) with the subject
“Consecutive interpreting from English into Romanian/Russian of
legal/economic texts” for which an excerpt of the syllabus provisions is
presented in Annex 1, and continues in the third year (5" semester) with
“Oral translation techniques. Consecutive interpreting from
Romanian/Russian into English”. In the first semester of CI, students
should acquire attention and concentration skills, active listening skills,
mnemonic skills, and comprehension and speech analysis skills,
through practical exercises, fluent expression, intralinguistic and
interlinguistic reformulation of information. Consecutive interpreting is
carried out on short and medium segments of meaning, initially without
notes, by coordinating efforts in listening, comprehension, speech
analysis and target-language rephrasing of the meaning. Towards the
end of the 4" semester and the beginning with the 5" semester students
are introduced to the note-taking system and techniques. Also, in the 5%
semester students attend the theoretical-practical course “Oral
Translation Techniques” that introduces them into the basics of practical
aspects and training resources for interpreters, the linguistic corpus
(interpreting different types of speeches), identifying and overcoming
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problems and difficulties in interpretation, translation techniques, the
importance of pre- and post-interpreting analysis.

The structure of a teaching activity in Cl from English into
Romanian at the Department TIAL is presented below, and is
illustrated through a personal experience.

Teaching activity to train mnemonic skills in consecutive
interpreting

Stage 1. Organisation moment. The teacher prepares the
materials for the lesson (narrative-descriptive text for the
“Shadowing” exercise with pauses, narrative-descriptive speeches
with contents easily to mentally visualize) and takes attendance.

Stage 2. Engagement activity. The teacher uses the exercise
“Shadowing with a twist” which involves repeating the information
exactly in the language in which it was conveyed (here, English). The
teacher segments the text into 5-second units of meaning and reads
each segment pausing to allow students to repeat it. The exercise
becomes a kind of Cl and has the advantage of developing short-term
memory. Frontal activity is used as form of class organisation.

Stage 3. Presentation. The teacher summarises the topic taught
in the previous lesson “Role of Memory in consecutive interpreting.
Types and characteristics of memory” through a question-and-answer
session. The teacher announces the topic of the lesson “Active
listening and speech analysis”.

Stage 4. Study. The teacher announces the title of the speech;
announces the key words, including words and phrases that might cause
difficulties in interpreting. Students listen to the speech and, while doing
s0, they take notes to answer the following questions related to the speech:
Who? What? Where? When? Why? How? to demonstrate their
understanding of the speech. The teacher applies the frontal activity and
engages students in a simple “question-answer” dialogue. The teacher
repeats the exercise based on another speech. The lesson continues with
an exercise in gradually extending the recall. Students listen repeatedly to
a narrative speech with descriptive elements. As a result of the first
listening, students identify the main information in the speech. Students
fill in the information with details after listening to the speech. The aim is
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for students to be able to reproduce all the main ideas and as many details
of the speech as possible. Students work in pairs to share information
about speech content.

Stage 5. Ensuring retention and transfer is achieved through the
method of conversation between teacher and students on what was
learned during the lesson.

Stage 6. Teacher announces homework.

Personal reflections and concluding remarks. The teaching-
learning methods used in class are, for the most part, interactive and
active-participatory. Verbal communication is mostly employed, face-
to-face activities and pair work are practised. All students are involved
during the lesson. Narrative-descriptive speeches are used for the ClI
exercises, which are selected according to students’ general level of
linguistic skills. The teacher tries to develop students’ analytical skills
through active and attentive listening. Lesson stages are completed at
a moderate pace, according to the students’ learning abilities.
Explanations and clarifications are mostly in English. Language
interference with Russian is quite frequent in the process of
interpreting due to the fact that some students are bilingual and they
use Russian a lot. Hence, language mistakes occur more often among
Moldovan students compared to the Romanian ones (based on a
contrastive analysis during an empirical research with the participation
of Romanian and Moldova students that we carried out in 2017).
Nevertheless, from our observations, we could not conclude that the
quality of the target-speech is superior among students from the
department of Foreign Languages and Literatures compared to those
at Department TIAL. Another peculiarity of Moldovan students is that
some of them tend to use translanguaging as the process of making
meaning, shaping experiences, gaining understanding and knowledge
through the use of two languages [1, p. 288], in an attempt to fulfil the
transfer of the message in interpreting from English into Romanian.
This linguistic phenomenon can also be noticed in students’ think-
aloud protocol [4] in CI when they resort to Russian in order to recall
the appropriate translation equivalent in Romanian.
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At the Department of Foreign Languages and Literatures
(“Alexandru loan Cuza” University of lasi), students that specialise in
“Translation and Interpreting” are trained in the subjects
“Communication skills in foreign language A (translation from the
press, specialised translation: economic field, consecutive
interpreting)” (3" semester) and “Communication skills in a Foreign
Language A (consecutive interpreting, specialised translation: legal
field, specialised translation: medical field)” (4" semester). The
general framework for the subject “Communicative competence in
foreign languages” taught in the 3 semester is included in the excerpt
from the syllabus (Annex 2) according to which the objectives of the
subject are: - to develop communicative skills in the foreign language
and in the mother tongue with a focus on translation, - to improve
linguistic, textual, intercultural, thematic and technological
competence, - to develop consecutive interpreting skills (CIC).
Contents comprise translation of newspaper articles, specialised
translation of business texts, and Cl between language A or language
B and the mother tongue (Romanian). Interactive teaching-learning
methods are applied. The scenario of a lesson on “Communication
Skills in a Foreign Language” is presented below.

Teaching activity to train consecutive interpreting with note-taking

Stage 1. Organisation moment. The teacher takes attendance and
prepares the materials.

Stage 2. Homework check.

Stage 3. Study/ Learning activities. The teacher announces the
title of the speech and gives a brief description of its contents. The
speech was selected from the Speech Repository website. The teacher
segments the speech into 1-minute units of meaning. While listening
to the speech segments, all students take notes. After listening to each
segment, the teacher and the students clarify the meaning of some
linguistic structures that students might have difficulties with. The
teacher nominates a student to interpret each segment of speech in
English. If the nominated student is unable to interpret, another one
takes over the task. Consecutive interpreting is followed by analysing
the linguistic and non-verbal quality of each segment. Interpreting
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students self-assess their interpreting and receive feedback from their
peers and teacher.

Stage 4. Homework announcement.

Personal reflections and concluding remarks. Frontal work
prevailed in the didactic activity. The conversational method was
mainly used. Some students found it difficult to recall information from
the source-speech which, as suggested by them, was attributed to the
following aspects: lengthy speech segments, interpreting from the
mother tongue into English was quite difficult, some terms which had
not been previously discussed also posed certain difficulties.
Consequently, the lesson proceeded at a moderate to slow pace. Not all
the students were actively involved in the class.

At the Institute of Translation Studies (Charles University in
Prague), CIC training of students in “English for Intercultural
Communication” is through the subjects “Interpreting I” (4%
semester), “Interpreting II” (5" semester) and “Interpreting III” (6™
semester). Admission to the First Cycle of studies is based on entrance
examinations. The syllabus requirements for Interpreting Il are
presented in Annex 3. The aims of the subject are two-way CIC
training, Cl with note-taking and sight-translation. The content units
cover speeches that relate to current topics of general interest. The
teacher uses interactive teaching-learning methods. A teaching
activity for students in the subject Interpreting Il has the following
course:

Teaching-learning activity for training sight-translation
competence

Stage 1. Organisation moment. The teacher takes attendance and
prepares the didactic materials: transcribed text of the speech, audio-
video files, whiteboard, computer, projector.

Stage 2. Engagement activity. Students listen to a 3-minute
speech and take notes. One of the students interprets the speech
consecutively. Self-assessment followed by peer and teacher’s review
of the quality of the target-speech are applied through correcting
semantic errors and commenting on non-verbal language.
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The teacher introduces the new topic “The peculiarities of sight
translation”.

Stage 3. Study through demonstration. The teacher explains the
specificities of sight translation (ST) and describes the steps to
perform it. Students watch a demo video explaining and exemplifying
the steps of the sight translation process.

Stage 4. Knowledge fixation. Students perform a ST exercise. The
teacher presents the title of the text and the specialised field it belongs
to and distributes handouts with different excerpts from the text to
each student. For 5 minutes students process their own fragment
according to ST stages. Then students translate their excerpt. The
students and the teacher comment on the quality of the ST by noting
the correctness of linguistic, semantic, non-verbal language,
paralinguistic aspects that accompanied the translation.

The teacher continues the lesson with the CI of a speech. She
gives a brief information about the contents of the speech and presents
the key words. Students listen to the whole speech (4 minutes) and
take notes. The meaning of unknown words and word-combinations
are clarified. The speech is interpreted by 2 students. One of the
interpreting students leaves the classroom. In the meantime, the
remaining student presents his/her own version of the target-speech.
The student who left the class is then invited to return to provide
his/her version of the interpretation. This is to avoid discussion
between students and, therefore, the fact of being influenced by others.

The students and the teacher assess the quality of the ClI,
commenting on linguistic and non-linguistic aspects, correcting errors
and suggesting alternative versions.

Stage 5. Homework announcement.

Personal reflections and concluding remarks. All students were
engaged in class activities, mainly through face-to-face and independent
work. The tempo of the lesson was moderate to accommodate all
students. The teaching-learning methods used included verbal
communication method, exposition and demonstration with technical
means, and exercise. Discussions and clarifications are made in students’
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mother tongue, i.e., Czech. All the students were involved during the
lesson.

At the Department of Translation Studies, “Constantine the
Philosopher” University of Nitra, students enrolled in the study
programme “Translation and Interpreting: English language and
culture in combination with another language” have CI lessons during
the third year: “Interpreting I’ (5™ semester) and “Interpreting II” (6"
semester). According to the syllabus (Annex 4) the main aims are: - to
develop mechanical and logical memory, - to acquire public speaking
skills, - to develop verbal expression skills, mastering different types
of interpreting (ST, CI with note-taking and CI without note-taking),
- to enrich the vocabulary with terms from different fields, - to acquire
bidirectional interpreting skills. The outline of a lesson in the subject
“Interpreting II” in the is presented below.

Mnemonic skills training activity

Stage 1. Organisation moment. The teacher takes attendance.

Stage 2. Homework check. A student presents a speech prepared
at home in his mother tongue. The student segments the speech based
on short units of meaning (sentences). The teacher nominates several
students to interpret consecutively in English. The speaker and the
interpreting student stand in front of the class, facing the audience.
After each interpreted segment the teacher intervenes with corrections
and comments.

Stage 3. Engagement activity. The teacher asks for students’
attention through visual and auditory memory development exercises.

For visual memory, the teacher writes down 10 words on a piece
of paper and shows it to the students. Students visualise the words for
30 seconds, memorise them without writing them down and enumerate
them afterwards.

For auditory memory, the teacher verbalises 10 words and the
students memorise as many as possible without writing them down.
After the teacher says the last word, the students need to write down
the memorised words. The teacher and the students check the number
of memorised words.
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The exercise is repeated, then the teacher asks a follow-up
guestion about alternative ways the students can improve their
memory.

Stage 4. Directed learning. Exercise for training
comprehension and summarisation skills and memory development.

The teacher presents narrative-descriptive speeches, each of
about 5 utterances in English. The speeches contain descriptive
information that can be “visualised”, numerical information, place
names, personal names. Students listen to the information without
taking notes. Then, they need to retell the contents of each speech in
detail in English. After each speech interpretation students summarise
the speech in English.

Stage 5. The fixation of knowledge takes place through CI of a
speech from English into Slovak from the Speech Repository website.
The teacher introduces the topic of the speech, and the key words that
the students should translate. The teacher segments the speech into
short units of meaning of 8-10 seconds each. Students listen to each
segment and interpret it. The teacher assesses the quality of the
interpretation.

Stage 6. Homework announcement.

Personal reflections and concluding remarks. All the students
were actively involved in the learning process. They were motivated
and encouraged to learn both individually and as a group. The stages
of the lesson were logical, the activities were mostly interactive and
the teacher applied active-participatory methods which captured
students’ attention. The speeches were segmented in order to
accommodate students’ learning styles and needs, and were presented
with a moderate verbal flow. Therefore, while the teacher’s role was
to coordinate students’ learning activities, students were at the centre
of the educational process. One student encountered difficulties in
interpreting into Slovak due to the fact that his mother-tongue was
Hungarian and his knowledge of Slovak was unsatisfactory. The
teacher alerted the student to the necessity of improving his Slovak.

Concluding remarks on the case-study. Judging by the degree
of students’ participation in the lessons, students’ linguistic skills and
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the fact that the selection of candidates is on the basis of examination
for admission to the First Cycle only at the Institute of Translation
Studies in Prague, one can determine that the classes are quite
heterogeneous. We believe that a judicious selection of prospective
students prior to admission would contribute to higher education
performance, although teachers have an important role in achieving it.

Another difference is the number of students per group which
can impact, to some extent, the quality of the educational process. At
the Department of TIAL, Chisinau and the Department of Foreign
Languages and Literatures, lasi the maximum number of students per
group is 25 and 22, respectively, while at the Institute of Translation
Studies (Prague) and the Department of Translation Studies, Nitra the
maximum number of students is 16. The smaller the number of
students, the more intensive is the skills training.

The way studies are organised at the respective institutions, the
approaches to the form of study and class organisation, the use of
teaching-learning methods, the degree of students’ participation during
the lesson, practices of teaching Cl, etc., differ more or less from one
educational system to another.

GENERAL CONCLUSION
The similarities and the differences that derive from the
praxeological approaches in teaching CI in higher-education
institutions have been drawn on account of the aspects mentioned in
the paper. Therefore, based on active and passive observations
(teacher’s reflections), following discussions with the teachers and
having access to syllabi provisions, we can conclude that the
educational process is oriented towards the acquisition and
development of CIC skills, although in different ways. An important
common feature refers to the student being at the centre of the
educational process, the teacher’s role, on the other hand, being to
guide, coordinate and ensure collaboration between students in order
to satisfy societal requirements regardless of the language
combination, directionality or interference with other languages
spoken by students. In our opinion, the dimension of multilingualism
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reflected at individual level (through language interference and
translanguaging as identified among students at Department TIAL in
Chisinau and, to a lesser extent, at the department of Translation
Studies in Nitra), and at a more general inter-societal level, raises
awareness about ensuing language phenomena and ensures access to
different educational tools and practices which can help in
understanding, tackling them (if needed) and used to the society’s best
interests.
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ANNEXES Course syllabus

Annex 1. Course syllabus on ,,Consecutive interpreting from English
into Romanian/Russian of legal/economic texts”. Department TILA,
Chisinau (2018)
Moldova State University
Faculty of Foreign Language and Literatures (currently Faculty of
Letters)
Department of Translation, Interpretation and Applied Linguistics
Syllabus (excerpt)
Subject: Consecutive interpreting and editing from language A into the
mother tongue of the economic/ legal text
Author: Rodica Caragia
Form of education: full-time.
Semester: 41,
Number of ECTS: 5.
Contents:
eIntroduction to consecutive interpreting. Economic relations of the
Republic of Moldova in the geo-political space.
*Importance of memory in consecutive interpreting. Banking and
financial institutions.
*Active listening and speech analysis. Receiving the message. Trade and
commercial relations.
*Semantic segmentation of speech. Globalisation.
*Rephrasing speech segments. International law.
*Summarising the speech. Human rights.
*Simulating a round table on consecutive interpreting. Migration.
Generic competences
*Defining the basic concepts of the subject;
eIdentifying the features of consecutive interpreting;
*Knowledge of the stages in consecutive interpreting;
*Determining the importance of pre and post interpreting analysis;
e[dentifying interpreting problems and finding solutions to them;
*Knowledge of the linguistic features of different types of speech;
*Determining the peculiarities of consecutive interpreting of different
types of speech;
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*Knowledge of thematic vocabulary.

Specific competences

*Strengthening listening, speaking, reading and consecutive interpreting
competences;

*Developing and consolidating the specialised lexis;

*Determining different interpreting problems and identifying solutions to
them;

*Applying the acquired economic/legal lexis in the speech interpreting
process;

*Using resources available to interpreters: dictionaries, software, online
resources;

*Applying interpreting techniques in the interpreting process;

*Assessing the role of linguistic and paralinguistic elements in
consecutive interpreting;

*Using appropriate linguistic structures in various communication
situations.
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Annex 2. Course syllabus on ,,Communicative Competence in
Foreign Languages”. Department of Foreign Languages and
Literatures, lasi (2017)

Alexandru loan Cuza University, Faculty of Letters

Study Guide (excerpt)

Specialisation: TRANSLATION AND INTERPRETING
Course title: Communicative Competence in Foreign Languages
Type of course: compulsory
Level of course: BA, Year of study: 2nd, Semester: 3rd
Number of ECTS allocated: 5+5
Course objective: The six practicals (three in foreign language A-5
credits, and three in foreign language B-5 credits) that are part of this
course have as a major objective the development of the students’
communicative competence in the foreign languages they study as well
as in their native language, laying particular emphasis on the
communicative translation of source texts; at the same time, other
important competences for the professional translators’ activities are held
in view. Thus, the course also aims to improve the students’ linguistic,
textual, intercultural, thematic as well as technological competences. Two
of the practicals will be devoted to developing the students’ skills in
consecutive interpreting. Course contents: The practicals include
translations of newspaper articles, specialised translations of business
texts as well as activities of consecutive interpreting between the two
foreign languages under study and the Romanian language.
Teaching methods: interactive methods, team work
Assessment methods: ongoing evaluation, mid-term test, written paper at
the end of the semester
Language of instruction: one of the foreign languages under study
(English, French or German) and Romanian.
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Annex 3. Course syllabus on ,Interpreting II”. Institute of
Translation Studies, Prague (2017)

INTERPRETING Il (Spanish)
Units of contents
note taking + consecutive interpretation with notes (SP-CZ, CZ-SP)
*sight translation (SP-CZ)
*Wednesday 8:20-9:50, room 104
*Petra Mrackova Vavrousova, Ph.D.
Requirements for admitting students to the examination:
eactive participation in seminars, 3 absences max.
presentation of notes + audio recordings
epresentation of bilingual terminology glossaries (30 terms)
epresentation of the interpreter’s diary (individual work)
Examination tasks:
sconsecutive interpreting with note SP-CZ (cca 4 min)
sconsecutive interpreting with notes CZ-SP (cca 4 min)
esight translation SP-CZ (cca 10-12 lines)
Contents:
. Current and general topics.
. Sight translation.
. Public health.
. Education.
. Transportation.
. Environment.
. European Union.
. Current topics.

CO~NO O D WN P
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Annex 4. Course syllabus on ,Interpreting 2”, Department of
translation studies, Nitra (2019)

Faculty of Arts “Constantin the Philosopher” University of Nitra,

Slovakia

Course syllabus: Interpreting 2
Author: Beata Durackova, PhD.
1. Introduction to interpreting. Types of interpreting.
2. Exercises for short-term memory and long-term memory development.
3. Reproduction of information based on listening to short and long
speeches on general topics.
4. Short consecutive interpreting without notes, dialogue interpreting at
business meetings, lectures and presentations.
5. Preparing speeches in Slovak and English (different types of speeches)
and interpreting into the target language.
6. Basics of interpreting with notes.
7. Sight translation, consecutive interpreting with notes, fundamentals of
simultaneous interpreting.
Conditions for obtaining sufficient ECTS:
*Absences — A maximum of 2 absences per semester are allowed.
Participation in seminars — Active participation in seminars. Students’
performance shall be assessed throughout the semester on the basis of
class activity and participation.
*Speech — Students will prepare a 5-7 min. speech on any topic in English
or Slovak, which shall be presented together with the related vocabulary
to their classmates and teacher one week before the speech presentation.
The student will not read the speech (but may use the text or notes for it).
If the speech presentation is unsatisfactory, the student shall prepare
another speech.
*Glossary compilation — At the end of the semester, students shall submit
a written glossary of terms used in class, in their own speeches, and in the
speeches of classmates. The vocabulary shall be structured thematically
according to the subject field.
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